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A STUDY OF VALUES IN MUSIC EDUCATION, 1950-1970, 
TO I DENT! FY CHANGES AND DIRECTIONS OF CHANGE 
Abstract of Dissertation 
The purpose of this study was to determine what changes occurred 
in values in music education from 1950 to 1970, as presented in written 
value statements from the Music Educators Journal; and to determine the 
direction(s) of change. E'ighteen categories-oTvalue under four general 
heading~(Soci al Values ,_i:>.S_)LchoJogi-cal-'la-1-ues-,-.A.@-s~het-i~Va-l.ucs-,-a.&d~~~~~~~~~~~ 
~~~~~~--c-~~Fu~t;:-:u-::r::Ti.stic Values) were identified and were the focus of the study. 
Value statements were extracted from all issues of the Music 
Educators Journal, 1950-1970. Each value statement was weighted on 
a scale of one through four according to intensity of presentation, 
and was assigned either to one of the eighteen value categories or to 
an "Unclassified Values" category. A summation of intensity ratings 
of all value statements in each category was tabulated for each year, 
1950-1970, and a percentage of their total yearly intensities of all 
value statements was computed. l'sing these percentages of total yearly 
intensities, a statistical trend was computed for each value category 
for the twenty-one year period. 
The major conclusions of the study l'lere: 
1. Values in music education changed multi-directionally from 
1950 to 1970. Change was noted with regard to eleven of 
the nineteen value categories: 
A. Two value categories increased_ in emphasis: 
(1) Aesthetic Experience; and (2) Creativity. 
B. Six value categories declined in emphasis: (1) Demo-
cratic Ideals; (2) Therapy;· (3) Socializing Force; 
(4) Enjoyment; (5) Vocational Goal; and (6) Unclassi-
fied Val1,1es. 
C. Three value categories changed direction of emphasis: 
(1) Universal Language declined from 1950 to 1956 and 
increased from 195 7 to 1970; (2) Leisure Time incr.eased 
from 1950 to 1956 and declined from 1957 to 1970; and 
(3) Self-Expression declined from 1950 to 1962 and 
increased from 1963 to 1970. 
It seems reasonable to expect that, barring some event-of significant 
influence, the above trends will continue to operate. 
2. An inspection of data indicate that two years under study saw 
mote radical, more sudden change than other years: 1957 and 
1962. These years were those of the launching of Sputnik and 
the 1962 national convention of the Music Educators National 
Conference, respectively. These two events appear to have 
influenced the issue of values in music education. 
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Chapter 1 
THE PROBLE11 
i 1 Society is·not statio. but is continuously ohanginKo 
'rhe arts'~ including music, are a central value to s:ociety 
and' an articulation of values and perc·eptions of societyo2 
s-ociety's' concepts of rightness.,. and norms in the arts are 
continuously being revised and redefined•»-a process which 
is inevitable.3 Ascsociety changes, the process of art and· 
its reason for being :ts shaken and changedo 4 Because the:. 
changes': in artistic values· are continuous, it is important 
for the music educator to be aware~of the changes and their 
possible effect upon his own partiouiar philosophyo 
Leonhard' and House5 give'·: three:· reasons" for a mustrr 
teacher· to have a body of sound underlying beliefs, or 
philosophy, of music educations 
1J!ohn H~ MUeller, "MUsic Education: A Sociological 
Approach," Basic c-oncepts in Music FJduoa.t i.2J1• ed• Nelson B. 
Henry (Chicago:: University of Chicago Press, 1958) p. 88. 
2Ma:Jc Kaplan, Foundations and' Frontiers of Nusic 
Education (Holt, Rinehart, & Winston, !nco, 1966) P• 5·; 
3Mueller, loc. £11o 
4 
Kaplan, .l2£o ill• 
.5charles Leonhard and Robert W. House, Foundations-= 
and' Principles of ~Iusic·, Education (New York:· McGral<t-Hill 
Book Co., 1959) PP• 72-?Jo ' 
1 
1 o It 1ns·pires and lightens· the l·rork of the musiC"' 
teacher. 
2. It serves""to guide and give diroct1.on to the 
efforts~of the teacher. 
3. It helps ·the music-, teacher clarify and explain 
the importance of music to his collegues and to 
laymen@ 
If a philosophy of music education performs these three 
services for the music teacher, it will do so best if the 
2 
-
--
1\--------b!as--:kc-va-lues--vr-i-th-i-n-t-he-ph-i-losophy-are-s-ound,-a:rrd-are·---~~-----' ---
relevant to its 7 soc-1etyQ These services are best performed 
when the philosophy of music education is·based upon values:-
which are reflective of the aims of contemporary society, 
and not upon values of a social order which is no longer 
6 
current• 
!.he Problem 
The problem of this~study was to determine what 
changes0 ocourred in values-in music education from 1950 to 
1970, as presented in written value statements from the ~si~ 
~ators Journal, and to determine the direction(s) of 
change. 
§ll.ecif1c~· I:robleiJ!§.s 
In order to solve the above problem, the following 
specific steps were taken: 
lo Operational definitions of the terms value and 
statement of value had to be formulated in order 
to isolate and abstract individual value statements~ 
from professional wr1tingso 
2o The reliability of the definitions of value and 
statement of value as criteria for determining 
the presence or absence of value statements- in 
professional writings had to be testedo 
Jo A system had to be devised for categorizing 
values"· and sta teraents- of value o 
4G An instrument had to b(; devised for rating the 
intensity of a value statemento 'l'he instrument 
then had to be tested for its·rellability~ 
5o Value statementshad to be extracted from selected 
-
-----~ 
professional literaturet assigned intensity ratings, 
tf---~~~~~~~~~a-nd:-ca-t.e-gcn~-ized.~ac-c-ord.-llJ:g~t-o~t-he-a-f-or-ente:rrt-:t-oned1~--------c,-.. --
systemo The categorized value statements then had 
to be separated by year, 1950-1970o 
RATIONALE FOR THE STUDY 
. Education operatesc-under the influence of society•s::; 
c-oncept of the function of the school; nit iso-a moral under-
taking, which begins and ends~ l'Ti th value decis1ons·,.u7 Such 
decr.1s1.ons are'based to a greater or lesser extent upon a 
philosophy. If, however, a philosophy is to exercise itss 
influence on society and education, it must be applicable 
to that society in that society's time and situation. If 
an educatio11al system is to be relevant to the society which 
provides it, the philosophical values upon which it is 
based must reflect the values of that society. Taba writes'; 
; o ~· schools function on behalf of the culture 
in which they exist. The school is created by a 
society for the purpose of reproducing in the learner 
the knm-;ledge, attitudes, values, and tecgniques 
that have cultural relevancy or currency; 
?Hilda Taba, Curriculum Development: Theor1 and 
Practice (New York: Harcourt, Brace, & World, 1962" ppg 25-26~ 
8
Ibid;, P• 17• 
j-~~ 
As-~ society changes:,, so do the values· which that society 
reflects o-9 If, then, the educational system is· to remain 
relevant to its changing society, its values must cha.ngeo. 
In rec·ent years; certain events have occurred'! 
which indicate that attempts at change in philosophy are; 
being made by segments: of the music education professton. 
4 
Because a philos·ophy is a system of 11beliefs, c·oncepts·, and' 
of values,, the attempts at change in philosophy include: 
attempts at change in values~. 
One of these attempts at change is represented by 
the book, Basic ConceEts in ~usic EducJ1tl£n• published· in 
1958 under the sponsorship of the National Society for the 
Study of Education.,. It w·as' "designed'to emphasize,the 
emerging trend toward'roore effective orientation of instruc-
tional programs' to acc-epted 1 goals" of formal edu.cationo uil 
Basic- Concepts.:_ in Music Educati£U is· a c·ollection o~ 
writingsby authoritiesc in education, music~ educ-ation, 
psychology, and:sc;>ciology, and represents- one of the first 
interdisciplinary approaches·- to the study of music· educ·-
9Mueller, loco cito --
1 °webster •·s Seventh New· Coll~giat~ Diet ionar;E 
(Springfield, Massachusetts t Go. & Co Merriam Co., 1965·} 
P• 6)5o 
11 Nelso:h Bo Henry, "Editor's Preface," Basic Concept,Sf 
in Music Education (Chicago:: University of Chicago Press, 
1958) P• viiio 
1-----
1 
The 'ranglelV'ood Syrnposiuml2 in 1967 t-ras cmnrened by 
the Music Educators National Conference in an attempt to 
accomplish four specific purposes. Two of these purposes 
which are pertinent to this study are: 
1G To clarify and define the unique functions of 
music in American society and education. 
2. To investigate emerging needs in society and 
in education and1 ~ormulate desired changes in music education • ..; 
The Symposium represented the philosophical point of viel'r 
that music is a cultural, psychological, and aesthetic 
force, and p!'esented it in a persuasive and impressive 
manner in the November, 1967 edition of the Music~~ator~ 
Journal. The Symposium's chief importance to this study, --
however, was that it resulted from the music education 
profession's recognition of societal and educational 
changes, and its feeling that change was nee&Jin basic 
values in music education.14 
The convention of the Music Educators National 
Conference in Seattle, Washington, in 1968, was designed 
to complete the discussion of the Tanglewood Symposium, and 
to disseminate the reports and conclusions of the Symposium. 
~harles Leonhard, one of the speakers at that convention, 
predicted that in the next ten years, the music education 
- 12charles B. Fowler, "Music Education: Joining the 
Mainstream," Music Educators Journal, Vol. 54, No. J 
(November, 1967} P• o8. 
13~. 
14Ibid. -
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profession l'tould see great changesc- in i tsc- goals and prac ... 
t1ces0' He a~::~o P:t'~~~(}ted change in the philosophical 
direc-tions of the profession, although he did not specify 
the directions to be taken.15 
The Educatlonal Policies..- Comraission16 statement of 
1968 revie~red five of the major rationales for music 
educatiorw and set forth a futuristic- ratiotJale which the 
changes--in American society. The Commission felt that 
.,_.~------···- .. ······-
the technological changes of the Twentieth Century had-
caused significant changescin society, and that these 
societal changescwere indicative of needed changes in 
educational values~ in general and in music education and 
fine arts in part1cular;;17 
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These four events~indicated that segments of the 
music education profession were attempting to redirect their 
goals toward the goals --of their contemporary society. 
These attempts, however, were not directed toward a 
pa!'ticular philosophical persuas~QP:, __ but toward several 
·'·" - . . ~ .... _, .,,,~ 
.~··''"". .,_. .. ····~. 
R~rsuasi~ms simultaneously • Bennett Reimer llirote in 1970, 
15Charles"· Leonhard, "The Next Ten Years," ft1usic 
Educators Journa_l, Volo 55, No. 1 (September, 1968} 
PP• 48-50;t 
l6A commission of the National Education Association. 
and the American Association of School Administrators. 
17Educational Policies·C'ommission, "The Role of 
the Fine Arts<in Education," Musio.Educators Journal, 
Volo 55, No. 2 (October, 1968j PP• 27-31, 115-lll~ 
~---
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that: in his opinion: 
There exists at present a surprisingly-high level 
of agreement about the nature of music·and musicr· 
edhcation among those who have given serious-· 
thought; to the matter.. What the profession seems 
to need at the moment is not persuasion about any 
particular philosophy, bu_t articulation, refinement, 
andc c-areful application b:f'fhe commonly held but 
largely unarticulated-~ unrefined'~ and imperfectly 
applied belief~now commono1~ 
The-study by the present author represents a step 
7 
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It does so through an analysis<; categorization, and we:tght• 
ing of· professionally held values· in the music· educ-ation 
profession 0 BY- crlassify,ibg and measuT!ing values- expressed. 
by the profess-ion in previous- years, and·: by observ-ing the 
c·hanges= which occurred ih those values·,, the philosophical' 
directi·ons· of· the profession may be seen and· define<f. 
DEFINITION OF TERMs~· 
Because. of their centrality to the problem of< this~· 
study,, three terms" were·.· of crucial importanc·e::: 1 ) value:.;; 
2) statement of value;· and' 3) categories-:-of value •. -'.t'he 
rationale:. for the d'ei'initions·= of these terms and-~ the process:: 
of formulating them· are part· of the underlying body of lit-
erature which forms· the foundati·on for this study. 
d&:finitions·- are given and~ the literature from· whic-h they 
were-;; formulated-'l are: revlewed1,. therefore) in Chapter 2· of:. 
th1sc report o 
1BBennett.;.Reimer't· A Philosophy of Musio·· Education 
(tEng-lew!Qod-1 Cliffs:, Ne,w· Jersey,l . Prentice-Hall,. 1970) Po j. 
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DELIMI'rATIONS· AND LIMITNriONff-: 
De li_m:l)~f!J!....i!?~ . ..the~ SJ.ll§X 
This- study t.-Tas<" concerned with philosophical "t~Tri tingSo 
in music·· education between 1950 and 1970 inclusive :l.n the 
Music Educators Jourrlalo The 11usic Educator~r Journal was:: 
~·p-- ---~-~ ~-----_..._~, 
chosen because it is the official magaz:lne of the Music-· 
Educators National Conference. and as such, may be regarded 
as-=-reflecting the thinking of the music education profession:~ 
The study l~Tasr·not concerned with statements, the· primary 
purpose of which Wab"" methodology, or l'Iith statements'" about 
learning theory in music, except as 7 they contained statementet 
of value consistent with the definition given in Chapte:r 2 
of this- reporto All writings'· in the population of this,-· 
study were authored by American writers, about muslc-eduo:~ 
atton in the United Statesro .Articles by foreign authors and 
quotations from non-American sources were eliminated from 
consideration. 
Limitatign~~of ~he s~ugx 
Because the study used the k!.\l.~;<t.+LEdu.Q~· JournaJ. 
as:: its only source of material; the following limitations-· 
seemed applicable: 
1 ~ ArticleS" in the Music Educators Journal are 
written for general reading by members of the 
music·· education profess-ion, and may therefore 
be less specific·and precise than if they were 
meant to be read only by adherents to specific 
disciplines or points of view within music educ• 
ation. This0 factor may tend to diffuse and 
dilute the ideas- presented. Hm-1ever, because 
the Music Educators Journal serves as'"a wide 
influence on the profession and deals with 
many facets·of music education, the advantages 
of using the jounal ln this study outweighed 
this possible limitation. · 
28' 'rhe articles found in the Music Educat()rs Journal 
are selected for publication~by~-fheed.Ytorrar-­
board, who, it may be presumed, are subject to 
personal bias to some extento The articles found 
in the journal, thenll may reflect in part the 
biase~·of the editorial board rather than the 
thinking of the profession as a wholeo 
One add:'l.tional limitation~ which was-not derived from the 
'! ~ .'';.'' ·~ · ... ·.• • r )., '.~~. ' :< ': ~· ::'1 ~-
use of the Ji1is1~~gators .. J..Q.1!r.!~l· seemed applicable & 
). The list and categories of value used in this' 
study are in no way meant to represent a taxonomy 
of values- irt music education. The numerical order 
of value categories-is not meant to imply a hier-
archy of values.-:or of value preferences. 
SUMMARY 
Valttes-:-of society are changing, and education, 
9 
including music education, must change if it is to remain 
relevant to its.· society. Indications of attempts at change 
in music education have emerged in recent years: 
1
/?1 o· !?,asic · Conce.JU;s in Music Education, in 1958 o 
\ 2. The Tanglewood Symposium, in 196?. 
,<3. The 1968 convention of the Music Educators National 
C'onferenceo 
4o The Educational Policies Commission statement of 
1968. 
The changes indicated by these events, however, are not 
defined or clearly articulated. The need exists for 
articulation of professional valueso It was the purpose 
of this study to identify and define the changes in phil• 
osophical values of the music education profession, as stated 
in,the Music Educators Joprnal 1 between 1950 and 19?0. 
-i -----
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Chapter 2 
REVIEW OF THE LITERATURE 
This-chapter will review the literature dealing 
with the problem of the study ass:tated in Chapter 1 of 
this report~ For the purposes~of this review, the lit-
elt'ature isc-divided·· into three sections: 1) definition of 
terms-; 2) research studies,..dealing with philosophical value~ 
in music education; and 3) historical ·events-from 1950 to 
1970 which may have affected values-in music educationo 
DEFINITION OF TERI>is~· 
Three terms were presented in Chapter 1 of this 
report: 1) value; 2) statement of value; and 3) categories-
of value:. The ·following discussion presents· the definitio~ 
of these terms and reviews,the literature from which they 
were formulatedo 
Value . ·- ·---
In order to formulated a suitable definition of value• 
its~characteristics were identified from the literature 
which pertains:o- to value. 
Brightman defines.'"". value as,- "Whatever is desired, 
or enjoyed, or prized, or approved, or preferred."l Good· 
. 1Edgar Sheffield Brightman, An Introduction to 
Philosophy; (New Yorkz Henry Holt & Co., 192'3) po i'26~· 
10 
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says that a value is "any characteristic deemed important 
because of psychological, social, moral or aesthetic 
cons1derat1ons.,"2 Fairchild defines a value as .. The 
believed capacity of any object to satisfy a human 
desire. The quality of any object which causes it to 
be of interest to an individual or a groupen3 English 
and English define value as "The worth or excellence, 
or a class thereof. ••4 Y~.B.plan interprets values as 
"what one cherishes and seeks.,n5 Kaplan's interpretation 
then adds the characteristic of activity, or of actively 
seeking a cherished thingo 
John Dewey's definition was similar to the above, 
and he went further in his discussion of the nature of 
values. 
Values that are "extrinsic" or instrumental may 
be rationally estimated. For they are only means; 
are not ends in any genuine sense. As means their 
efficacy may be determined by methods that will 
stand scientific inspection. But the "ends" they 
serve (ends which are truly ends) are just matters 
2carter Victor Good (ed. ), Dictionarx of Education 
(New York: McGraw-Hill Book Co., 1'9.59) p.593o ··· 
11 
3Henry Pratt Fairchild, Di~)onar~ of §~ciology ans 
Related Sciences (Totawa, New Jerseys Littlefield, Adams1 
& C'o.;·, 1956) Po 331: 
4Horace B. English and Ava Champney English, 
A Com rehensive Dictionar of Ps cholo ica and Ps cho-
analytical Terms New York: David McKay Co., 195 P. 576'; 
5Max Kaplan et alo, "A Philosophy of the Arts for 
An Emerging S:ociety, n Music Educators Journal, Vol. 54, 
No. 3 (November, 1967) P•· 64. · 
:: 
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1: 
of what groups? classes, sects, races, gr whatever, 
happen irrationally to like or, dislike~ 
'fwo important points emerge from Dewey's statemento 
The first is that the validity of ultimate ends is a matter 
of intuitive perception, and is not subject to scientific 
inspectiono Fairchild agrees: 
Value is strictly a matter of belief; an object, 
the utility of which is strictly spurious, will 
have the same value as if it were genuine until 
\r--~-~~~~~t;he ctecep·c1on Is-d-iscovered. • • ~Thei--r-(values •-) 
existance may be discovered by social or psycho-
logical research, but neither their valid7ty nor 
their justifiability can be demonstrated. 
The second point to emerge from Dewey's statement 
is that ultimate ends are not determined by the individual9 
but by a group. English and English support this view. 
They define value as 
An abstract concept, often merely implied, that 
defines for an individual or for a social unit 
what ends or means to an end are desirableo 
These abstract concepts of worth are usually not 
the result of the individual's own valuing; they
8 a.re imposed on him and only sloi'lly internalizedo 
Dewey considered real values to be an intellectual 
matter~ Enjoyments, objects or desires as they a~ise, are:: 
not themselves values, but are only.the material for the 
construction (or creation) of valueso9 According to this 
statement, values may have their inception in intuition or 
6John Dewey, Dictionary of Education, ed. Ralph 
B. Winn (New York: Philosophical Library, 1959) P• 144o 
?Fairchild, ~· £11•• P• 332o 
8English and English, .2J2• ill•, P• 576't, 
9Dewey, 12£• 2!lo 
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:ln intuitivelyperceived desires, but'become true values 
only ~then they are rationally, logically constructed from 
the raw material of intuition. The dimension of intellec• 
tual activity has nmq been added to the nature of valueso 
Dewey affirmed this position wher1 he ~n·ote that 
values exist only where satisfaction exists; but while 
values may be connected inherently with liking, not every 
ll.lr1n~ can be ·a value .. ·-only those likings approved by 
rational judgement.10 
Dewey did, however, recognize that some values may 
be intuitional. He described two different meanings of 
value: 1) the attitude of prizing a thing, intrinsically; 
and 2) tta distinctly intellectual act--an operation of 
comparing; and judging--to evaluateott11 
In summary, .}:t y~!l1~ is an object, event, quality; 
characteristic, or activity, which is characterized by the 
followin~ properties: 
1:3 
1. It is prized, desired, enjoyed, approved, preferred, 
important, and/or of interest. (Brightman, .Good, 
Fairchild) 
2. It is actively sought by those. who consider it a 
value. (Kaplan) 
:3. It .is deemed a value by a group, and imposed upon 
the individual. (Dewey, English and English) 
4. It is perceived as a value for its ow·n sake--
intrinsically--or as a means to a greater end .. -
instrumentall;r or extrinsically. (Dewey) 
10Ibid. 
11!!?.!!!· 
·j 
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5ii It can have. 1 tsr- origin in psychological & social, 
moral, or aesthetic considerationso (Good} 
6o- It must be intellectualized; but the end(s} it 
serves·may be perceived either intuitively or 
intellectually. (Dewey, Fairchild) 
A value must be characterized by all six of the 
above properties in order to be considered a valueo For 
the purposes-of this study, then, all six properties, or 
criteria, must operate in every case of a valueo 
Statement of Value ______ .._...,.. 
Values·- in education are demonstrated, or put into 
practice, through statements of aims, goals, objectives, 
and/or purposes, which are derived from the values them-
14 
selves"'o· Webster, in part, defines-- aims, goals, objectives0 
and purpose~v·similarly, as:follows: 
Aim: "the purpo~ive directing of effort; object, 
purpose."1 ;,:::; 
Goal: "the end toward which effort is directed; aim."13 
Objectives 
Purpose; 
"an aim or end of action; goal. 
"an object aimed at~"l5 
.. 14 
• 0 
Leonhard and House define educational objectives--
as·' ttprecise, clear_ statements of value, goals, or 
12webster's Seventh N,ew Collf]giate Dic_!;ionar~ 
(Springfield, Massachusetts-: G.& c. Merriam Co., 19 5) 
P• 19o 
l3Ibid -·· P• 358. 11~Ib1d., P• 581. 
1 .5Ibid~, P• 694. 
directions of education."16 The terms, "objectives, aims, 
goals, and purposes," are ~sed as related terms by both 
Webster, and Leonhard and House, all four terms directly 
reflecting values. 
For the purposes of this study, then, e. statement 
of value in music education is any statement which names 0 
asserts, states, or advocates any aimt goal, objective, 
15 
" c---
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The categorization of values provides a system 
wherein change and direct1on(s) of change in value thinking 
within music education may be observed and documented. 
Before specific values in music education could be categor• 
izea, however, a theoretical basis for categorization had 
to be formulated. Pursuant to this end, therefore, the 
literature pertaining to value categories was read. The 
following discussion represents a review and summary of 
this reading; 
Values may be categorized in several ways. The 
six·methods most applicable to this study are as· follows: 
qpposite~o Brightman and Dewey have classified 
values according to mutually exclusive opposites. Bright-
man's categories are: 1) intrinsic and instrumental; 
2) permanent and transient; 3) catholic and exclusive; 
16charles Leonhard and Robert Wo House, Foundations 
and Princin.les of Music Education (New York: McGraw-Hill 
Book Co., 1959) P• .6. 
i---
ando !~} higher and lower o 17 
From the discussion of Dewey's writings 0 on pages 
11 .... 13 of this report, two sets of value opposites can be 
determined: 1) intrins:l.c and instrumental (or extrinsic); 
and 2) intuitional and intellectual~ 
Fun£ji£no I~plan suggests two broad categories of 
value in music education, classified according to function 
Kaplan uses the term, is closely related to values, as the 
functlon of music directly reflects the values which are 
attributed to music. It is possible, however, that these 
two categories are not mutually exclusive, because Kaplan 
asserts that aesthetic considerations are a result of 
current social values. 
16 
Kaplan also discusses the question of creati.vity of· 
individuals in a society of changing values•19 This 
matter is different from purely social values in that it 
deals with the individual's creative function within his 
society, rather than with the functions of society as a 
whole. A third category might then concern the individuali 
Origin. Good, in his definition of value, implies 
a possible categorization according to the origin of the 
17Brightman, ~· £ll., PP• 144-147. 
18Max Kaplan, Foundations and Frontiers of Music 
Education (New .York: Holt, Rinehart, & Winston, !nco, 1966) 
PPo 21:z;.r. 
19~o, PP• 42-119~ 
i ~ 
i. ;;;:-
L-----~-
17 
valuess 1) psychological--within the individual3 2) social"""" 
within the society or culture; 3) moral--within the ethic 
or religion; and 4) aesthetic--within the art~20 
~o Another method of classifying values is 
according to typeo Good:· gives seven types of educational 
values: 1) consummatory; 2) cultural; 3) extrinsic; 
4) instrumental; 5) intrinsic; 6) social: and ?) moral 
values as being the same, while Good differentiates between 
themo According to Good, an extrinsic value is one which 
is considered as a means, while an instrumental value has:-
its ground in the value of the consequences it produces, 
that functions as a means in bringing about intended con-
sequences., The distinction between intrinslo and consumma-
tory values is equally fine. A consumma.tory;.rvalueiis·.:one· 
which serves to satisfy wants, needs, or demands, resulting 
in a feeling of· satisfaction or fulfillment. It is valued· 
in and of itself, not as a means but as an end. An intrin• 
sic value is one which is considered an end in itself, 
without the process of satisfying or fulfilling~21 
Des ired·! Results o Leonhard and House have classified' 
objectives in music education according to desired results:: 
They name six types of objectives or desired results of 
music educations 1) knowledge;; 2) understanding; 
2 0 Good , .!2.cl• ill• 
21Ibid., PP• 594-59So -
b ---
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3) skills; 4) attttudes: 5) apprec-iation; and 6) habits·-o 22 
Callahan has a similar classification of objectivetF; 
1) concepts; 2) symbols 7 (memorizations); 3) skills; and 
4) habits; 23 This categorization is also according to 
desired reaultsO' 
]&ye:t. __ 9f AppliQill..Qno Leonhard and House also 
c·lassify objectives' according to level of application:. 
~---
r-"-~ ~----
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3) program objec·ti ves; and 4) instructional objectives;, 24 
This system proceeds from the higher to the lower level of 
values, and thus may be seen as an example of Brightman 1 S"" 
"higher versus lower'' category of oppos 1 tes.; 
Slx methods of categorizing values have been pre• 
sented, each with its subordinate parts.. 'rhe follo'l'ting 
outline provides a summary: 
I. According to opposites. (Brightman, Dewey) 
A. Intrinsic and instrumental (or extrinsic). 
Bo Permanent and transient. 
~. Catholic and exclusive. 
D. Higher and lowero 
E. Intuitional and intellectual~ 
lit According to function. (Kaplan) 
A. Aesthetico 
~ Social. 
C'. Individual. 
22Leonhard and House, ~· Q!!., PP• 9•10~ 
23s·ter11ng G. Callahan, f3uccessful Tea.ching in 
~ecendar;y: S·cpool,tt (Chicago 3 Scott, Foresman, & co., 1966) 
P• • 
24Leonhard and House, 12.2.• ill• 
IIIG According to type~ (Good) 
Ao C-onsummatory. 
Be; Cultural. 
Co E:x:trir1s ic • 
D. Instrumental. 
Eo Xntrinsic;-
F,. Socialo 
G~ Moral and spiritual. 
IV~ According to origin •. (Good) 
A. Psychologicalo 
B• Social. 
C'o Moral. 
19 
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Do A,esthet ic o 
~~------------------~--------------------------------------------___ _ 
V. According to des ired results. (teonhard and House 0 
Callahan) 
A'o Knowledge • 
Bo Understandingo 
Co Skillso 
Do Attitudes; 
E., Appreciation. 
Fo Habitso 
G. Conceptse 
H. Symbols (memor1zations)~ 
VIo Accord:l.ng to level of application.. (Leonhard and 
House) 
A. Broad social objectivese 
B. Concrete social objectives. 
c·o Program objectives. 
Do Instructional objectiveso 
The above outline provided a foundation and framework 
for the identification and categorization of values used·' in 
this study• The list of value categories used in the study 
is given in Chapter ) of this reporto 
RESEARCH STUDIES 
Four research studies conducted in recent years were 
identified as pertaining to changes in values in music 
education; 
~!iller25 conducted a study of values related to 
prop;ressivism during the period' 191.7~194?. Although this 
period is not part of the period studied' by the present 
author, certain attitudes he identified are similar. 
Miller identified as related to progressivism five phil-
osoph!~ attitudes: 1) music as a socializing agent; 2) 
music· as a means of self ... expression; 3) music as an agent 
{f-------r-or-s-oc ialcl:'isc·ipTine; Lv) mus 1c as a means of emot ior1al 
and· aesthetic experienceo; and· 5) music· a.s a leisure time-
activity. Miller concluded' that the· philosophy of musie 
educatiorr between 1917 and· 1947 was as eclectic-- as: educ·-
ational philosophy in general, exhibiting both a conserva-
tive and liberal side of progressivismo 
While he identifieff the afore-mentioned five-
20 
attitudes • he identified only one trend---from a mental 
discipline attitude, before 1917. to an attitude advocat-
ing the aesthetic and emotional quality of musiC'o Two of 
Miller's recommendations, indicating his own philosophical 
bias, werea 1) Formalism should be reduced to allow 
greater potential of self-expression: and 2) V~lue standards 
in the realm of' aesthetics should be the ·primary con:c-ern 
of' the n:msic education program at all levels. Miller 
felt that e·duc-a.tion will thus continue to be a force 
25Thomas w •. Miller, "The Influence of Progress1v1s~ 
on Mus1~ Education, 1917-1947." Journal of Research in 
Music Education·, Vol. 14, No. 1 (Spring, 1966) · PP• 3-i6o 
~----
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in the d'issemlna.tion of aestheticr values in· American 
culture :·26 
Miller's study is important to the study by the 
present investigator for hro reasons: 1) he identified 
21 
five philosophical values which could be used in this study;: 
and 2) he identified e. philosophical trend'. Miller's 
evident bias, however, limits the usefulness of his 
1~--------~-onc~usi~o=n~s~$----------------------------------------------------------~ -----
Meyer27 conducted• a study in- 1963, c·oncerrting change 
in music education· between 1955 and 1961. While her study 
was partly concerned with philosophical values, such values 
were not central to her study$ Her information was collected 
through personal interviews with 203 teachers and adn1inis• 
trators in elementary and secondary public schools. Among 
her conclusions weret 
lo Diversities in philosophical statements seemed 
to stem not so much from variations in basiC' 
belief as from different conc:epts of the sig• 
nificance of a formal statement. 
2o Although agreed to the importanee of aims and 
objectives as guides to the planning, execution, 
and evaluatiorr or· the musiC' program, inter-
viewees felt little need to formulate a state-
ment of objectives. 
J; Directors in all c--ities stated· th~t music was
28 an accepted part of the total. school program. 
26Ibid'~' -
. i 
I 
'· 
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'rhese conclus:tons would' indicate that among the 
school personel interviewed· there was general ~greement 
about aims and objectives of' music education., Meyer, 
however, did not spec-'ify the philosophical attitudes 1-1hich 
she found operating. 
In' a Kansas study in 1963 • Kelly29 interview·ed' 
twenty-two public~ school teachers and administrators of 
22 
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of music-: 3.) aesthetic-· development; 2) development of 
skills: 3) furtctional contribution: 4) social develop-
ment; and 5) democrat1.c living. Kelly•s use of the term, 
"uses of music," ·was synonymous with the present author's 
term, "values of music." Kelly found general agreement 
among interviewees and reported' the follm>ting conc·lus ions s 
1. There was an over emphasis on performance skills 
with disregard for the funct:tonal, aesthetic, 
democratic'• and social uses of music. 
2~ Many of the music teachers and administrators 
regarded the functional usessof music· as impor-
tant, but in practice this use l'Tas neglected by 
most individuals.JO 
Kelly's value- categories, or ttuses of musie.,u are 
perhaps too broad to allow direct association with the 
study by the present author. In addition, he seemed to 
have a definite bias in favor of all but performance 
29Will1am Leonard Kelly, Beliefs and Practices of 
Adin1nistrators and Musicians from Selected' I1idwestern Cities 
C!onc~h~n$-the Importance and Functions of Music in the 
Publi~ Schools. Unpublished Dissertation, .University of 
Kansas; 19b):- · · 
JOibid• -
skills. which further limits his study's generalizabil:lty. 
It remains. however 11 an interesting vie~'/ of the problem of 
values in music education. 
H"ooper's study31 in 1969 was a content analysis of 
the Music Educators Journal from 1957 to 1967. Although - --~ 
she d:td- not directly seek philosophical values 9 she reports 
an increase in interest amonp: authors in the journal for 
From 1957 to 1961-62, interest in values in music-
education decrline~, reported Hooper, and from 196t-62 to 
1967 there 'ttfas a marked increase. She indicated that the 
1962 national convention of the Music Educators National 
Conference served as the influence' on this growing interest. 
ffooper reported that interest in music as an aca-
demic· discipline rose sharply between 1957 and 1958-59i 
and thereafter ziz-zagge~ until 1967o She eoncluded that 
the American response to Russian space exploration was the 
major factor.affeoting this interest. The profession was 
divided· on this issue, thereby c-ausing the ziz-zag effect 
for the following ten years. 
Music in the American society was another area of 
. . 
interest which became more important in the latter years 
of·Hooper•s study. She indicated that again the American 
31Maureen Dorothea Hooper, ~Jor Concerns of Music 
Education-: Content Analysis of the Music Educators. Journa}.l' 
1957-196Z• Unpublished Dissertation, University of 
Southern California, 1969. 
response to Sputnik had eclipsed this concern for several 
years; but that the concern reasserted itself, beginning 
in 1962e'32 
The importance of Hooper's~study to the study by 
the present investigator lies in her documentation of 
change regarding a limited number of values ir1 musicr-
educa.tion, and in her attempt to determine the influences= 
Hooper's study, however, has three limitations in 
its importance to the study by the present author: 
1fi It did not include the period 1950-56 nor the 
period 196'7-70~ No comparisons can therefore 
·be made to these latter periodso 
2. Values in music education were not the focus" of 
her study, and she accordingly dealt with values-c 
only secondarily. She treated the matter of 
values as only a part of the total preble~. 
J• She dealt l'lith only a limited number of values 
in mustc~education. 
1 
In summary, the four studies cited above were all 
concerned, peripherally if not directly, with values and 
value changes in music education. Each study identified 
certain philosophical values and showed certain changes or 
stabilities in their advocacy by the music education prof• 
ession. However. neither study was a systematic attempt to 
determine the scope and change of a large number of values•·· 
and neither study investigated values during the entire period 
from 1950 to f970o The four studies considered together 
;;;: ---- ---
~- ----------
show change in a few values at certain times, but permit 
no comprehensive comparison or overview<; 
In conclusion, two observations made by the present 
author seem pertinent: 
1. The present author was able to discover only 
the afore-mentioned four studies relating to 
values in music education. 
2. The sections in each of the four studies 
which dealt with related literature all 
{j------------e-1-t-e-d-ne-r-e-s-e-a-r-e-h-a-:l:-nle-d.-d-1-r-e-e-t--:l:-y-a-t~va~l:-u-e-s·--------------
as defined in this study. 
The conclusion seems warranted, therefore~ that the area 
of values:in music education has been subjected to research 
in only; a peropheral manner o' 
EVENTS: DEALING WITH VAI.lJES='f'· 1950 ... 1970 
Int;r.oduc t!.on 
While society is continually in a state of flux, 
with a consequent and concurrent fluctuation in value 
thinking, events as they occur can exercise an important 
and possibly measurable influence on this process of 
changeo A particular change may evolve over a period of 
time without immediately recognizable stimuli; one or 
more events, however, may stimulate, accelerate, or 
ritard that change. Two examples from history serve to 
illistrate this point. 
The first example illustrates the accelerative 
effect of an event. Constantinople was captured by the 
Osmanli Turks in 1453, forcing the Byzantine scholars who 
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had1 studied and- lived there to flee west~rard into Europe·'$')) 
The RenaissanC,--e 1otas at this time already under way in 
Europe, but the influx- of scholars and their manuscripts 
acc-elerated and partially directed the changes in thought 
wnich are associated with the European Renaissance.34 
The second example, illustrati~~ the ritarding 
influence of events, is that of Galileo Galilei. His 
viel'TS concerning a scientific· and· mathematical approach 
to astronomy and physics were in opposition to those of 
the established ecc-liastical auth~rities~ who preferred:· 
a scriptural, metaphysical approach~ Galilee 1-vas tried 
and punished, and his viei'rs for a while· suppressed. 
Galileo's approach, however, eventually gained pre-
emminence over those of the Church-. · 'l'he Church succeeded 
in ritarding a change, but not in reversing its directiorr~35 
Because of the influence of events on thought and' 
changes in value, a study of value changes in music 
education must include a summary of events, both musical 
and extra-mus ioal., which may have influenced those 
changes·: 
33nona.ld·' J. Grout;· A History of vlestern Music-· 
(N'ew York: \-1. w. Nortorr & Co.", 1960) p. f55. 
3lJIIbid. -
3~rnatt McMullin,~ "Gal11eo Gal1le1," Colliers 
EnclclopedJ& (Crowell-collier Educational Corp., 19b9) 
Vol~ 16, pp. 542-547~· 
---------------------
Si:x;~ -~yent~ 
Between 1950 and 1970, six events, occurred l'Thich 
may have exerted an· influenc-e on values-=· and value thinking 
in music education • 
.?12tt~niko 'Jlhe first event of importance in this 
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period was the Soviet technological accomplishment of 
1 
1-
orbiting a man-made staellite in outer space on I 
':--~---i"'utuber-4-.-1-~-,)7-,.3_6_t_h_ere-b-y-tntr-udu-c-:tng-a-mnif-:wurd-:tnt-o.------------~1---
the English language--"Sputnik." 
Th:i.s event dramatized Soviet educational advances; 
and American education reacted by increasing its·· emphasis 
on science and academic subjects related to science--
often to the detriment of education in the humanities 
and the arts.
37 
Buttelman,38 in an editorial in the 
Music Educators Journal in January, 1958, expressed the 
profession •s· chief question as "\vhat will happen to music?" 
and indicated that music education was beginning to suffer 
from the current emphasis on science. 
Before Sputnik, the lrlusic Educators National Con-
ference had initiated a reassessment of music education, 
36Paul A. Campbell et al 9 "Space Science and 
Exploration," Q_o!J.iers E11g_;y_clopedia (Crowell-Collier 
Edu·cationa.l Corp., 1969} Volo 21, P• 34). . 
37Charles Leonhard and Robert w. House, Foundations 
and Principles of Music Education, 2d. ed. (New York: 
McGraw-Hill Book Co., 1972) P• 114. 
38c. V.'. Buttelman, "Before Sputnik--and After," 
Music Educators Journal, Vol. 44, No. 3 (January, 1958) 
P• 19o 
and was publishing the report of that reassessment in the 
January and Fe bruary-J11arch, 19 58, issues- of the ~­
.§__dl_Lcat_o!lL.l_qJlr...liDlo 39 Although not originally intended as=-
40 a reply to the American response to Sputnik, Buttelman 
indicated that the report should be considered as one. 
A new age he.d dawned, he said, and the role of mus:tc in 
the schools hung in the balance of decisions yet to be 
as- opposed to science and mathematics$ This report, he 
said, should serve as the beginning of a search for 
stronger, more valid philosophical defenses of music in 
the schoolso This search, Buttelman asserted, must 
continue, discovering "questions to be resolved under 
needs and conditions as they arise.n41 
The American reaction to Sputnik, state Leonhard 
and House, 
• • oforcefully brought to the attention of 
musicians and music teachers at both public 
school and college levels the necessity of 
closing ranks and joining forces in preserving 
and extendi~~- the music education program at 
all levels. 
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39vanett lawler, "Preparing for the Years Aheadz 
Part One," Music Educators Journal, Vol. 44, No. 3 (January, 
1958) PPo 20-23. 
Ibido, Part Two, Vol. 44, No. 4 (February-March, 
1958) pp~-56. 
40 . 
Buttelman, 12£• ~· 
,. ·' 
41 
Ibid. -4 2Leonhard and House • .!2.2.• ill• 
:: 
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Hooper•s43 1969 study of the ~~slc.Educat~~ 
,.r,ournqJ. provides evidence of the suggested closing of 
forces and· joining of ranks • and' of a search such as 
Buttelman suggested. Hooper reported that the year 
19~7-- saw the begil"ln~'t'lg of change in thinking in the music 
education profession- with regard to two yalues: music as 
an academic d'isc ipline, and mus :tc as a part of American 
29 
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Rq_sic Conc-epts in Music Ed'ucatiorr. The sec-ond 
...... ~ cr#a 
important event was the publication in 1958 o:f' Ba~ 
ConceJ!ts_ in N,!.~sic Educ~tion;, the fifty-seventh. yearboolt 
of the National Society for the study of Education· (NSSE )'~44 
under the joint auspices of the NSSE and the Music Educ• 
a tors National Conferenc-e' (MENq) •. This volume was a !., 
product" of an tnquiry initiated in 1954 by the MENU as 
a pro jec·t .·of the Commission on Basic Concepts, one of the 
commissions w1thin·MENC; As the Commission worked; it 
appeared that the type of inquiry 't~hich was developing 
was similar to that .of some of the yearbooks of the NSSB. 
The inquir;, then, beeame a cooperative venture of both 
the MENC and the NSSE;45 The proposal for this yearbook 
43Kooper, 12g•~o 
44Neison B. Henry (ed. ), Basic Concepts in Musie:, 
Educatioro (Chicago: University of Chicago Press, 1958)~-
45Thurber H. Madison, "The Need for New Concepts in 
Music Education," Basic ConceEts in Music Education, 
Ibid. t P• Jo -
was approved by the Board of Directol"S of the Yearbook 
c-ommittee in Februaryo 195~o 
Jlas ~c.,_ Concrepts. 1!_1 Music ~_4,uqa ~ is d 1 vided into 
two sections. The first contains chapters which represent 
cooperative researah. between music educators and authorities 
it1 selected disciplines outside music·- education--education, 
sociology, and psychology. The second· section is devotea 
to problems of contemporary music education, which are 
dealt with by music educators. 
The significance of this volume was three-fold: 
1) It appeared at a time when music educators were in need 
of sound philosophical foundations for their music programs. 
It may be assumed that the volume was seriously consulted 
by many music educators. 2) It was a carefully conceived, 
thoughtfully considered, and carefully written and re-
searched wo~k. dealing with philosophical problems and 
issues of contemporary music education. 3) It represented· 
a deliberate attempt to approach the study of music educ-
ation in an interdisciplinary manner, with the consequent 
infusion of new value systems. 
1.262 MEN'C' <29nvention.- The third event of importance 
was the 1962 national convention of the Music Educators 
National Conferenee held in Chicago.46 Of the four major 
subjects for discussion and study in the general sessions 
46Allen P. Britten, "The 1962 MEN~ Program," Music 
Educators Journal, Vol. 48, No. 4 (February-March, 1962) 
pp. 43-48• . . 
of the· C'o:nvention, two of them were concerned directly 
with values in music education: 1) Music an Academic 
Discipline; and 2) the Values of Music~47 Britten des-
cribed· the first subject as follcl'rs: 
•• ohow music can be taught in the schools in 
order to ensure its r:l.ght as an academic subject 
without being regarded as tttheoretical," "im-
practical," ttabstract," and at the same time-
without minimizing theoretical 1mplicationso48 
as evidence that the profession was actively engaged in a. 
search for philosophical values in music educatlon. 
Ffooper49 reports evidence of the 1962 convention's 
influence on value thinking: she found a marked increase 
)1 
in interest in philosophical values in music education 
among authors in the ~usic Educators Journal from 1961-62 
to 196?. She attributed this increase in interest directly 
to the influenc-e of the 1962 convention. 
Tanglewood Symposiu~Q The fourth major event was 
the Tanglewood Symposium held from July 23 to August 2, 1967 
at Tanglewood~ Massachusetts. A fifty-member symposium 
composed of 
musicians, sociolog1sts._so1ent1s:ts, labor leaders, 
educators, representatives of corporations, 
foundations, communications, and government, 
and others met to consider major concerns re• 
lated to the theme, "Music in American Society."SO 
47 Ibid·;, P• 46 • 
48 . 
Ibid., P• 45;" -49 . foe.;.. 
lfooper, ~. ill• 
5°Robert A. Choate, "The Symposium: An Introduction," 
Music Educators Journal, Vol. 54, No. 3 (November, 196?) p. 59. 
-----------------
--------~---
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The speoifi~ purposes of the Symposium were: 
1 o To clarify and define the UI'lique functions of 
music- in American society and: education. 
2o To investigate emerging needs in society and 
in educatiorr•and formulate desired changes in 
music education. 
3. To explore the means of increasing cooperation 
't-rith otherf;institutions in society concerned 
with the development of music~ 
4o'· To prepare statements and publications that ~'1111 
!t----~~~~~----c""larn·y objec'Clves of music education programs 
in order to achieve more effective programs.-'1 
The importance of the Tanp;lewood' Symposium to this 
study was three-fold: 1) It sought to examine music in 
American society and education in terms of music's unique 
functions and contributions; 2) It sought deliberately to 
initiate changes in music education; and 3) It was com• 
posed of a cross-se~ion of professional people from many 
areas of Americ-an interest--education, busj.ness, govern-
ment. and organized labor--thereby bl"inging to the dis-
cussion -of music education new perspectiveso 
1968 MENC Convention. The fifth event was the 
national convention of the Music Educators National Con-
ference in March, 1968, in Seattle. Washi~on:52 The 
convention was in part a conclusion to the discussions 
32 
51charles B. Fowler, "Music Educationr Joining the 
Mainstream." Music Educators Journa~, Vol. )4, No. 3 
(November, 19{;7) P• 68. · 
52 Louis G·. Wersen. "Tanglewood: A Beginning," 
Music Educators Journal. Vol. 55. No. 1 (September. 1968) 
p. 44. 
:, 
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begun in the Tanglewood Symposium and served as a means 
of discussion and dissemination of the reports and 
conclusions of the Sympos1um.53 Louis G. Wersen, 
President of MENC·, expressed the importance of Tanglewood 
that the intervening seven months had proved: "Tanglewood, 
in perspective, may be viewed as one gesture made by one: 
professional group in a society that has many layers of 
f----~~~~'h-Tg'i'J:o.iip-r~-o--r!ty-proolems and cone erns o ii~l.J..___~~~~~~~~~~~~~~-=== 
sixth event was the publication of a policy statement 
formulated by the Educational Policies Commissionp55 
tt'J~he Role of the Fine Arts in Education. n56 It was re-
printed and' published in the !i~i~ Educ~~qr~ J~ in 
October, 1968, at which time the editors of the !!!2~~~ 
invited amplification, debate, and rebuttal. 
The stated reason for the statement was that "the 
forms of education which have served the nation well in 
the past may not be equally well suited to the needs of 
the future;"57 The Commission,. therefore, set forth six 
major rationales for music education--historical, 
5:3Ibid"' -· 
54~~. P• 45. 
55A commission of the National Education Association 
and the American Association of School Administratorso 
56Educat1onal Policies Commission, "The Role of 
the Fine Arts in Education," Music EducP.L~ors Journal, 
Vol~ 55; Noo 2 (October, 1968T PP• 27-.31 • 11S•119o · 
57 . .!.12.!£!•• P• 27. 
-----
a.rt-for-art's-sake, therapy, creativity, acceptance of 
subjectivity, and end-of-worko E<:.tch rationale was ex-
plained and analyzed. In the light of the stated purpose 
for the statement, the end-of-work rat1.onale was advocated 
more strongly than the other five rationales 9 specifically 
because of the evident changes in Amertca.n society brought 
about by modern technological advances. The Commission 
\t----~~~~-a-ppa-ren-t~l'y----:1'-e-i-t~t-hat-t-!w.:-exrd. -of'ou1\fo-r-rr~t-i~onal-e~was----varr-d 0 
strong, and philosophically defensible~'.5S 
\1-lhile this statement contained nothing new in 
ideas, it was a clear, rational, well-l'rritten document 
summarizing and discussing much of the previous thought 
on ph1.losophical values i.n music education. It may be 
assumed that the statement WaG widely read by subscribers 
to the Music Educators Journal. 
~umm~rz. These six events· •. ,we:eecconsidered:py':the 
present author to have been important in terms of value 
thinking in music education for the following reasonsz 
1 ~> They deal.t directly with philosophical values in 
music education. 
2. Their .. effect on value thinking in music education 
was anticipated by authorities in music education. 
3o They stimulated subsequent thought and rebuttal~ 
agreement, and debateo · 
.58 Ibid. 
c---- -~-­
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SUMMARY 
Chapter 2 has review·ed the literature which is 
pertinent to the problem of this studyo On the basis of 
this review, the follmling conclusions seemed l'mrranted s 
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l'o· The operational definitions of value~ statement of 
value, and categories of value 0 w·hich were formulated, 
for the purposes of this study, are based on an 
underlying body of literature pertinent to the 
problem of this study~ 
2 ;· Value changes during the period of 1950 to 1970 
have be_en establishedo Howe,rer, the research in 
this area is limited with regard to two pointsa 
a~ No basis is available for comparing, studying, 
and measuring values during the entire period' 
of 1950•19700' 
b~ No research has been conducted which studied 
a large number of valueso 
J; Six events occurred between 1950 and 1970 which 
may have affected value thinking in music educations 
a• Sputnik, in 1957• 
h~ The publication of- Basic Concepts .. .±n MusJ.2. 
Education, in 1958. 
c-:· The 1.962 national convention of the l>'lusic 
Educators National Conferenc·e• 
do The Tanglewood Symposium, in 1967o 
eo The 1968 national convention of the Music 
Educators National Conference. 
f~ The publication and subsequent discussion of 
"The Role of the Fine Arts in Education," in 1968o 
~ --
-------------
,-
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Chapter 3 
DESIGN OF THE STUDY 
The problem of this study was to determine what 
changes· occurred in values in music education from 1950 to 
19?0t as presented in ·written value statements f:r.:on the 
Music Educators_Iou~; and to determine the direction(s) 
of change. 
POPULA'l'ION 
In order to collect data with which to solve the 
above problem, a population of ~Tritings was selected for 
study. The writings selected included all the articles in 
the Music Educators Journal from Volume 36, No • .3 (January, 
1950) to Volume 5?, No. 4 (December, 19?0) inclusive. The 
Music··Educators Journal was chosen for two reasons: 1) it 
is the official magazine of the Music Educators National 
Conference, and as such, may be regarded as reflecting the 
thinki~~ of the music education profession; and 2) it is the 
only.American magazine which has nationwide circulation, and 
which deals·primarily with music educ·ation. 
Thisc·research calls for a study of ideas and cron-
cepts of value rather than of authors1 the authors of 
artiolesl as discrete individuals, play a subordinate role 
in the findings. Of importance is the total of their 
writings. ·Publishing an article is not a haphazard or 
36 
~ 
---~--------
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careles::r aot. but an act of oritioal selection and eval-
uation of subject material. The final copy appearing in 
published form usually represents a carefully prepared and 
edited statement by the author, and accepted, edited. and 
eVS;luated by the editorial board of the l11:!!3i.£ ~duca_tors ~om: ... 
1 nal. It is,.,.presumed that a printed article contains infor• 
matio:n. ideas, and value statements by the author for a 
:-; ---- -------
E-:, 
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seasoned judgement. 
No effort wasc made to prove or refute the opinions:: 
ex·pressed by the authorsr of the articles, or to determine the 
nature of their credentials. For the purposes of this study, 
the criteria for selection of articles were as follows: 
1 o Each article selected for study must have been found·· 
in the .Musi.c Educators·· Journal, Vol. 36, No. 3 
(Januar'Y:1950 r·E"hrough VoL57, Noo 4 (December, 1970). 
2o · Each article selected for study must have been a 
major article in the journal. An article was con-
sidered major if: a) it had a separate title in 
the Table of Contenta1 and b) it was not part of 
a regular department of the journal. 
J o Each article selected for study must have dealt'·'.!"' Jt · 
with music education in the United Stateso~ 
Each article in each issue of the Music Eduoators,..Journal, 
1950-1970, was examined in the light of the above criteriao 
Two types of articles were eliminated from consideration: 
1. Articles dealing with the business of the Music Edue-
ator~National Conference' i.e., constitutional 
amendments"' election of officers, et ceterao 
1Based on personal correspondence between Dr. o. M~ 
Hartsell, Chairman of the Editorial. Board of the Music Educ• 
ators Journal, and the writer. A copy of this correspon-
dence is included 1n Appendix A of this report• 
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2~' Hegular departments of the journal: i., e., letters 
to the. editor, book reviews, et cetera. 
Each of the remaining articles was accepted or rejected 
according to the above criteria• 
VALUES IN THE STUDY 
This study dealt with values and value statements 
as expressed in the !1Rsiq _ _Ji_dJJ._cator~ ... l.S?.ID:WJ.; the criteria 
for the selection and identification of values ~1ere 
therefore essential to the study. The criteria were 
formulated from literature dealing with the nature of 
value, the discussion of which is found in Chapter 2 of 
this reporto Six characteristics of value were found in 
the literature., Expressed· in operational form, they 
became the criteria utilized in this study for selecting '"'·,:·~·:. 
and identifying valuesa 
t• It is prized, desired, enjoyed, approved, preferredl 
important, and/or of interest--as indicated by the 
author of the article and interpreted by the 
readero 
2. It is actively sought by those who consider it c. 
a value--i. e., the author verbally names, asserts, 
states, or advocates ito 
3. It is deemed a value by a group, and imposed upon 
the individual--1. e., the author explicitly or 
implicitly accepts a value imposed upon him by 
a group, named or unnamed; he internalizes the 
value and interprets it in the light of his own 
experience and knowledg~ 
4o It is perceived by the author as a value for its 
own sake--intrinsically--or as a means to a greater 
end--instrumentally or extrinsically• 
.' .. 
5. It can have its origin in psychological, social, 
moral, or aesthetic considerations, as perceived 
by the author. 
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6(. It must be inte llectualized-... 1. e., the author must 
perceive the value intellectltally; but the end(s) 
it serves may be perceived either intuitively or 
intellectuallyo 
In order for a value to actually have been con .... 
sidered a value in this study, it must have met all six 
of the above criteria; all six of the criteria must have 
operated in every case. F'or examplei the statement, 
"Music in school can help achieve democratic ideals," 
containes the value expressed as "democrattc ideals. 11 
The author of the article: 
1. Prizes democratic ideals, as indicated by his 
positive statement. The author need not define 
democ:ratic 1(\eals, nor need he explain his 
reasons for prizing them. 
2. Actively seeks the value, as indicated by his 
verbal, delibarate statement. 
3. Has internalized~ the value, 't'lhich has been 
determined by his society and imposed upon him. 
4. Perceives democratic ideals as desirable, either: 
1) 1ntrin.s ically--for their own sake; or 2). 
extrinsically or instrumentally--as a means to 
a greater end. 
5. Perceives the value of democratic ideals as being 
of social and perhaps moral orip;ino 
6. Intellectually perceives the value of democratic 
ideals, and consciously and delibarately discusses 
it. 
--1 
r; 
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ReE~r~l o~_!h~-~ilot Stud~ 
Before this investigation was begun, a pllot study 
was conducted. The purpose of this pilot study was three• 
fold: 1) to determine the feasibility of this investiga-
tion; 2) to test the operational definltions of value and 
statement of value: and 3) to identify value categories 
which could be used in the lnvestigation. 
study 't'lere those contained in the February-March ecli"bions 
of the Music Educators Journal, from 1951 to 1.959, except 
for the February-March edition in 1954. 'rhe eight issues 
were read and examined for all statements of value in 
music education which they contained'. 
The procedures for collecting data were the same 
as those which were used in the main study, and which are 
reported fully later in this chapter. A total of fifty-
five value statements were obtained. 
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The fifty-five value statements were then separated 
into homogeneous groups, so that all the statements within 
each group seemed to say approximately the same thing. 
Ten such groups of value statements were identified. For 
each group, a general statement was formulated which included· 
the content of all the value statements within that group. 
These ten value cate~ories seemed: 1) representative of 
approximately the same level of abstraction; 2) mutually 
exclusive; and 3) inclusive of all the value statements 
found in the pilot study. 
-l 
' 
The ten value categories, or groups of value 
statements, were: 
1. Music as a cultural force, part of the national 
culture·. 
2. Music as a universal language. 
3. Music as a means of achieving democratic ideals. 
4. Music as a psychological .force in htL.'11an development • 
5. 
. ::·i. 
Music for its own sake. 
6. Music as a means of enjoymento 
! 
7. Music as a means of self-expression.· 
8. Music as an authentic statement of experience. 
9. Music as a leisure time activity. 
10. Music as a means of developing audiences. 
Each of the fifty-five value statements was 
classified as represen·ting one o:f the above ten value 
categories. The frequency of occurrence in each category 
was then tabulated; this information is given in Table 3.1. 
The pilot study accomplished three objectives: 
1) the investigation was shown to be feasible; 2:). the 
operational definitions of value and statement of value 
were shown to be usable; and 3) ten value categories were 
identified, which were used in the main study. 
Categories of Value 
One of the specifi,c problems of this study was to 
identify and classify categories of value. The identi-
fication of value categories was done by three means: 1) 
a pilot study; 2) allied reading; and 3) oral discussion. 
•' 
;~ 
i . -
Table 3o'1 
Frequeney of Occurrence of Values in the 
Pilot Study by Category and by Year 
.'"'!! 
Value Catep:orl . 1~31 122~ 122~ !223 1:2;26 19~-i 
I 
i1938 1939 Total 
1 
Cultural Forcre 2 1 1 0 1 1 0 1 ? 
U~versal Language 0 0 0 1 2 0 0 0 3 
Democrat1~ Ideals 2 0 0 1 2 0 0 1 6 
Psychological Forae- 2 0 1 0 3 0 0 1 7 
Music for Its Own Sake 0 0 0 3 1 0 0 0 4 
EnJoyment 2 1 2 0 0 1 0 1 7 
Se If-Express 1·oro 0 0 0 0 0 1 ·0 0 1 
Authenti~ Statement 
of Experienee- 0 1 1 0 1 2 0 1 6 
Leisure Time 1 0 2 1 1 1 0 1 7 
Audience· Development 1 2 2 0 1 0 0 1 7 
Total 10 5 9 6 12 6 I 0 7 55 
~ 
N 
,.I.J:-- -- -
l:.P=.~~:!-'~1., The pilot study, which has been 
reported on pages 40-42 of this report, identified ten 
value categories~ They were: 
1. ~lusie· as a cultural force, part of 'the national 
culture. 
2~ Music as a universal lanrsuage, as a means of 
communication. 
3. Music as a means of achieving democratic ideals. 
5~ f.1us ic for its own sakeo 
6. Music as a means of enjoyment. 
7 .. Music as a means of self-expression. 
B. Music- as an authentic statement of experience. 
9. l·1usic as a leisure time activity. 
10. Music as a mea:ns of developing audiences. 
ftllied readin~. It was felt that the above list 
did not include several other value categories which could 
occur in the Music Educators Journal. In order further to 
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explore this area, therefore, other literature was searche~ 
for additional value categories. 
The educational Policies Commission statement of 
19682 identified six values. Two of these duplicated 
value· categor-ies identified' by the pilot study J 1) art-
for art•s-sake: and 2) end of work. Three values, however, 
were differentz 1) music as a part of historic tradition; 
·~· : 
2Educational Policies Commission, "The Role of the 
Fine Arts in Educationv"·Music Educators Journal, Vol. 55, 
~o~ 2 (Octoser. 1968) PP• 27-Jl, 115-119. 
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2) music as therapy; and 3) music as a means,of creativity. 
These three value categories were incorporated into the J.1st 
of values:· to be used tn this study o 
The sixth v-alue in< the Educational Policies Commiss·1on 
statement was-=- express~d as=- :"acc-eptance of subjectiv1 ty." \.i 
Whlle this valueis similar to "Music as an authentic state.,. 
ment of experience," the two are not the same. A value 
"Huslc as the symbolic objectification of the subjective, 
non-verbal domain of human existanceo 11 
Hooper's study3 identified threevvalue categories. 
One of them~-mus:tc in the Americ~an solety..,. ... duplicated a 
value category identified by the pilot study--music-as a 
cultural forrre. The other two value categories~were: 
1) musicr. as:- a means..- of ahieving aesthetic experienc-e J and 
2) music- as" an academic-· or intellectual discipline o These 
two value categories were added to the list of valueu to be 
used«; 
4 . 
Miller identified five value categories·=o Three 
of': them duplicated previously identified oategorie3s·Z 1) 
musiC·" asc.·a meansr-- of self•express·ion: 2) music~ as,... a leisure 
3Maureen Dorothea Hooper, ]!tajor CoJlc·erns::_of Music··· 
~dueat.1on;,. _Content -~~!z.sis:- of .the Illusic-. Educators Journa_l, 
.1.2.2Z-L96'Z• Unpublished Dissertation, University of 
Southern CB.lifornia, 1969. 
4 
Thomas:- Wo Miller, "The Influenc-e of Progressivism 
on Music· Education, 1917-1947;" .J~ournal of Re~aroh in 
Music Education, Volo. 14, No. 1 lspring, 1966} ppo 3-16~ 
L 
time activity; and 3) music as a means of emotional and 
aesthetic experience. A fourth value category~-music as 
a socializing agent--was added to the list of values to be 
usedo The fifth value category--music as an agent of social 
discipline--was seen as a restatement of "music as a 
socializing agent" and therefore not added to the listi, 
.Q!.g_l. dis~'!.!,S~ione During the process of developing 
-ll-------'t h-e-das-1-g-n.-ef'-t-h-i-s-i-rrv-e-s-t-i-ga.-t-i-an,----t-h-e-pr-e~s-e-r-l-t-i-rrve-s-t-1-ga-t-er·-------:----
had several interviews with his advisor, lawrence H. 
McQuerrey; During the course of these interviews, Dr., 
McQuerrey identified and suggested the inclusion of 
two additional value categories& 1) music as a vocational 
goal; and 2) music as a societal ritual. These t1-1o value;:: 
categories were therefore added to the list. 
Final listo As a result of the aforementioned 
pilot study, reading, and interviews, a total of eighteen 
value categories were identified and selected for investiga• 
tion in this study; They were the focus of this study• 
They represented approximately the same level of abstraction0 
and were separable into four general headings, namely: 
social values, psychological values, aesthetic values, and 
futuristic values. The study was limited to these eighteen 
value categories; if a value statement was extracted which 
did not seem to belong in one of the eighteen categories, it 
was labelled "unclassified;" the "unclassified values" were 
considered separately and independently from the eighteen 
value categories• 
The eighteerr value categories were: 
I. Social values. 
A. Music as a cultural force, part of the 
national culture. 
B. Music as a societal ritual. 
C. Music as a part of historic tradition. 
D. Music as a means of achieving democratic 
ideals. 
E. Music as a universal language, as a means 
of communication. 
II. Psychological values. 
F. Music as an intellectual discipline. 
G. Music as therapy, or as a means of emotional 
adjustment. 
K. Music as a psychological force in human 
deve lop1rient. 
I. Music as a socializing force; 1. e., as a means 
of conditioning or training an indlvidual for 
participation in a social unit • 
..,. 
•' ... 
III. Aesthetic values. 
J. Music as a means of achieving aesthetic 
experienc-e. 
K. Music as a means of creativity. 
L. Music as the symbolicr objectification of the 
subjective, non-verbal domain of human 
existance. 
M. Music for its Ol'ln sake. 
N. Music as a means of self-expression. 
o. Music as a means of enjoyment. 
IV. Futuristic values. 
P. Music as a leisure time activity. 
Q. Music as a vocational ~oal. 
R. Music. as a:r:means of developing audiences. 
The above classification system can be seen as 
-a ·combination of several methods of categorizing values, 
Which are reported in Chapter 2 of this report. The four 
broaa headings are based on function of values.(I~plarr).5 
5Max Kaplan. 
Education· (N'ew York: 
pp. 21-4f. 
Foundations and Frontiers of Musio 
Holt, Rinehart, & Winston, Inc., 1966) 
The flrst three headings are also based- on origin of' 
values (Gooa)~ 6 Value categories P, Q, ana R are desired 
results (Leonhard and libuse, Callahan').? Examples of 
categorizing values according to type (G·ood') 8 are: 
1) category M-·intrinsic; 2) category D--instrumental: 
3) cate~ory E--extrlnsi~; 4) cate~ory J--consummatory; 
and 5) category A--social. 
The above list of value catep:ories is- in no way 
meant to be a taxonomy of values in music education. The 
nmaerica.l order of headings and value categories under 
the headings is not meant to imply a hierarchy of values 
o-r value preferences in music education by the present 
author or by the rnusic education profession. 
PROCEDURES IN COLLECTING DATA 
The artic-les used in this study were selected from 
the Music Educators Journal, 1950-1970, according to the 
following criteriaa 
1 •. Each article seleeted for study must have been 
found in the Music Educators Journal, Vol. 36, 
No. 3 (January, l950} through vor:-57, No. 4 
(December, 1970). 
6carter Vietor Good·, (ett. ), Dic-tionary of Education 
(New York: MbGraw-H111 Gook Co., 1959) p. 593. 
?charles Leonhard and Robert w. ~ouse, Foundations 
~nd Prin0'13?;.s of Music Edueation nrew York: McGraw-Hill 
Book Cp., - 9~9) p. 6. -
Sterling G. Ca.llahatr, Successful Teaching In 
Secondary Sehools (Chicago: Scott, Foresman, & Co., 1966) 
P• 8. 
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2 o F.a.ch art i()le selected for study must have been 
a major article in the journalo An article was 
considered major if a) it had a separate title 
in the Table of Contents~ and b) it was not part 
of a regular department of the journal• 
3• .Each article selected for study must have dealt 
with music education in the United Stateso 
Each article selected for study was read and examined for 
any value statements it containedo 
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'rhe examination process of each article _was composed' 
of three steps. First the article was read one time, 
without interruption, to determine whether or not it 
contained, one or more statements of value in music educ-
ation. An article was considered to contain at least one 
value statement if two conditions were met: 
1e The articlendiscussed·-. however briefly or periph• 
erally, values in music education consistent with 
the six criteria of value given on pages 38-39 of 
this report. 
2~ The value statement was explicitly stated, asserted• 
advocated, and/or named·o An implied value, for 
the purposes of this study, was not considered to 
exist in ~he article. 
The second step was the making of a bibliography 
card for each article which contained one or more value 
statements. At the top of the card, the pertinent biblio-
graphical information was recorded: title, author, volume 
number, issue number, date of issue, and page numbers of 
the articleo Below that~ written all the value state-
ments extracted from the article. One bibliography card 
was made for each article which contained one or more 
value statements. A complete list of articles which con-
tained value statements in music education is given in 
Appendix B of this report. 
The third step was the assignment of a rating of 
intensity to each value statement. The intensity ratings 
were noted on the bibliography card with the value 
statements •. 
B.§j_!Ms o~Ll.Dtens i tx 
The frequency with which a value occurred in the 
Music Educators Journal was considered to be a gross measQ~e~ 
ment. Because all value statements are not put forward with 
equal intensity, it was felt that a system of intensity rat-
ings would permit a more precise measurement of value changes. 
A system of intensity ratings was therefore devised. 
Literature pertaining to numerical weighting was read, and a 
four-point scale was formulated with specific criteria for 
each point of the scale. In order to test the reliability of 
the criteria, they were subrpitted to a jury. As a result of. 
the jury study, the criteria were judged reliable for the 
purposes of the study. 
Criteria of Intensity Ratings. One intensity 
rating was assigned to each value statement. The intensity 
ratings ranged from 1 (lowest) through 4 (highest) according 
to the following criteriaa 
Rating 1: Mentioned positively by the author, but not. 
significant. Key identifiers were words such 
as: "but, however, although,"-et cetera. Not 
more than two sentences used in its discussion. 
' 
I 
I ,, 
I 
i 
----- ~--
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Rating 2s Stated by the author as significant, but not 
vital or central to music or to music education. 
Not more than one paragraph used in its dis-
cussion, but more than two sentences. 
Rating 3a Strongly advocated by the author, but not a 
main thrust of the article. Two means of 
identification: 
a., Not less than one paragraph used in its 
discussion, but not more than two para-
graphs; and/or: . · .· . • · 
b~ Identified by the author as "An important 
purpose (or aim, goal, or objective) of 
music education is. e -~" 
Rating !~: A main value thrust of the article,. Two means 
of identifications . . 
a. More than two paragraphs used inits 
discussion; and/or: ·· 
b. Identified by the author as "The chief 
(or main, major, primary) purpose (or aim, 
goal, or objective) of music education is ••• " 
When a value statement seemed to meet two sets of 
criteria simultaneously, the value statement,was assigned the 
hl.gher intensity rating. For example: a two-sentence para-
graph was~assigned a rating of "2. •• A single _paragraph which 
was identified by the author as stating "the chief purpose of 
music education1' was assigned a rating of "4." A single sen-
tence which the author identified as stating. "ari important aim 
of music education" was assigned a rating of "3•" This plan . . . ! . 
was followed in every case of apparent duplication. 
Reliab~lity Study. In order to test the reliability 
of the above criteria, a short s·tudy was conducted with a 
jury of three membersa 1) Norman Davis, Professor of 
English, Yankton College; 2) Thomas Overholt, Professor of 
Religion, Yankton College, and 3) George B. Whaley, 
Assistant Professor of Music, Yankton College. The jurors 
were provided with twelve articles, chosen at random from 
!~ 
the list of articles in Appendix B of this report e The' 
jurors read and examined each article, identified each 
value statement in each article, and assigned an intensity 
rating to each value statement identified&' 
A mean of jury intensity ratings was computed for 
each value statement in each artlcle by both the present 
author and the jurorso These means were then compared to 
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each value statement. The comparison was made by computing 
a Pearson product-moment correlation coefficient between 
the two sets of ratingso The coefficient was o879. This 
coefficient was considered sut:f.iciently high to allow the 
conclusion that the system of intensity ratings was 
reliable for the purposes ·of this study. 
The present author extracted forty-four value 
statements from the twelve articles. Of these forty-fou~, 
the jurors extracted the following number: 
Whaley: thirty-five (80 per cent) 
Overholt: thirty-nine (89 per cent) 
Davis: thirty-nine (89 per cent) 
In addition each juror extracted·value statements not 
found by the present authora 
Whaleya . two additional statements 
Overholt: one additional statement 
Davis: four additional statements 
The extent of the agreement indicated by the above 
data was considered sufficiently great:.to allow the 
following conclusiona the operational definitions of 
! 
·' 
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value and statement of value were considered reliable, 
for the purposes of this study 9 as criteria for determining 
the presence or absence of value statements within an 
article~ 
A complete report of the criteria reliability 
study is given in Appendix C of this reporto 
-
When all ~he articles were read and their value 
statements recorded on bibliography cards, the cards were 
arranged chronologically. The cards were then coded for 
the purpose of identification. 
The value statements and their intensity ratings 
were copied from the bibliography cards to individual data 
cards o On each data card 't'l'as written the code number from 
its corresponding bibliography card, and one value statement 
with its intensity ratingo Only one value statement wa~ 
Wl"itten on each data card. Thus, a bibliography card'' 
with three value statements written on it required the 
making of three data cards. 
A total of 469 bibliography cards was obtained, 
each card representing one articleo A total of 1176 
individual data cards was obtainedo Each article, then, 
contained a mean of 2o51 value statementso 
PROCEDUHES IN THEATTIJG DATA 
Classification- of Data. 
• 'CM .,.. r =eee...._~ 
After all the value statements had' been extracted' 
ana transfcribed to individual data c-ards, the value state• 
ments--i. e., the d:ata c-ards.:.. ... were sm ... ted'. 'l'he sorting 
proc·ess 111as c-omposed' of three steps: 
1.. Nineteen aategories of data ca.rds--1 .. eH value 
statements--were estal:llished. Eighteen of these 
categories represented the eighteen value cate-
gories listed on page 46 of' this report. The 
rrinetee!Ith category was labelled "Unclassified 
Values." 
2. Eac-h data card was assigned to one of the eighteen 
categories; i. e., it was interpreted as belonging 
in one of the eighteen categories. 
). Those data cards which could not be intel"preted as 
belonging in one of the eighteen categories were 
assigned to ''Uhcrlassified Values. n A value state-
ment was labelled "Uncrlassified" ifl 
a. It was too general: or abstract to allow its 
inc-lusion into one of the eighteen categories. 
Examplesz 1) The purpose of music education 
is to make children more musical; 2) Music 
c·ontr1butes to the "good' life;" 3) Music is 
necessary to every human being. 
b. It was too spec·1fic', and could stem from 
more than one of the ei~hteen value categories. 
Examples: 1) An objective of music education 
is to teach children to read musical notation; 
2) Music education must teach listening skills. 
Tabulation of Data ---- __ .,.._ .. _ .. _ " ·-
After all the data cards had been sorted, nineteen 
stacks of cards \'Jere obtained--eighteen of them represen ... 
ting the eighteen value nate~ories ~iven on page 46 of 
this report, and the nineteenth representing "Unclassified 
Valueso tt The d~tta. cards in each stack l•tere then sorted' 
into twenty-one categories, one for each yeart 1950-1970, 
a.ccoraing to the code numoers on eac·h card. A totaTOf 
399 stacks were thus obtained; io e., twenty-one years 
for each of the nineteen value categories. 
For each of the 399 stacks of data cards~ two 
tabulattons 't•Tere made: 
1. Total number of data cards in the stack. This 
figure represented the total frequency of occurrence 
of each value category in each year. 
2o Total intensity of occurrence in each year. These 
figures were the summations of all intensity 
ratlngs in each year for e?--Ch value category. 
A percentage of total yearly intensities was then computed 
for each value category in each year. This figure repre~r>:;-lt 
sented the percentage of total intensities of all value 
categories which each individual value category obtained 
in each year. For example, Value A, "Cultural Force," in 
1950, obtained 4.1 per cent of all value statement intensi-
ties for that year. Because of the wide variation 1n the 
. 
total yearly intensities of all value categories--1. e., the 
summation of all intensity rat1n~s of.all value statements 
in eao~ year--the percentages were a better indicator of 
emphasis than frequency of occurrence. 
I· 
I· 
I 
~11?.!1 t~t.\_orr of _ _Tr~nd·~~ 
The' percentages of total yearly intensities for 
each value category were plotted on graphs.- A trend was 
then computed for each value category for the period 1950 ... 
1970P using as data the percentages of total yearly inten-
sitiese The trend of a time series is best represented 
graphically by a straight line or a smooth curve, since 
proceed gradually, without abrupt changes in direction. 
The straight-line trend was computed for each value cate-
gory in this studyo 
§iraight~ine Treni• A straight-line trend is 
represented· by the follm>¥:\.ng equa.t1on:9 · 
Y'0 • a + bX 
where "an is theY intercept, or the value of the Y.variable 
when X= 0, and "o" represents the slope of the line, or the 
amount of change in the Y variable that is associated with 
a change of one unit in the X variable. yt0!!r::-is~.msedcto 
designate the trend' value to distinguish u~c:.;f:rom the' 
actual Y value. Since the time series is plotted using 
time as the X variable, the origin of the X axis is zero. 
In the computation of straight-line trends, the origin of 
the X axis was taken at the midrange of the serles. 
9 John- R. Stockton, Busines.s Statistics (Chicago: 
South-Western Publishing Co., 1962) p. 3j6. 
l 
When the origin is taken at the mid·range of the 
series. the formula for "a" 1ss10 
The- formula for "b" is g 11 
1'.r, = .fK! 
~x2 
The formula for a straight-line trend·, then~ is: 
\_; 
Yo = :seY + ..§£f.(x) 
N a,~2~-·~--~--~---=----~~--------~-----
T is formula was used to c·ompute the trend values for each 
year in the time series. 
[ltJ-~.iJ21~-§.~!f;Jlt,:-.Ltne~.1!:_e_~o Since the rate of 
growth usually changes slowly, several st:ra'ight lines can 
o~ten be used, each one covering a port ion of the l'Thole 
period'.12 Irr such a case, the formula for computing a 
straight-line trend is the same as above.. The only 
differenc-e in computation is in the number of points on 
the X axis--1. e., the number of years for which the trend 
is contputed·. 
Choice of Trend' Lines. There is no positive test 
that can be applied to a line to determine whether or not 
it is a satisfactory measure of the trend of a series. 
Within limits it. is possible to decide by inspection of a 
c·hart whether a given line is a reasonable measure of the 
10~ •• P• 344. 
11~ •• P• 345. 
12Ibid., - p. 335. 
i 
!: 
"trende No matter what other method is·used to decide if' 
a trend is satisfactory 0 the plotted line must give a 
satisfactory fit to a graph of the series to which the 
trend is f1tted 0 13 
It is usually true that·>a number of lines will 
fit the data and describe the trend reasonably wello In 
t:. 
such a case it is necessary to make a choice among them~ 
I l· 
'· type of line be one that will fit the datao Any. 11ne that 
is a good fit of the data and appears to describe the way 
they ha-ve grown or declined 1$ a satisfactory measure of 
trendo "It is difficult to ge·t away from the goodness of 
fit as observed on a graph as the basis for deciding on a 
~ . 4 
trend lineo 111 
}nterRr~tion or __ gata 
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If the computed trend line, as observed on a graph, 
:fit: the data and described the trend, the trend line 
became the chief basis for interpretation of data. A tren~ 
line was computed· and plotted for each value category. If 
the trend line rose, the value category was interpreted as 
increasing in emphasis. If the trend line descended, the 
value category was interpreted as declining in emphasis. 
If the trend line was horizontal, the value category was 
13Ib1do·· Po -:t66o 
-· ..J 
14Ibid 0 • P• )66-J67o 
i11terpreted has having no change. If a single trend line:· 
did not fit the data and two or more trends were computed·, 
the value category was interpreted as changing direction 
of trendo 
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As a peripheral area of inquiry, the observed times 
of change in emphasis on each value category were compared 
to the dateS'1 0f~ the.]six events:.dealing with value 0 which 
value was observed to occur concurrently with one or more:.. 
of the six events, a relationship could be hypothesized 
between the event and the value changeo 
Chapter !~ 
PRESENTATION OF DATA
1 
This chap·ter will present the findings of the 
study. The presentation is in four sectionsa l) dis-
cussion of tabular and graphic data concerning the nine-
teen value categories; 2) summary of value changes; J) 
discussion of possible relationships among value·categories; 
and 4) discussion of the inherent limiting bias of the study, 
£ 
TABULAR .AND GRAPHIC DATA -
. ~ .. 
Tables 4.01 through 4.19 present for each value 
- .··, 
category1 the frequency of occurrence, intensity, percen-
tages of total yearly intensities obtained by each value 
category, differences between consecutive yearly percen-
tages' and computed trend values. Figures 4~oi through 4.19 
are graphs of the percentages of total yearly intensities 
~- . ·; ---~ .{ --·; -~: 
and computed trends for each of ~he nineteen value cate-· 
. . 
gories. · Table 4.20, pages 124-126,gives the rank order--
:.• 
highest to lowest--of emphasis on the nineteen value cate-
~ ' . .~ . 
gories for each year, 1950-1970, according to p~rcentages of 
total yearly intensities, and for the entire twenty-one year 
period according to mean percentages of total yearly 
.. 
1see page 46 for a list of value categorl~s. 
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intensities. Table 4a21, page , gives the rank order of 
means--highest to lowest--of differences between consecutive 
percentages of total ~early intensities. 
Because the total number of value statements obtained 
in each year varied widely 0 the figures in the fourth column 
of each of Tables 4.01 through 4.19--percentages of total 
yearly intensities--were the best indic~tor of emphasise 
cerned with these percentages and their relative rankings 
among the nineteen value categoriesa Tables l}.20 and 4.21 
will be referred to in connection with the table and figure 
gjving data for each value category. 
Social Values 
Five social values were studied in this investigation. 
(. 
They~,were& 1) Cultural Force, 2). Societal Ritual; .3) Hist-
oric Tradition; 4) Democratic Ideals; and 5) Universal 
Language. 
Cultural Force. "Cultural Force was of importance 
throughout the twenty-one year period, Table 4.20 shows 
that its mean of percentages of total yearly intensities 
i 
(9.89 per cent} was the second highest of the nin~teen value 
categories, Thus, "Cultural Force" was recognized by writers 
in music education as being an important factor in values in 
music education. 
Table 4,01 shows that percentages of total yearly 
. intensities ranged from 1.4 per cent to 15.1 per cento 
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Table 4.01 
Frequency, Intensity, and Percentage of Yearly Intensities 
in Mustc·Educators Journal Articles, 19S0-1970 0 for 
·,'Cultural-Force," ancf~-domputed Trend- Values 
====·-=-==·=====··=-=·- ,.._...,.. __ ..,__ - •mN~~ -- nn~
Percentage of· Between Computed·: 
Total Total 'J.lotal Yearly Consecutive Trend' 
!!1~ £~:a t.L~.§.2~!.2!nl~~s ~~§~ij---
9o6 
X~~rqF~~~\~cy_~nt~~~l~! 
1950 1 1 
1951 4 12 9•827 
~------~1~9~5~2--~5~----~1~~------~1~4-.~8------~ 9o834 
1953 4 
195L~ 6 
1955 7 
1956 6 
1957 4 
1958 5 
19.59 4 
1960 5 
1961 12. 
1962 7 
1963 9 
1964 9 
1965 4 
1966 4 
1967 8 
1968 4 
1969 4 
19?0 6 
Total 118 
17 
19 
19 
13 
14 
9 
16 
32 
20 
30 
18 
11 
11 
26 
10 
11 
18 
328 
10.7 
9&9 
6.8 
12;·8 
12.5 
15o1 
11.3 
6e~1 
9.6 
10.4 
Sol 
7o8 
12.0 
Mean=9.'B9 
Mdn=10 4 
10$3 
10o4 
o.a 
2o4 
).1 
2o6 
3o4 
0.3 
3o4 
3•8 
.5•2 
o.8 
MeanC4.11 
9o8lU 
9o848 
9o855 
9.862 
9.869 
9o876 
9.883 
9.890 
9o897 
9•904 
9o911 
9o918 
9o925 
9o932 
9o939 
9o946 
9o953 
2·960 
.... 
'-0 
\J\ 
o· 
-------Percentages of Total Yearly Intens1t1P.s 
··~· · ·· · • • • Computed Trend: 
~ r"" tJ> .... t-'1" &'4 .... 
'-0 '-0 "'. '-0 '-0 '-0 \0 
\.1\ ~ ~ a-. ~ "' 0\ (l) .... 1\) \.,\) ~ 1..1\ 
Figure 4o01 
... ~ .! .! A 
"' \0' "' "' "' 0\. "' "' "' ......:~ 0'\ ~ co· \.() 0 
Percentages·"" of Total Yearly Intensities in Music Educa~or~i~ Journal 
Articles'"'for "Cultural Force,"· 1950-1970, and ~omputed Trend 
- .. 11. ["" ·~--
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Emphasis on .,Cultural Force" fluctuated from year to year 
at a mean rate of 4.11 per cent per yeare Table 4a21 shows 
that this rate of year-to-year fluctuation ranked 6~5 among 
the nineteen value categories~ 'rhis would indicate that, 
although the profession considered this value to be impor ... 
tant, the degree of importance was not clearly established 
.;~.. .. 
or agreed upon. 
~--------------~~u-i~~~~an~-rong-te~m-ctranKe-i~rr~-na~~~-~curreu----------~----­
with regard to "Cultural Force." Figure 4oOi shows the 
computed trend of percentages of total yearly intensities, 
The trend line is nearly horizontal, rising at a rate of 
e007 per cent per yeara The recognized importance of 
"Cultural Force," while fluctuating from year to year, 
remained stable over the twenty-one year period as a whole. 
"Cultural Force" appeared to consistently be an 
important factorin the value writings in themusic educ-.. . . 
ation profession, with a large yearly fluctuation, but with 
. ' ~ . . . . ,· 
no long-·term changes in emphasis~ The profession apparently 
considered it to be important, but did not continuously 
assert it with constant intensity from year to year. 
Societal Ritual3 "Societal Ritual" was of little 
importance throughout the period under study~ ·Table 4~20 
shows that its mean of percentages of total yearly intensities 
(1.22 per cent) was the lowest of the nineteen value cat·e-
gories. Thus, "Societal Ritual" was the least important 
of the nineteen value categories from 1950 to 1970. 
Table 4.02 shows that percentages of total yearly 
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intensities ranged from OeO per cent to'4.o per cent. 
Emphasis on nsocietal R:i.tual" fluctuated at a mean rate of 
1.13 per cent per year. Table 4.21 shows that this rate 
of year ... to-year difference was the lowest of' the nineteen 
value categories. This would indicate that the_ pr?fession 
was agreed on the minor importance of this value, as re-
fleeted ln the s·tabili ty of the low percentages of total 
66 1- -
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A minor change of emphasis occurred between 1950 
and 1952, and another change occurred in 1960. From o.o 
per cent in 1950 11 emphasis rose to 2.8 per cent in 1951 
and back to o.o per cent in 1952. From 1952 to 1959, it 
·' :' . ' 
did not occur. In 1960 it rose to 4.0 per cent, and there-
:'i 
after occurred in eight of the remaining ten years~ From 
1960 to 1970, no change was noted. Figure 4~02 shows th~ 
computed trend from_; 1959 to 
•• • ~-·.:. < 
horizontal, descending at a 
1970; the trend line is nearly 
rate of .o;o per. cent; p.er y~ar.2 
The i~portance of "Societal Ritual," while low tm;oughout 
the period under study, rose slightly in 1960 and there-
after remained consistently minor. 
"Societal Ritual" appeared not·to be a factor in 
value thinking in music education from 1950 to 1959. From 
1960 to 1970, it appeared to be a minor factor, with a high 
degree of stability. 
2The criterion of "goodness of fit" dictated that 
the trend line be drawn as it appears in Figure 4,02. A 
trend line drawn from 1950 to 1970 would rise at a slow 
rate of increase, and would therefore not accurately 
describe the data as shown in Figure 4.02, 
' .. ," 
>!. 
' 
' 
--~~. 
Historic Traditiono "Historic Tradition" was of __ ............ ""'---
moderate importance throughout the twenty-one year period, 
Table 4,20 shows that its mean percentage of total yearly 
intensities (3 • .54 per cen·t) ranked twelfth among ·the nine-
67 
teen value categories. "Historic Tradition" was a factor in 
professional value thinking, but its importance was moderate., . . 
Table 4.03 shows that the percentages ranged from 
. - . . .. 
-u-----j"".O-p-eL.->-c-ent-t-o-8a-:3-.P-e-r-cen-t o Elupha-s-is-:-ot1-"-J:I-is-to-ri-c·---------'----
Tradition" fluctuated at a mean rate of,2<~32 per cent per 
year. Table 4.21 shows this rate of fluctuation to be 
the thirteenth highest among the nineteen va~ue categories., 
This would indicate that, while "Historic Tradition" was 
a factor in value thinking, the agreement regarding its 
importance was not strong or complete. 
The overall change in emphasis on "Historic 
Tradition" was negligible. Figure 4.0J:show~ the trend 
line to be nearly horizontal, descending at the rate of 
,018 per cent per year. The recognized importance of 
this value category, while subject to modera~e yearly 
fluctuation, was stable over the twenty-one ~ear period 
as a whole. 
"Historic Tradition" appeared to consistently be a 
moderate factor in value writings in music education, with 
moderate yearly fluctuation but with no long~term change 
in emphasis. The profession apparently considered it to 
be a factor, and was in some agreement regarding its minor 
degree of importance. 
I 
I 
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Table 4o03 
Frequency 9 Intensity, and Percentage of Yearly Intensities 
in !'!!!sic EJD!£~q:r:s .JourufiU: Articles 0 1950-1970 0 for 
"H:i.storic Tradition, n and Computed Trend Values 
Total 
Year Freg_u~nc;y:_ 
1950 1 
1951 
1 52 
1953 
1954 
1955 
1956 
195'7 
1958 
1959 
1960 
1961 
1962 
1963 
1964 
1965 
1966 
1967 
1968 
1969 
1 
0 
3 
2 
2 
2 
2 
1 
5 
3 
2 
3 
2 
2 
4 
2 
5 
2' 
0 
1970 1 
Total 4.5 
-nirrere-nce--
Percentage of Between Computed 
Total Total Yearly Consecutive Trend 
Iut en . §.l~~~ i·t f~~s . P~g entage~ __ Y§,JJ!.'l..-... 
3 - ---~-~~1 3~720 
0 
7 
4 
6 
6 
6 
3 
11 
9 
5 
.8 
5 
5 
10 
5 
13 
5 
0 
3 
117 
4o5 
3.5 
4o4 
J;;4 
3o5 
8.;3 
2oO 
3o1 
5•6 
4o4 
5o2 
2.6 
2.0 
Mean=3•'54 
Mdn=3o5 
1o3 
2~8 
4•.5 
0.;9 
0~1 
2 • .5 
1~2 
o.a 
2.6 
2.6 
2.0 
)$'702 
3.6-8-4 
);666 
);;648 
3~'630 
3o612 
3.-.594 
3.t576 
).558 
3 o5I.J.O 
3c..522 
3o.504 
3.486 
).468 
J.4;o 
3'o432 
3.414 
).)96 
).)78 
J.360 
- I 
.i 
I 
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~2- Idea]...§.o "Democratic Ideals" was of little 
importance from 1950 to· 1970., Table 4o20 shows that its mean 
percentage of total yearly intensities (1.81 per cent) ranked 
seventeenth among the nineteen value categories., ··This value 
category was a weak factor in value thlnking throughout ;;the 
' . 
period under study., 
Table 4.,04 shows that percentages ranged from 0.,0 
fluctuated lit·tle from year to year throughout the period 
under study. Table 4.21 shows that the mean difference 
between consecutive percentages of to·tal yearly intensities 
(1.54 per cent) was the second lowest of the.nineteen value 
categories• This would indicate that. although "Democratic 
Ideals" received only weak emphasis, its position in value 
thinking was stable, and that there was agreement to a 
large extent regarding its importance, 
Change occurred in emphasis on "Democratic Ideals" 
from 1950 to 1965• Figure 4.04 shows the computed trend 
I 
for percentages from 1950 to 1966; the trend line descends 
at the rate of .,165 per cent per year. From 1966 yo 1970, 
"Democratic Ideals" did not occur •. This value, then, 
declined in importance from 1950 to 1965, and thereafter 
received no mention, 
"Democratic Ideals" appeared to be a factor in 
value writings in.music education during the early years 
of the period under study, but declined in i~portance as 
time went ·on, The decline was gradual, as demonstrated 
i_ _ _ 
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'£able 4.,ot~ 
Frequency, Intensity, and Percentage of Yearly Intensities 
in ft'IillL~9. Ecl£~rs JoE.r!!§.l Articles~ 1950-1970, for 
··•· ttDemocratic Ideals • 11 and~ Computed· Trend Values 
==-=-=·· ·=~ =· ~:::::-·~··- ------.~~~-;;· :;;.··· ~-======== 
·~-- · ----·--nlrrerence" ----
Total 
I ea~'. Fr ~ 'JJlP.C ;r 
1950 1 
1951 
1952 
1953 
1954 
1955 
1956 
1957 
1958 
1959 
1960 
1961 
1962 
196:3 
1964 
1965 
1966 
1967 
1968 
1·969 
1 
0 
1 
1 
1 
3 
3 
1 
3 
0 
1 
1 
1 
0 
1 
0 
0 
0 
0 
1970 0 
Total 19 
Percentage ofr Between Computed 
Total Total Yearly Consecutive Trend 
IlJ.!~lW.lll I.tt~3.P.:~ lJ~J-~J!:.r.£ en taa.~ _va.l; EL-. 
3 '4-~1 3.5 5 
3 2c,8 
0 
3 
4 
3 
9 
10 
3 
7 
0 
3 
2 
2 
0 
:3 
0 
0 
0 
0 
0 
55 
o.o 
1.2 
1.:3 
1.0 
o.o 
1.? 
o.o 
o.o 
o.o 
o.o 
o.o 
1r1ean=1 • 81 
Mdn=1.9 
1.3 
2.8 
1o9 
1.6 
0.1 
1 .. 0 
1.7 
o.o 
o.o 
o.o 
o.o 
11ean=1 o54 
).225 
).060 
2o895 
2.730 
2 .. 565 
2.400 
2.235 
2o070 
1.905 
1.740 
1o575 
1.410 
1o245 
1.080 
0.915 
5 
.... 
'-() 
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by the low yearly rate of fluctuation and the_gradual slope 
of the trend line. 
1!!.1.~ ver.~a.l Language •· "Universal Language •• was of 
importance throughout the twnety-one year period~~ Table 4.20 
shows that its mean percentage of total yearly intensities 
. ~ 
(6.27 per cent) ranked 6.5 among the nine-teen value cate-
gories.- This value was recognized by writers in music educ-
values in music education. 
Table 4.05 shows that percentages ranged from o.o 
:;. . 
per cent to 17~4 per cent. Emphasis on "Universal Language" 
fluctuated from year to year at a mean rate of 4.89 per 
cent per year.- Table 4.21 shows that this rate of yearly 
difference was the second highest of the nineteen value . 
categories. This would indicate that, although "Universal 
Language" was a significant factor, there was disagreement 
within the profession regarding the extent of its 
importance~-
Change occurred in emphasis on "Universal Language," 
not only from year to year, but over longer P,eriods of time, 
Table 4.20 shows that its.rank in importance fell from a 
rank of 1.5 in 1951 to a rank of seventeen in 1955, and then 
rose intermittently from 1956 to 1970. Figure 4.05 shows 
the computed trend. The trend line fell from 1950 to 1956 
at the rate of 1~135 per cent per year, and then rose at 
the rate of .293 per cent per year from 1957 to 1970. 
Thus, the importance attributed to "Universa~ Language" 
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Table 4.05 
Frequency, Intensity, and Percentage of Yearly Intensities f--=: 
in f1us1c Educators Journal Articles, 1950-1970, for ,--. 
uu~l language, u ~and Computed Trend Values '--; 
I 
---- ---- . ~.. .. ------- ~ -- . ... . . --- ·~"' Di{t~ G 
Percentage of Between Computed 
Total Total Total Yearly Consecutive Trend c-
f§~{i_!_r,egi~ncy __ ~_:tr __ Jrt.t~-=~~rc entg_ge.fL 
1 
X:~~*~ _ 
12o0 
1951 6 19 17o4 8o899 
11o2 
1952 2 5 .2 '1 o ?a& 
Oo2 
19.53 4 10 6o4 6e609 
2.4 
1954 4 10 8.8 5.1~94 
8.0 
195.5 0 0 o.o I.J.o359 
2 .. 2 
19.56 1 4 2.2 3. 22l~ 
leO 
1957 1 2 1.2 ).776 
5.9 
1958 3 10 7.1 !~. 069 
)o) 
1959 2 5 3.8 4.)62 
).8 
1960 lt- 13 7o6 4.655 
2.8 !; 
1961 4 12 4.8 4.948 ! 
0.2 
1962 4 8 s.o )o241 
;.6 
1963 8 21 10.6 5o))4 
6.2 
1964 3 7 4.4 5c;827 
1965 9 22 
?.9 
12.3 6.120 
1966 2 5 4.4 
?.9 
1.6 
6.413 
1967 3 7 2.8 6.706 
4o9 ---------
1968 5 15 ?.7 
4.2 
6.999 
1969 2 5 3·5 7.292 
6.5 
12ZO 5 15 10.0 Z~28S 
Total 73 119 Mean=6.27 Mean::4.89 
Mdn=,So4 
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d'eclined from 1950 to 1956, and then rose from 19.57 to 1970., 
"Universal Language" appeared to be a significant 
factor in the value writings in music education, with a 
rather large yearly fluctuation. Its recognized importance 
was high in the early years of the period under study, but 
I 
declined markedly until 19.56. r·t then increased :from 19.57 
to 1970, with large yearly fluctuation. Throughout both 
-11-------IJ_.he_____de cline and · the___s_u_b_s_e_q_tte~n:t__r_i_s_e_,_t~he_m_us_Lc_e_ciuca.:tJ.o..._.._ _____ .:__ __ 
profession was apparently not in full agreement regarding 
the exact importance of this value . category. : __ 
Psycho1;,Qgical Values 
Four psychological values were studied in this 
investigation. They were: 1) Intellectual Discipline; 
,· 
2) Therapy; J) Psychological Forcea and 4)-Socializing 
Force~· 
Intellectual Discipline ol. "Intellectual Discipline" 
was of less than moderate importance throughqut tl1e twenty-
... ~~ ~- :.. . .· . ' . . . ~.-
one year period. Table 4.20 shows that its 1~ean of percen-
•••·• :J 
tages of- total yearly intensities ().26 pel~ 'cent)ranked 
fourteenth among. the nineteen value categori~s~ . This value, 
th~n·; was. co~sidered to be a factor in values;.:in· ~usic 
·~·· : . ; .i ·' ·~. + 
~ -.. ' 
education, but not a major one. 
·--.. ·t ~ '. 
Table 4.06 shows that percentages ranged from o.o 
per cent to 6~7 per cent. Emphasis on !'Intellectual Disc-
. 
ipline" was f'airly stable, fluctuating at a mean rate of 
le'.5.5 per .. cent· per year.· Table 4.21 shows this rate of 
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79 
difference to be "the third lowest of the nineteen value 
categories~ This would indicate that a degree of agreement 
existed among the profession regarding the importance of 
this value category~ 
No long-term change occurred in emphasis on 
"Intellectual Discipline.," In 1950-.51 it did not occurs 
.. 
From 1952 to 1970, emphasis change twice~~a ~ow point in 
trend from 1952 to 1970. The trend line is nearly 
horizontal, rising at the rate. of .042 per cent per yeare 
WitJ:l the exception of the two aforementioned years of 
short-term change, the recognized importance of this value 
. 1 ' 
remained stable over the twenty-one year period, 
"Intellectual Discipline" appeared ·to be a minor 
but consistent factor in values in music education, with 
a rather stable rate of advocacy and no long-term change 
in emphasiss' The profession apparently considered it to 
be worthy of statement, but not important enough to be 
worthy of strong emphasis. 
Therapl• "Therapy" was of moderate ~mportance 
throughout the period under study. Table 4,20 shows that 
its mean percentage of total yearly intensities (5.58 per 
cnet) was the eighth highest of the nineteen value categories. 
Thus~ "Therapy" was considered by writers in music education 
to be a significant but not primary factor in values in 
music education• 
Table 4.07 shows that percentages ranged from o.o 
i 
I ·, 
i 
l 
I 
)-: 
! . 
I 
.I 
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Table 4.07 
Freque:ncy t Intensity, and·· Percentage of Yearly Intensities 
in }.h-!§ iUd~ca~J?rU .. Q.l!.tPfl..! Art 1c les • 19 50~1970 • for r c-:; 
:•Therapy," and Computed 'rrend ·values ~~ 
- ------- ... .-. ........... __ --- -------·- -Difference·.:---
Perc enta.ge of Between Computed' 
Total Total Total Yearly Consecutive Trend-" ·-
Year Fr~u~:..DE.i!Y 
1950 3 7 Int~~-~ ~till .. # Perc £TI~:!!--{:-33~,.:_ 
o.6 
19.51 3 11 10o1 
6.4 
?e807 
"""'~ ' .. ~ ,n...s. J. 'jF:JZ ]; _,--.:;o&f' 
10,4 
19.53 7 22 14o1 ?.361 :: 
5oJ I 
1954 4 10 8.8 7.138 i 1-
8.8 ! 
19.55 0 0 o.o 6.91.5 
2.2 
19.56 2 ~~ 2o2 6.692 
4o2 
19.57 5 11 6.4 6.469 
2.1 
19.58 .5 12 8•5 
4,0 
6,246 
19.59 2 6 4.5 6.023 
1960 6 20 
7.2 
11''0'7 5.580 
8.5 I 
1961 3 8 3.2 5.357 I 1 
1.9 
1962 2 2 1.) .5.134 
1963 0 0 
1.3 
o.o 4.911 
).1 
1964 3 .5 3.1 4,688 
4.2 
196.5 .5 13 7.3 4.46.5 
1966 2 4 
3.8 
3 • .5 4.242 
6.4 
2.9 
4.019 1967 5 16 ---------------
1968 7 17 8.7 
2~3 
3.796 
--------------
1969 1 2 1~·4 
7.3 
Jo573 
1.3 
1220 2 4 2.z :2·2~0 
Total 68 17'7 Jwlea.n=5. 58 Mean::4.39 
Mdn::4.~ ··--
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per cent to 14.1 per cent. Emphasis on "Therapy" fluctuated 
at the mean rate of 4,)9 per cent per year. Table 4,21 
shows that this rate of fluctua·tion was the -'chird highest 
of the nineteen value categories. This would indicate 
that, although this value was deemed a significant factor, 
its degree of importance was not clearly established or 
agreed upon. 
from year to year, but over the entire twenty-one year 
periode Its yearly rank among the nineteen value categories 
ranged from first to seventeenth 11 as shown in Table 1+.20, 
with the higher rankings occurring in the early years of 
the period under study. Figure 4.07.shows the computed 
trend; the trend line descends from 19.50 to 1970 at a rate 
of • 223 per cen·t per year. Thus, the recognized importance 
of "Therapy," while fluctuating yearly, declined from 19.50 
to 1970• 
"Therapy 11 appeared to be considered a major factor 
in values in music education in the earlier years of the 
period under study, but declined in recognized importance in 
the later years~ with a high rate of yearly fluctuation in 
emphasis. The profession apparently considered at an impor-
tant factor~ especially in the early years of the period. 
The high rate of yearly fluctuation and the overall decline 
in emphasis, however, indicate that the profession was not in 
agre~ment regarding the degree of importance of '~!T.herapy," 
and gradually lessened its advocacy of the value. 
~ --- -----
I 
j 
83 
Psxcholog_ical Force.. "Psychological Force" was 
important throughout the twenty-one year period. Table 4.20 
shows that its mean percentage of total yearly intensities 
(8.99 per cent) was the fourth highest of the nineteen value 
categories. The yearly rankings ranged from first to four-
teenth, with eighteen of the twenty-one yearly rankings among 
the seven highest. "Psychological Force," then, was recog~ 
Table 4.08 shows that percentages ranged from 2.2 
per cent to 14.4 per cent. Emphasis on "Psychological Force" 
fluctuated at the mean rate of 4.19 per cent per year. 
Table 4.21 shows that this rate of fluctuation was the fifth 
highest of the nineteen value categories. This would indicate 
that, although the music education profession regarded this 
value as important, it did not achieve high agreement 
regarding the degree of importance which the value carried. 
No important long-term change occurred in emphasis 
on "Psychological Force." Figure 4.08 shows the computed 
trend. The trend line descended from 1950 to 1970 at the 
rate of .011 per cent per year. The recognized importance 
of "Psychological Force," while fluctuating yearly, remained 
essentially unchanged over the twenty-one year period as a 
whole. 
npsychological Force" appeared to be an important 
factor in values in music education, with a large yearly 
fluctuation, but wi th·.generally large extent of advocacy 
over the entire period under study. The profession 
t_:: 
---· -- ··- -------------------------- ------ -I 
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Table 4o08 
Frequency, Intensity, and Pt!!rc~ntage of Yearly Intensities i-= 
in Music i~dttcators Journal Articl~s, 1950-1970, for '-, 
11Psych'Ofo8l~cai-Forc~~trand·~ Computed Tr"-'nd Values ·-
~ ... ·--·- ... _ .. ____ _,__._ -- ____ __,_ .. "-._._.,..., ,.:o .... .....-.a:.~ --- - ---- ·------- ,, DiffP.rPncp,~ 
Percentag~ of B~twPen c·omput~d' 
'l'otal Total ~~otal Yfl"arly ConsPcutive Tr~nd~ 
.~ 
~ 
Y~ar ~tngu.wsx I.rt~__en~ it~ Int f.' TIS it ~~_l?P!S?""nt~gr->s _ y~ 
19"30 :3 9 12;2 10.000 
6.? 
1951 2 6 5o.5 9o089 
1o9 
i~-.52 :3 6 7---;4 9.078 
195:3 8 22 14•4 
7o0 
9o067 
11.8 
19.54 1 3 2.6 9o056 
7.0 
195.5 5 13 9.6 9,;045 
1o2 
1956 5 15 8.4 9a034 
0.3 
19.57 5 15 8o? 9o02J 
3.4 
19.58 6 17 12o1 9.012 
0.1 
1959 5 16 12•0 9o001 
3o2 
1960 4 15 8.8 8o990 
3.2 
1961 11 30 12.0 8o979 
6.4 
1962 4 9 5o6 8.968 
5o5 
1963 8 22 11o1 8.957 
1 o1 
1964 6 16 10.0 8.946 
. 1965 2 4 
7.8 
2~2 8o935 
7o5 
1966 6 14 9o7 8~924 
1~7 
-------------
1967 8 20 a.o 8.913 
0.7 ------------
1968 5 17 8.7 8.902 
1.6 ·:".4 
1969 1 .. 10 7o1 8o891' 
5.6 
1220 6 ·2~~ , 12o1 8.880 Total 10? M~an=8o99 Mea.n::4 o 19 
Mdn=8o8 
5 
~-----Perc~nta~~s of Total Yearly IntPnsitiP-s 
···· ·······Computed Trencf 
~. .!. .!. r 
..01' '-0 \0 \(J 
~\ "' 0\. -..l -...:1 co . \0 0 
Figure 4.08 J . 
Percentages"' of Total Yearly Intensities~· in Music Educate rs-=- Journal 
·Articles for "Psychological Force," 1950-1970, and Compdted Trend 
--"- ·,. ,J.i.r. 
apparently considered it to be of importance, but did not 
continuously advocate it with constant intensity from year 
.:. ' 
to year. 
Socia,!J~:l.ng_.f.9rc~o "Socializing Force" was of im-
portance during the early years of the period under study 9 
and did not occur in the later years. Table 4.20 shows 
that its rankings of impor-tance among the nineteen value 
86 
(from 1961 to 1970). The mean percentage of total yearly 
intensities obtained by "Socializing Force" (3.41 per cent) 
ranked thirteenth among the nineteen value categories. Thus, 
"Socializing Force" was recognized as a :factor in music 
education, but not a major one, 
Ta.ble 4a09 shows that percentages ranged from o.o 
per cent to 12.3 per cent. Emphasis on "Socializing Force" 
:fluctuated at a mean rate of 3.31 per cent per year :from 
' 
1950 to 1961, The rate from 1950 to 1970 was 1.66 per 
cent per year. The 1950-1970 rate of fluctuation ranked 
.. · -"· 
sixteenth among the nineteen value categories, as shown in 
Table 4,21. The 1950-1961 rate would rank fourteenth. 
The overall rate of fluctuation would indicate that 
this value category was asserted with a comparatively stable 
intensity from year to year. Thus, the importance of 
"Socializing Force" in values in music education was to a 
large extent established and agreed upon within the 
profession, 
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Table 4.09 
Frequency, Intensity, and Percentage of Yearly Intensities 
in Music Educators ._rournal Articles, 1950-1970, for 
"Socializing F'orce, 11 and Computed Trend Values 
Total Total 
Ye~~ Fregu~pcy In~ftnsity 
1950 1 J 
1951 3 7 
Difference 
Percentage of Between 
Total Yearly Consecutive 
Inte~~-ities Percen-tages 
.1 
2.J 
6.4 
Computed 
Trend 
Value 
9.715 
9&035 
5.9 
--------~~~5~·----~J:------~ro•------~l~.~J--------~··.~9·~,-----8~5J5 
1953 
1954 
195.5 
1956 
1957 
1958 
1959 
1960 
1961 
1962 
196:3 
1964 
1965 
1966 
1967 
1968 
1969 
6 
4 
3 
5 
6 
1 
1 
1 
0 
0 
0 
0 
0 
0 
0 
0 
0 
1970 0 
Total 39 
17 
12 
5 
13 
17 
3 
3 
4 
0 
0 
0 
0 
0 
0 
0 
0 
0 
0 
10.5 
o.o 
o.o 
o.o 
o.o 
o.o 
o.o 
o.o 
o.o 
OoO 
o.o 
Mean=J.41 
Mdn=2.1 
1.4 
6.8 
).6 
0.2 
o.o 
o.o 
o.o 
o.o 
o.o 
o.o 
o.o 
o.o 
o.o 
o.o 
Mean=l.66 
7.675 
6.995 
6.315 
5&635 
4.955 
4.275 
3.595 
2o915 
2.235 
1-
! 
i ______ _ 
-------Perc~ntages of Total Y~arly Int~ns1t1P.s. 
···· ·······Computed Trend: 
Figure 4.09 
I 
~ 
Percentages of Total Yearly 
Artic-'les· for "Socializing 
J Intensities in Music Educator:s Journal 
Force," 1950-1970, ·and Computl~d 'I'rend 
00 
00 
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A marked decline in emphasis on "Socializing Force" 
occurred from 1950 to 1961. Figure l~.09 shows the computed 
trend from 1950 to 1961; the trend line fell at the rate of 
.660 per ce~t per year. From 1961 for 1970, "Socializing 
Force" did not occur. 
"Socializing Force .. appeared to· be an important but 
declining factor in values in music education from 1950 to 
!' 
c: -: ~ 
c' 
r~ 
~ 
' I 
I 
:-----~1.......,9--.5-?-+-and____a__mino_r_f_ac_t_o_~fr_o_m_L9_5_8_t_o_l9_6~_,_m_t_h_c_omp_ar_aj;_iy_e_ly. ___ -c-----
small yearly fluctuation in emphasis. Emphasis on this 
value declined markedly from 1950 to 1961, thereafter the 
value did not occur. 
Aes:t;hetic V8;,.1,UQ§. 
Six aesthetic values were studied in this investi-
gation, They werea 1) Aesthetic Experience, 2) Creativity1 
3)·symbolic Objectification, 4) Music for Its Own Sake1 5) 
Self-Expression; and 6) Enjoyment. 
Aesthetic Experience. "Aesthetic Experience" was of 
moderate importance from 1950 to l962r Table 4,20 shows that 
its yearly rankings in importance among the nineteen value 
categories ranged from eighth to sixteenth. From 196J to 
1970 it was of primary importance, it ranked third in 196J 
and ranked first from·1964 to 1970, The mean p~rcentage of 
total yearly intensities (9.1 per cent) was the third high-
est of the nineteen value categories. Thus, "Aesthetic 
Experience! was considered to be an important factor in 
values in music education. From 1963 to 1970, it was 
considered a primary factor. 
i 
I 
I 
I 
I 
-' .. 
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Table 4.10 
Frequency, Intensity, and Percentage of Yearly Intensities 
r 
in ~llJ~l.r--~§.lli?"ator~ ~-o:u~n.al Articles, 1950 ... 1970 9 for <; L 
"Aesthet~c ExperJ.ence," and Computed Trend Values != ----------
L! 
.......... !j 
Difference ·- I ~ --
Percentage of Between Computed ~~ 
Total Total Total Yearly Consecutive Trend 
Year Freg_uenc;y In_iellsi t:[_ .. Jnte5~a:.i~~n.Eges Value 
19.50 1 2;-BJ.o-
4 • .5 
1951 1 1 0.9 3.075 
0.9 
r932 0 0 0~0 J-;-Jiru 
8.,3 
1953 5 13 8.3 3.605 
1954 1 3 2.6 
5·7 
3.870 
o.4 
19.55 1 3 2.2 4.,135 
1.7 
1956 2 7 3.9 4.400 
1.9 
195? 3 10 5.8 4.665 
1,3 
1958 3 10 7.1 4.930 
2,6 
1959 2 6 4.5 5.195 
1,0. 
1960 2 6 3.5 
4.5 
5.460 
1961 6 20 8.o 5.725 
3.0 
1962 4 8 5.0 5.990 
8.6 
1963 9 ·2? 13.6 11.969 
o.2 
1964 8 22 13.8 13.335 
1.5 
1965 7 22 12.3 14.701 
5.2 
16.06? 1966 7 20 17.5 
Oo5 
196? 14 45 18.0 17.433 
3.6 
1968 8. 28 14.4 18.799 
· 13o3 
1969 12 39 2?.7 20.353 
11,0 
12ZO z 2~ 16.z 21!Z12 
Total 103 319 Mean=-9.10 Mean-3.99 
Mdn=7!1 
____ _j ---
.... 
'-0 
\.1\ 
0 
---- Perc~nta~P.s of Total Ye-arly Int~nsit1P.s. 
···· · ·• ····Computed Trencf 
.... .... ...... .... 
'-0 '-0 '-0 ·-o 
\.1\ \.1\. \.1\ \.1\ 
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Figure 4.10 
--~~~---------------
l r-~ 
'\0 -o 
~ """'l. 
'-0 0 
Percentages~ o'f Total Yearly Intensities"" in Music Educa.tors Journal 
Articles 'for "Aesthetic Experience," 1950-1970, and C:ompu1:;ed Trends::: 
- ~ ~ . 
~-----·--
92 
Table 4.10 shows that percentages ranged from o.o 
per cent to 27,7 per cent. Emphasis on "Aesthetic Exper-
ience" fluctuated at a mean rate of 3.99 per cent per year. 
Table 4.21 shows that this rate was the eighth highest of 
.. 
the nineteen value categories. This would indicate that 
'·· 
the level of' agreement in music education regarding the 
degree of importance of this value category was not 
!-0----
1-' 
~---
1-----~myns-:tsterrt•.----~-------------------------=== 
An increase in emphasis on "Aestheti~ Experience" 
occurred from 1950 to 1962, and a marked increase occurred 
from 1963 to 1970. Figure 4.10 shows the computed trends, 
From 1950 to 1962 the trend line rose at the rate of .265 
per cent per year, and from 1963 to 1970 it rose at the 
rate of 1.566 per cent per year. The marked change ob-
served in the graph occurred in 1962-63. Further evidence 
of the change may be seen in Table 4.10. From 1950 to 
1962, the mean percentage of total yearly intensities was 
4,4 per cent; from 1963 to 1970, the mean was 16,75 per 
cent. This represents a difference of 12,35 percentage 
points. The recognized importance of "Aesthetic Experience," 
then, increase from 1950 to 1962, In 1963 this value 
received a sudden increase in emphasis, and thereafter 
increased at a greater rate than that of 1950-196~. 
"Aesthetic Experience" appeared to be a minor but 
increasing factor in values in music education in the early 
years of the period under study, w~th a moderate yearly 
fluctuation. The profession apparently considered it to 
be a factor, but not of major importanceo A marked change 
occurred in 1963, when emphasis on "Aesthetic Experience" 
increased suddenly and thereafter rose yearly through 
1970, while subject to yearly fluctuation. The recognized 
importance of this value, then, was steadily increasing 
from 1950 to 1962, when it began to increase at a greater 
rate. The profession apparently considered .. "Aesthetic 
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Creativity. The degree of emphasis on "Creativity" 
-
and the direction and rate of change were similar to those 
of "Aesthetic Experience." "Creativity" was of moderate to 
little importance from 1950 to 1962, and of great importance 
·< 
from 1963 to 1970. Table 4,20 shows that its yearly rankings 
in importance among the nineteen value categories ranged from 
sixth to seventeenth between 1950 and 1962, and ranged from 
second to 8~5 between 1963 and 1970. The mean percentage of 
total yearly intensities ( 6.48 per cent_) ranked s~venth. 
Thus; "Creativity" was considered to be a significant but 
not important factor in values in music education from 1950 
to 1962. From 1963 to 1970, "Creativity" was considered a 
ma~or factor. 
Table 4.11 shows that percentages ranged from 0.0 
per cent to 18.4 per cent. Emphasis on "Creativity" 
fluctuated at a mean rate of 3.56 per cent per year. Table 
4.21 shows that this rate of fluctuation was the tenth 
highest of the nineteen value categories. This would 
indicate that the music education profession had not 
1: F:---·-
r;· 
r: 
~--.--
" r; -----
Table 4,11 
Frequency, In·tens i ty, and Percentage of Yearly Intensities 
in ~i.£.. . .fuiu£ators Jo_urnal Articles~ 1950 .. ;1970, for 
'• .'.'.Creativity," and Computed Trend Values .:=;.:_____--_--
cC 
h --- ----------Difference 
~ -
Percentage of Between Computed l--
Total Total Total Yearly Consecutive Trend \; 
Year ~qp.enc;y InteneJ-tx_ Intensities Perc12n·~ges ·-.Y.~~ue 
19.50 0 0 b.o · 1.770 
0~0 
1951 0 0 o.o 1.990 
l}. 9 
1')32 J. 4 4---;9 ~-o21-o 
4.3 
1953 1. 1 o.6 2.430 - -' 
4.7 
19.54 2 6 5 .. 3 2o650 
2,3 
1955 1 4 3.0 2.870 
0.,9 
1956 2 7 - 3.9 3o090 
0.4 
1957 2 6 3.5 3.310 
1.5 
1958 3 7 s.o 3o530 
2.7 
1959 3 9 2.3 3.750 
4.1 
1960 3 11 6.4 
3.6 
3.970 
1961 2 7 2.8 4.190 
0,3 
1962 1 4 2.5 4.410 
13.6 '-----
1963 10 30 15.1 9.904 
3.2 
1964 7 19 11.9 
2.4 
10 • .500 
196.5 5 17 9.5 ' 11.096 
5.1 
1966 2 5 4.4 11•692 
4.4 
1967 8 22 8,8 12.288 
3~0 
1968 8 23 11.8 12.884 
7.4 
13.480 1969 8 26 18.1~ 1 . j . ':. ·· .. : :", •••. ,. '. '.1 
2.4 
1220 7~ 
24 16.0 14,oz6 
Total 232 Mean:6.48 Mean-;3 .56 
Mdn::4.2 
... 
-.() 
\J\ 
0 
---- Pe:rcP.nta~~s of Total Yf"arly IntPnsitiP.s. 
···· · ·· · ·· · Computed Trend: 
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clearly established the degree of importance of "Creativity" 
in values in music education, 
An increase in emphasis on "Crea·tivityn occurred 
throughout the period m1der study. Figure 4.11 shows the 
computed trends. From 1950 to 1962, the trend line rose 
a·t; the rate of o22 per cent per year; from 1963 to 1970 
it rose at the rate of .598 per cent per year. The marked 
evidence of t:tte change may be seen in Table 4.11. From 
1950 to 1962, the mean percentage of total yearly intensit-
ies was 3.09 per centr from 1963 to 1970, the mean was 
11,99 per cent. This represents a difference of 8.9 
percentage points. The recggnized importance of "Creat-
ivi·ty," then, increased from 1950 to 1962. In 1963 this 
value received a sudden increase in emphasis, and there-
after increased at a greater rate than that of 1950-1962. 
It is worthy of note that the computed trends for .. Creat-
ivity" and "Aesthetic Experience" are nearly parallel, 
"Creativity" appeared to be a minor but increasing 
factor in values in music education from 1950 to 1962, with 
small yearly fluctuation. The profession apparently con-
sidered it to be a minor factor, but worthy of consistent 
mention. A marked change occurred in 1963, when emphasis 
on "Creativity" increased suddenly, and thereafter increased 
intermittently through 1970, Beginning in 1963, the music 
education profession apparently considered i•creativi ty" to 
be a major factor factor in values, but was not in agreement 
~----=-----~--
----
l' ..,__ _ 
- -
I, 
L., 
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regarding the value's degree of importances The profession 
therefore did not mention it with constant frequency or 
advocate it with constant intensityo 
§..wbol~.Q._Q_g,;jectif..i,c§!:.!;l-.Qllo "Symbolic Objectification" 
was of moderate overall importance from 1950 to 1970. Table 
!~.20 shows that its yearly rankings in importance among the 
nineteen value categories ranged from fifth ·to seventeenth. 
cent) ranked fifteenth. Thus, "Symbolic Objectification" 
was a consistent factor in values in music education, but 
not a major one. 
Table 4al2 shows that percentages ranged from 0,0 
per cent to 8.0 per cen·t. Emphasis on "Symbolic Objectifi-
cation" fluctuated at a mean rate of 2.)6 per cent per 
year~·- Table 4.21 shows that this rate of fluctuation ranked 
twelfth among the nineteen value categories. This would 
indicate that moderate agreement existed in the profession 
regarding the importance of "Symbolic Objectification" in 
values in music education. 
From 1950 to 1952, "Symbolic Objectification" 
did not occur. From 1953 to 1970, it occurred with vary-
ing emphasis, with peaks in 1956 and 1967 and a low point 
in 1966. A period of relative stability occurred from 
1958 to 1964~ Figure 4.12 shows the computed trend for 
.- 1952-1970; the trend line rose at the rate of .o46 per 
cent per year.- The recognized importance of "Symbolic 
Objectification," then, was stable from 1958 to 1964, 
~--­
ic 
tj-_--
i' 
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-~------ - -- ------~--- ------ - --------- --------- --· 1 
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Table 4.12 
Frequency, Intensity, and Percentage of Yearly Intensities 
in Mus~~ Edugat9\~ ~9~tnal Articles, 1950-1970, for I 1: 
nsymbol~c Object~f~cat~on," and Computed Trend Values ~-----
r---
------nlfference - -·-- i' -~ 
Percentage of Between Computed ~ ----------------
Total Total Total Yearly Consecutive Trend i' 
Year _Freg_yegQ..Y In~~l'}Si tx. .. ~nsij;ie_? 
1950 0 0 o.o 
Perp~n~ages __ v~.~ 
o.o 
1951 0 0 o.o 
o.o 
1932 0 0 o-;-o 
1~3 
1953 1 2 1.3 3.333 
0~5 
1954 1 2 1.8 
o.4 
3.379 
1955 1 3 2.2 3.425 
5~1 
1956 4 13 7.3 ;.471 
2()7 
1957 3 8 4.6 ).517 
2.5 
).56) 1958 1 3 2.1 
2.4 
19.59 2 6 4.5 
1~0 
).609 
1960 :3 6 ).5 ;.655 
0~1 
1961 :3 9 3.6 ).701 
1962 :3 10 
2.7 
6.) 3.747 
2~8 
~-----
I 
1963 2 7 ) • .5 
1~5 
3e793 
1964 J 8 s.o ).839 ;.; 
1965 1 3 1.7 ).885 
1~7 
1966 0 0 o.o :3.931 
8.0 
1967 7 20 8,0 
3~4 
).977 
1968 J 9 4.6 4.023 
1.6 
1969 4 12 6,2 4,069 
6.2 ---------------
'· 12ZO 0 0 o.o 4,115 
Total 42 121 Mean 3.15 Mean 2.36 
Mdn ~.,2 
15% 
---- Pere~ntagP-s of Total Y~arly IntPnsit1P.s. 
···· · ·· · ·· · Computed Trentf 
Figtire 4.12 
Percentages- of Total Yearly Intensities in r~lusie-· Educators Journal 
Articles for "Symbolic Objectification," 
1950-1970. and C"omputed Trend· 
100 
and while subject to moderate yearly fluctuation from 1950 
to 1957 and from 1965 to 1970, was moderately consistent 
over the twenty-one year period as a whole,. No important 
trend was noted. 
"Symbolic Objectification" appeared to consistently 
be a minor factor in values in music education, with moderate 
yearly fluctuation and no long-term change in emphasis~~ The 
{'--.~~~-..f:Jr-o-:f-eo-s-ion-a-ppa-rent--1-y-cons-i-d-ered-i-t-to-be-wort-hy-o£-s-ta--~e'""'-~~~------==== 
ment, and advocated it with relatively constant in-tensity 
throughout most of the twenty-one year period. 
Music for Its Own Sake. "Music for Its Own Sake" 
was of importance in only -two years. of the twenty-one under 
study. Table 4.20 shows that the percentages of total yearly 
intensities ranked from nin·th lB.:S::'ih nineteen o:f the twenty-
one years. Its rank in 1962 was fourth, and in 1964 it 
ranked seventh. The mean percentage of total yearly inten-
sities (1.63 per cent) ranked eighteenth among the nineteen 
value categories. 1This value, then, was not considered to 
be a strong factor in values in music education throughout 
most of the period under study. 
Table 4.13 shows that percentages ranged from ).0 
per cent to 9.4 per cent. Emphasis on "Music for Its Own 
Sake" fluctuated at the mean rate of 2.2 per cent per year. 
Table 4.21 shows that this rate of fluctuation was four-
teenth highest among the nineteen value categories. This 
would indicate that, although the overall importance of 
this value was low, there existed in music education only 
i 
I 
I 
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'l'a ble 4 .13 
Frequency,; Intensity, and Percentage of Yearly Intensities 
in Music Educators ,Journal Articles, 19.50-1970" for 
"Music for Its Own Sake-;'1 and Computed Trend Values 
Difference 
Percentage of Between Computed 
Total Total Total Yearly Consecutive Trend 
X.~~~a~r~f-r;..;;~;..;;:.9.r.,.;u:.;;e.;;;n~c"-y_.I;;;;;n;.;..t;;;.;;s;~r;,-.;;s;.;.;;i~t.w..Y._I::!J.:.:ct.;;.;e~n;;;;s;..::i;..:;.;t ie s P erc~n~e s ~
19.50 0 0 o.o 
o .. o 
1951 0 0 o .. o 
o.o 
,: 
'"----1· 'c J·, __ 
F 
i: 
(-
lt-------::l-9-52:s----0!----Q!-----Q-.,-Q'------:---,---------------'--=== 
0~0 
1953 
19.54 
1955 
1956 
1957 
1958 
1959 
1960 
1961 
1962 
1963 
1964 
1965 
1966 
19.67 
19.68 
1969 
0 
0 
1 
2 
0 
0 
1 
1 
J.1 
4 
1 
3 
0 
0 
2 
1 
1 
1970 0 
Total 18 
0 
0 
1 
8 
0 
0 
4 
4 
4 
15 
4 
9 
0 
0 
3 
.0 
59 
o.o 
o.o 
o.o 
o.o 
2.0 
5.6 
o.o 
o.o· 
2.0 
1.0 
0~0 
3.0 
o.o 
2~0 
1.0 
ri• 0 .o 
Mean-::.1.63 · Mean::::2,20 
Mtln::O.? 
2.076 
2.068 
2 .. 060 
2.0.52 
2 .o'+4 
2.036 
2.028 
2.020 
2.012 
'2.004 
1.996 
1.988 
1.980 
1.972 
1e964 
1.956 
1.948 
------- Percenta~~s of Total Y~arly Int~ns1t1es. 
···· · · · · · · · Computed Trend: 
Figure 4o13 
Percentages·· of Total Yearly Intensities in I1usic Educators·· Journal 
· Articles'"' for "Music~ for Its Own Sake," 
19 50-1970, and C".omputed Trend 
:: .... t-;r:.-_-1 
1-' 
0 
N 
a moderate degree of agreement regarding its importance. 
l''rorn 1950 to 19.5'+, "Music for Its Own Sake., did 
not occur; nor did it occur in 19.57-.58, 1965-66, or 1970. 
The peak in emphasis occurred in 1962. Figure 4.13 shows 
the computed trend for percentages from 1954 to 1970. No 
change occurred during this time;· the trend line fell a·t 
the rate of .ooa per cent per year. 'rhe overall recog-
fluctuating from year to year, remained stable over the 
twenty-one year period. 
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"Music for Its Own Sake" appeared to occasionally 
be a significant factor in values in music education, with 
a peak in importance occurring in 1962. In the of the 
twenty-one years of the period under study it did not 
occur. Its greatest importance occurred from 1959 to 1964, 
but even during that time its importance was not majora 
The music education profession apparently considered it 
to be of occasional significance, but not important enough 
to warrant advocating it with constant frequency or 
intensity. 
Self-Expression. "Self'.:-_Expression" varied in 
importance throughout the twenty-one year period. Table 
4.20 shows that the percentages of total yearly intensities 
ranked from second among the nineteen value categories to 
seventeenth. "Self-Expression" was of moderate ovarall 
importance, the mean percentage of total yearly intensities 
(5.44 per cent) ranked ninth among the nineteen value 
l ~ t::; ___ ___:__:__:__:___:_:__ ,. 
~~---
~ 
~·---
i' 
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Table 4.14 
Frequency, In-tensity, and Percen·tage of Yearly Intensi·ties " -
in Mgsiq_£:dl!£!ators Journal Articles, 1950-1970, for 
.. Self· .. Expression," and Computed Trend Values ":---
- ~- ""·- • 'ii,.M - •'"""" - -DTf.fe-rence · -- ,, !~ ---
Percentage of Between Computed r-· ----------------
Total Total Total Yearly Consecutive Trend ~~ 
Year Freguene~ Il}:!;ens;\·~y- Int~nsi ties Percen~g~£3 _yalvJL.-_ 
1950 rr· 10 13o5 5o213 
12 .• 6 
1951 1 1 0.9 5.098 
1952 0 0 
0.9 
o.o ~98-3 
1.9 
1953 2 3 1.9 
t.7 
4.868 
1954 4 11 9.6 4.753 
1955 3 6 4.4 
5.2 
4.638 
2,7 
1956 1 3 1.7 4.523 
1.2 
1957 2 5 2.9 4a408 
5.6 
1958 4 12 8.5 4.293 
1959 1 1 
7o7 o.a 4.178 
5.0 
1960 4 10 5.8 4.063 
1.4 
1961 4 11 4.4 3.948 
o.o 
1962 3 7 4.4 3.833 
}.4 
1963 1 2 1.0 2.424 
2.8 
1964 3 6 3.8 3.710 
2.3 
1965 4 11 6.1 4.996 
1.8 
1966 3 9 7·9 6.282 
4.3 
1967 3 9 3.6 7 .• 568 
10.2 
+968 9 27 13.8 
4.6 
8.854 
1969 4 13 9.2 10.140 
o.8 -- ··--------·-·---
12ZO e;g 12 10.0 11.426 Total· 172 Mean=-5.44 Mean=4.11 
Mdn:4 4 
.... 
"' V\ 
0 
-------PercP.ntag~s of Total Y~ari~ Int~nsiti~s. 
·• •• • • • • • • • Computed Trencf 
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categories. Thus, "Self-Expression" was considered to be 
a significant factor in values in music education, but of 
varying importance. 
Table 4,14 shows ·that percentages ranged from o.o 
per cent to 13.8 per cent. Emphasis on "Self-Expression" 
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fluctuated at the mean rate of 4.11 per cent per year. Table 
4,21 shows that this rate of fluctuation ranked 6,5 among the 
~----·-
·-
~~ 
~'----~~~~11. i ne_t_e_en~"lalu.e___ca_t_egnr_ie_s_"~This~w_o_uld~indin_a_t_e_____t_ha_t_t_he~pro.__""-:---~~~---=== 
fession, while considering this value to be a significant 
factor, did not agree regarding the value's importance. 
A decline in emphasis on "Self-Expression occurred 
from 1950 to 1962, followed by an increase fro~l963 to 1970, 
Figure 4~14 shows the computed trends~ The trend line fell 
from 1950 to 1962 at the rate of .115 per cent per year; it 
rose from 1963 to 1970 at the rate of 1.286 per cent per 
year• Thus, the recognized importance of "Self-Expression," 
while consistently significant, decline from 1950 to 1962, 
and then increased from 1963 to 1970 at a rate greater than 
that of the previous decline, 
"Self-Expression" appeared to be a factor in values 
in music education throughout the period 1950-1970, with 
large yearly fluctuation and a reverse in direction of empha-
sis change. The profession apparently modified its view of 
the importance of this value in music education in 1962-6), 
Enjoyment. "Enjoyment" was of importance throughout 
the period 1950-1970. Table 4.20 shows that the year of its. 
greatest importance was 1950, when its percentage of total 
I 
----
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Table 4ol5 
Frequency, Intensity, and Percentage of Yearly Intensities 
in Music Educators_!l.ogrnal Articles, 1950-1970ir for ' ~ 
"Enjoyment,u and Computed Trend Values ~--
L 
nlf'l'erence !: 
Percentage of Between Computed ------
Total Total 'rotal Yearly Consecutive Trend r; 
Year Fregu~ng;y Intensit;y Intensities _ .P~rpentag~~__y~ue 
1950·" r,: 12 io·:2 9o950 
10.2 
1951 3 7 6.4 9.582 
2.7 
952 2 3 J. '1 ,21# 
5.3 
1953 7 14 9,0 8.846 
2.9 
1954 3 7 6.1 8.478 
1955 5 16 
5.8 
11.9 8.110 
4.0 
1956 5 14 7.9 7.742 
3.9 
1957 2 7 4.0 7.374 
3.1 
1958 '+ 10 7.1 7.006 
0.3 
1959 4 9 6.8 6.638 
1.5 
1960 3 9 5.3 
6.7 
6.270 
1961 10 3"0 12.0 5.902 
8.9 
1962 2 5 3.1 
2.4 
5.534 
196J 5 11 5.5 5.166 
5.1 
1964 6 17 10.6 l~ .798 
... 
; ~ ·; . 6.1 
1965 4 8 4.5 4.430 
1.0 
1966 2 4 3.5 4.062 
Oo7 
1967 3 7 2.8 3.694 
2.3 
1968 1 1 o.s 3.326 
2.3 
1969 2 4 2.8 2.958 o.a -· -·--··---~--~---· 
1220 1 19~ 2.0 2.520 Total 78 Mean=6.27 Mean=3.80 
Mdn=.2·.2 
5 
--- Pe:re~nta~P.S of Total Y~arly Int·Pns1 t1P.s. 
···· · ······Computed Trend: 
"l\~ 
-~~-~~-T--~--T---r-~---T--~--~--r-~~-?--~--~~~~---~~~~l ~ ~ 
~ ~ ~ ~ ~ 
~ ~ ~ ~ ~ 
0 ~ 00 ~ 0 
Figure 4.15 
Percentages of Total Yearly Intensities in Nusic Educators-Journal 
Articles..,.for "Enjoyment;" 1950-1970, and Computed TrE~nd 
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yearly :i.ntensities was the greatest of the nlneteen value 
categorieso Rankings among the nineteen value categories 
from 1951 to 1970 ranged from 2 ~5 to fifteen It The mean· 
percentage of total yearly intensities (6e27 per cent) 
ranked 6~59 Thus, "Enjoyment'' was considered to be a 
significant factor in values in music education, espec:l.ally 
in the earlier years of the period under study. 
per cent to 16~2 per cent. Emphasis on Enjoyment" . 
. fluc·t;uated at the mean rate of 3e8 per cent per year~ 
Table 4o21 shows that this rate of fluctuation was ninth 
highest among the nineteen value categories. This would 
indicate that the profession did not fully agree regarding 
the importance of this value~ 
Emphasis on "Enjoyment 11 was greatest in the early 
years of the period under study; an overall decline occurred 
from 1950 t9 1970~ Figure 4~15 shows the computed trend; 
the trend line fell from 1950 to 1970 at a rate.of •:368 
per cent per year. Thus, the recognized importance of 
"Enjoyment," while fluctuating yearly, declined steadily 
from 1950 to 1970• 
••Enjoyment" appeared to be an important factor in·· 
values in music education in the early years of the period 
under study, and declined steadily with moderate yearly 
fluctuation. The profession apparently considered this 
value to be of progressively less importance from 1950 
to 1970~ 
110 
Three futuristic v~lues were studied in this inves-
tigation. They weres 1) Leisure ~ime; 2) Vocational Goal; 
and 3) Audience Development. 
Leisure Time. "Leisure Time'! was oi' importance in 
three years of the twen·ty-one year period, and of moderate 
importance in one year. Table l.j. ~ 20 shows tha·t the percentage 
third among the nineteen value categories in 1952, first in 
1955, and fourth in 1959. In 1967 it ranked sixth. In the 
other seventeen years, percentages ranked from 8.5 to nine-
teen. The mean percentage of total yearly intensities (4.41 
per cent) ranked tenth among the nineteen value categories. 
Thus, uLeisure Time~ was considered to be a significant 
factor in values in music education, but of varying impor-
tance. 
Table 4.16 shows that percentages ranged from o.o 
per cent to 17.0 per cent. Emphasis on "Leisure Time" 
fluctuated at the .mean rate .of 4.3 per cent· per year·. 
Table 4.21 shows that this rate of fluctuation was the 
fourth highest among the nineteen value categorie~. This 
would indicate that, although the profes·sion recognized 
"Leisure Time" as important, the degree of importance 
was not clearly established or agreed upon. 
Emphasis on "Leisure;,~Time" rose markedly from 1950 
to 1956, and then declined slightly from 1957 to 1970. 
Figure 4.16 shows the computed trends. From 1950 to 1956 
t __ _ 
L 
I' t---
1' 
~ 
i: 
·' 
I 
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Table 4.16 
Frequency, Intensity, and Percentage of Yearly Intensities 
in Music Ed~~1QF2 Jo~!nal Articles, 1950-1970, for 
nLeisure r.rime," and Computed Trend Values ;::;----
-~~---
------·· i--' ___ ....... ,. 
D IT:terence ;--:-
Percentage of Between Computed .. h 
Total Total Total Yearly Consecutive Trend 
Year F:.re9..ll@JlC;y: 1n:~ensit;y: Int~-- Per.cent~§~ 
1950 1 1 lg Jo700 
la~4 
1951 0 0 o.o 4.457 
1).6 
1952 4 11 1).6 5.214 
91)1 
195:3 2 1 4.5 5o971 
Oo8 
1954 2 6 51:3 6.738 
11.7 
1955 7 2J 17.0 7.495 
17.0 
1956 0 0 o.o 8.252 
4.0 
1957 4 7 4.0 4.488 
1958 
1.9 
1 3 2.1 4.346 
5.4 
1959 4 10 7.5 4,204 
2,8 
1960 3 8 4.7 4.062 
0.3 
1961 4 11 4.4 3.920 
1.2 
1962 :3 5 3.1 :3.778 ,---
0.1 
1963 2 6 3.0 :3.636 
J,O 
1964 0 0 o.o 
3.4 
3.565 
1965 2 6 ).4 3.423 
1.0 
1966 3 5 4,4 3.281 
J,2 
1967 7 19 7.6 3.139 
0.9 
1968 4 1:3 6.7 2.997 
6,7 
1969 0 0 o.o 2.855 
o.o ---- -------·--- --
12ZO 0 0 o.o 2•Z12 
Total 53 141 Mean:::4.41 Mean=4.3 
Mdn=4.o 
5 
--- Pe:rcP.ntag~s of Total Y~arly Int~ns1t1P-s. 
···········Computed Trencr 
.. . . . 
Figure 4o16 
Percentages of Total Yearly Intensities·- in Music Educator1sc Journal 
Articles' for '*leisure Time," 1950-1970, and C:Omputed 1Trends 
11:3 
the trend line rose at the rate of a757 per cent per year; 
from 1957 to 1970, the trend line fell at ·the rate of .142 
per cent per year. The change in dir~ction observed on the 
graph occurred in 1956-57. The mean percentage of total 
yearly intensities from 1950 to 1956 was 6,967 per cent; 
from 1957 to 1970, the mean percentage was J,6)6. This 
):'epresents a difference of .3 e3.31 percentage points. Thus, 
' 
significant, increased strongly from 1950 to 1956 and then 
declined at a lesser rate from 1957 to 1970. 
"Leisure Time\' appeared to be a factor in values 
in music education throughout the twenty-one year period, 
with large yearly fluctuation and a reverse in direction 
of emphasis change. The profession apparently modified 
its view of the importance of "Leisure Time" in 1956-57. 
From 1950 to 1956 the recognized importance of this value 
appeared to increase markedly, but from 1957 to 1970 it 
declined. During the latter period, the yearly fluctuation 
was less than that of the former period, indicating that 
the profession achieved greater agreement regarding the 
importance of "Leisure Time" in music education. 
·Vocational Goal. "Vocational Goal" was of moderate 
importance in only one of the twenty-one years under study. 
Table 4.20 shows that in 1950 the percentage of total yearly 
intensities obtained by thas value ranked fifth among the 
nineteen value categories. Percentages obtained in the 
;::: ____ ::___ __ _ 
~----
:--; __ _ 
F 
i 
' 
r 
r 
I 
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Table 4.17 
Frequency 11 Intensity, and Percentage of Yearly Intensities 
in ~~~ic ~§~ators Jourrya!. Articles, 1950-1970, for 
"Vocational Goal," and Computed Trend Values 
==================================~~~D~i~f~f~e==re~ 
Total Total 
Ye~ Fre~uen~y_In~~~~X 
1950 2 5 
1951 
1932 
1953 
1954 
1955 
1956 
1957 
1958 
1959 
1960 
1961 
196? 
1963 
1964 
1965 
1966 
1967 
1968 
1969 
1 
J. 
0 
2 
0 
2 
1 
1 
·o 
2 
3 
1 
2 
1 
2 
1 
J 
2 
0 
1970 0 
Total 27 
1 
3 
0 
6 
0 
5 
3 
2 
0 
7 
'10 
2 
5 
2 
5 
2 
6 
4 
0 
0 
68 
Percentage of Between Computed 
Total Yearly Consecutive Trend 
ID~~~~~tie§ __ ~~n!ag~es~~J~i~~5---
o •. 9 
o.o 
o.o 
2.8 
o.o 
4.1 
l.j.. 0 
l.J 
2,8 
1.8 
2,4 
o.o 
o.o 
Mean=2,14 
Mdn-::1 8 
51i9 
2.8 
2.8 
1.1 
0,1 
1.2 
1,2 
1.5 
1,0 
0,6 
O,J 
2,1 
o.o 
Mean=2,17 
)el58 
2,854 
2.75Z 
2.650 
2.,548 
2,446 
2.344 
2.242 
2,140 
2,0)8 
1.93.6 
1,8)4 
1.732 
1.630 
1.528 
1.426 
1.324 
1,222 
. 1.120 
E--· ~--
h 
~----
w ., 
:: 
!! ------ --
~-----
.... 
'-0 
\J\ 
o· 
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remaining twenty years ranked from ninth to eighteenth~ 
The mean percentage of total yearly int;enslties (2 .14 per 
cent) ranked sixteenth~ Thus, "Vocational Goal" was a 
minor factor in values in music education ih all but one 
of the twenty-one years under study~ 
Table 4917 shows that percentages ranged from OoO 
per cent to 6&8 per cento Emphasis on 11Vocational Goalu 
Table '·H21 shows that this rate of fluctuation ranked 
fifteenth among the nineteen value categories. The year-
to-year fluctuation l'Ias greater in the early years of the 
period under study than in the later years$. This would 
indicate that the level:··of .agreement ragar.ding .. the 
importance of nvocational Goal" was comparatively high 
throughout the period under study, and higher in the later 
years than in the earlier years. 
A'decline in emphasis on "Vocational Goal" occurred 
from 1950 to 1970• Figure 4917 shows the computed trend; 
the trend line fell at the rate of e102 per cent per year• 
"Vocational Goal" did not occur in 1969-70~ 
"Vocational Goal" appeared to consistently be a 
minor factor in values in music education, with a rather 
stable rate of advocacy by writers in the profession, and 
with a slight long-term decline in emphasise The profession 
apparently considered it to be of minor but declining 
importance throughout the period under study~ 
i ~ 
L~ 
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~die..!l.£~ . .;.12~.Q.Ument. "Audien(!e Development" was of 
moderate to little importance in twenty years of the twenty .... 
one year period; in one year it was of primary importance, 
Table 4.20 shows that in 1962 the percentage of total yearly 
intensities obtained by "Audience Development" was the high-
est of the nine·teen value categories. In the remaining 
twenty years, percentages ranked.from fifth to eighteenth. 
cent) ranked fourteenth among the nineteen value categories. 
Thus, "Audience Development" was recognized as being a 
factor in values in music education, but overall not a 
major one. 
Table 4.18 shows that::,percentages ranged from o.o 
per cent to 14.4 per cent. Emphasis on "Audience Develop-
ment" fluctuated at the mean rate of J .4 per cen·t; per 
year. Table 4.21 shows that this rate of fluctuation was 
the eleventh highest of the nineteen value categories • 
• :1· 
'·· 
This would indicate a moderate level of agreement within 
music education regarding the importance attributed to this 
value category. 
Emphasis on "Audience Development" changed ·over 
: 
short periods of time. Figure 4.18 shows the four- to 
six-year cycles of emphasis changes. The overall trend, 
·however, was one of little or no change. The computed 
trend line fell from 1950 to 1970 at the rate of .-007 
per cent per year. The recognized importance of this 
~----~-
~--
r 
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~ 
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Table 4.18 
Frequency, Intensity, and Percentage of Yearly Intensities 
in ~us~~cator§ ~ournal Articles, 1950 ... 1970, for 
"Audience Development," and Computed Trend Values 
Total Total 
~Y Intensity 
1950 1 ~ 
-nif'l'ere~ 
Percentage of Be·tween Computed 
Total Yearly Consecutive Trend 
InwJs~ ties .. :P~:r;.,g_ent~_g_,~~-
5. ~.130 
' 2.6 
I· 
E----
L 
L,--
1' - --
,. 
r -----------
1951 
1-9.5-2 
1 3 
1 
2 
0 
1.6 
4,123 
49116--------~~~==== 
1953 
1954 
1955 
19.56 
1957 
1958 
1959' 
1960 
1961 
1 
0 
3 
4 
3 
2 
0 
2 
2 
1962 8 
1963 1 
196!1- 4 
1965 6 
1966 4 
1967 5 
1968 0 
1969 1 
1970 0 
Total 49 
12 
12 
10 
6 
0 
5 
6 
23 
. 3 
12 
14 
8 
11 
0 
2 
0 
134 
o.o 
o.o 
14.4 
1.5 
7.0 
4.4 
o.o 
1.4 
o.o 
.Mean;:4.o6 
Mdn=2.9 
o.1 
12.0 
12.9 
6.0 
0,3 
o.a 
2,6 
4.4 
1.4 
1.4 
Mean=3.4 
4,109 
4.102 
4.095 
4,088 
4o081 
4.074 
4,067 
4,060 
4.053 
4.046 
4,039 
4.032 
4.025 
4,018 
4.011 
4.oo4 
3.997 
3.990 
i 
I 
5 
------- Perc~nta~P.S of Total Y~arly Int~ns1t1P.s. 
···· · ··· · • • Comp~ted: Trend: 
Figure 4o18 
Percentagesc·of Total Yearly Intensities in Music Educator.s Journal 
Articles· for "Audienc-e Development." 1950-1970, and C'ompu1ted Trend 
' 
value, then, although fluctuating in four- to six-year 
cycles, remained stable over the entire twenty-one year 
period$ 
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"Audience Development" appeared to be an intermit-
tently important factor in values in. music education, with 
moderate yearly fluctuation but but large fluctuation in 
four- to six-ye~r cycles, and 1-<Tith no long-term change in 
i 
I' 
:::::; ___ _ 
~ 
1: 
~~ 
I~ 
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I 
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I-------R.mphasis-e~The_p~o-f'e-ss-i-on-9.{)Pa-:t·/~-ntJ.y-c~;Jns-i0 .. e~ee,-i"!;-te-oo:--------+-==== 
( 
important for four to six years, then considered it un-
important for one to three years, then again perceived it· 
as important. This indicates that professional opinio~ 
regarding the true importance of this value changed 
several t'iimes during the period under study• The overall 
trend, hovlever, was of no long-term change, indicat;ing 
that a pendulum effect operated~ 
Unclassified Values 
Unclassified ValuesJ were of primary importance 
throughout the twenty-one year period• Table 4.20 shows 
that the percentages of total yearly intensities obtained 
by_Unclassified Values ranked first· among the nineteen 
value categories in five of the twenty-one years; in the 
3An Unclassified Value, as defined in Chapter 3 
of this report, was a value statement which was either 
too general or abstract to allow its inclusion into one 
of the eighteen value categories, or which was too specific 
and could stem from more than one of the eighteen categories• 
;---
sixteen remaining years the rankings were never below 
108.5e The mean percentage of total yearly intensities 
(12.56 per cent) was the highest of the nineteen value 
121 
categories. Unclassified Values, then, constituted the 
largest single element in value thinking it:! music education 
from 1950 to 1970; that is, more value statements were of 
an abstraction level inconsistenb l'lith that of the 
~----
i,'--------·e-i-g-fl-t-e-e-n-va--l-ue~e-a-t-e-g-er-!-e-s-t-ha-n-e-au-±d-be-J)-l-ae-e-d-1-ll-a-l1Y-o-ne-----_____c=== 
of the eighteen categories. 
Table 4•19 shows that percentages ranged from 3~8 
per cent to 22~2 per cent. Emphasis on Unclassified Values 
fluctuat~d at the mean rate of 5o01 per cent per yAar& 
Table 4.21 shows that this rate of fluctuation was the 
highest of the nineteen value categories~ This· would 
indicate t.ha·t the music education profession was in dis-
agreement regarding the level of abstraction with which 
a value should be stated in professional writings. 
other than the year-to-year fluctuation in 
emphasis, an overall decline in emphasis on Unclassified 
Values occurred from 1950 to 1970. Figure 4.19 shows the 
computed trend; the trend line fell from 1950 to 1970 at 
the rate of •445 per cent per yearo :!:·:.· ... :.·.P 
Values in music education writings were stated 
eitherix:lo generally or too specifically to allow their 
inclusion into one of the eighteen value categories in 
progressively decre.asing proportion fr.om 1950 to 1970~ 
The pro·ression apparently came into progressively greater 
.! 
1. 
1, 
! 
I ,-
Table 4.19 
Frequency, Intensity, and Percentage of Yearly Intensities 
in J:1.!JS!.£_E~~ Articles, 1950-1970, for 
Unclassified Values, and Computed Trend Values 
==================================~~-~--~~=-----=========== nilrerence ---··--
Total Total 
Yea.r Fr~g_uency_jnE_nsi tiL 
1950 J 8 
1951 6 19 . 
Percentage of Between Computed 
Total Yearly Consecutive Trend 
l~~~JlSi~~~ P~pen~~es Value 
10.8 lf:bf6 
6.6 
6.8 
16~565 
~ 
---
s 
~-----
" ----
19.52 
1953 
1954 
1955 
1956 
1957 
1958 
1959 
1960 
1961 
1962 
1963 
1964 
1965 
1966 
1967 
1998 
1969 
7 
7 
3 
8 
IH 
20 
10 
21 
34 
)6 
21 
25 
15 
29 
20 
r6~2or---------~~==== 
13 
13 
9 
10 
4 
10 
7 
5 
2 
6 
6 
6 
.5 
4 
1970 5. 
Total 139 
"15 
6 
15 
19 
14 
15 
13 
16 
389 
19.1 
20.8 
18.8 
8.8 
11.6 
12.5 
7.5 
).,8 
8.4 
10.7 
Mean:12.56 
Mdn:.-:11 6 
9.4' 
4.0 
6.8 
3.5 
10.0 
2.8 
8.3 
11.1 
2.1 
Mean:5.01 
15.67 5 
15.230 
14.785 
14.340 
13.895 
13.450 
13.005 
12.560 
12.115 
11.670 
11.225 
10.780 
10.335 
9.890 
9.445 
9.000 
8.555 
8,110 
i 
I 
5 
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Table 4o20 
~ank Order of Percentages of Yearly Intensities for Nineteen 
Value Categories in Mu~J.9. •.. Educators J:.QJ?.rnal Articles, 1950~ 
1970, and of Mean Percentages of Total Intensities 
G 
s 
I 
I 
N 
S A I 
A H H 
0 0 A 
b __ _ 
r; 
G---
j~ 
L. __ 
'c 
4-;-s~----~--------------------------------------------------~===== 
5 G H 0 EGS H G 
5o6 IO 
6 Q E J 
6.5 
7 H K E 
7.5 
8 EJR 
8.5 
9 
9.5 BCDR 
10 
10 • .5 
11 CDI 
11.5 
12 
12.5 
13 JNQ 
13.5 AP 
ACP 
FGOQ 
F 
R 
DN 
LR 
14 
14.5 
15 
1.5 • .5 
16 
16.5 
CDBJLMN K 
17 BFKLM FKtMP 
17.5 
18 
18.5 
1 
Key a 
A--Cultural Force 
B--Societal Ritual 
C--Historic Tradition· 
D.--Democratic Ideals 
E--Universal Language 
F--Intellectual Discipline 
G--Therapy 
BMQ 
R 
0 
CN 
KPQ I 
K 
CD 
DJL 
FHJ M 
L 
BEGPQ 
BMR 
IL 
R 
D. 
M 
JK 
c 
FQ 
EG 
N 
BP 
DJR 
L 
FOP 
CK 
N 
(Q 
E 
BM 
H--Psychological Force 
I--Socializing.Force 
J--Aesthetic.Experience 
K--Creativity 
L--S:ymbolic Objectification 
M--Music for Its Own Sake 
N--Self-Expression 
(continued) 
j;2:5 
Table 1}.20 (c-ont.) 
~-·-. - ________ .._.._.. .. -- .. 
Rank-1.~.29 ..1.2.9<L"'J9b.1 _ f9_lSJ·- 12o-;·-T:.2tJ1~< . l~ ~----
1 s s G A R J J" r-; 
~---
1 ~-s AK EJ i_: 
'I~ 
2 H H A K s 
2;.5 HO AS F------
3 A C' J A K H i: 
3o.5 HS 
~ -~- -
4 p s M II 0 s A 
4 .. 5 Gz.f 
5 E J L E H R N 
~-5 AO -{ l'' H s H. G H 
6.5 
7 E.ro D N E 0 M F 
7.5 
8 L 
8o5 co NP CF.J FL AN CEKP 
9 K E 
9o5 FGJL 
10 R p p c 
10~.5 NS 
11 F 0 
11;;.5 FQ CQ GO 
12 E L p 
12.;5 OP I 
13 M B' G M CFQ Q F I 
13 • .5 
14 CDILP K R H Q 
14.5 IK JL BK 
15 R B 
15~~5 
16 N R c BDN Q BDL 
16.5 
17 Q M DGQ I BDIIM 
17~5 IM 
18 BQR D D 
t8•5 BM GI nr 
12 D I I p 
Key (cont.)a 
o--Enj oyment 
>P·-Leisure Time 
Q--Vocational Goal 
R--Audiencre Development 
s--Unclassified Values 
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Table 4.20 ( c'Ont.) 
' -4--· ... - - --Percentage" 
~------
Ranlr _ _l~'l.- 1968 .. 1j~2 -~Z~ f.1ean 1 J . ··-·-s-(12:5~ r-::----
1c;5 ,, 
2 A N K K A (9.89%) 
I ~ ,, ,.--
2~5 
I~ 
3 K K H" J (9olO%) 
-
a·5 N-s A H (8.99%) 
4.5 HL GH 
5 A K (6.,48%) 
5.5 Elf 
6 p H l_ --
6~;,5 ES EO ( 6 w 27%) 
7 G L s 
7~5 
8 s p F B G (5.58%) 
8-'''5 • 
9 c A E a· 1-f (5.44%) 
9~5 
p (4 .41%) 10 R 0 
10o5 FL co 
11 NT R (4.06%) 
11.5 BM 
12 C' It' c (3 .54%) 
12i5 EO 
13 Q I (3.41%) 
ia;·5 GR 
M F (3 ,26%) 
14i5 
15 0 L (3 .15%) 
15.5 
Q (2.14%) 16 M' DII.MPQR 
16;;'5 
17 a. CDIPQ D (-1,81%) 
17~5 BDIL 
18 M (1.63%) 
18;'5 DI 
12 B (1.22%) 
Bgnk 
1 
2 
Table 4.,21 
Rank Order of Means of Absolute Differences Between 
Consecutive Percentages of 'l'otal Yearly Intensities 
for Nineteen Value Categories in Music Educators 
Joytna1 Articles, 1950-1970 -
-----
Mean o:t' 
Differences 
127.< 
- 30:: _ ____,__ 
Unclassified Values 
Universal Language 
I, 
:~---­
[--: 
11---
lc 
I 
{}---------c-------';J----·Tirera:py,-----------------4·-.J-~---------==== 
t:4 
5 
6.5 
6 • .5 
8 
9 
10 
11 
12 
13 
14 
15 
16 
17 
18 
19 
Leisure Time 
Psychological Force 
Self-Expression 
Culturaa1 Force 
Aesthetic Experience 
Enjoyment 
Creativity 
Audience Development 
Symbolic Objectification 
Historic Tradition 
Music for Its Own Sake 
Vocational Goal 
Socializing Force 
Intellectual Discipline 
Democratic Ideals 
Societal Ritual 
4.)0 
4.19 
4.11 
lJ-.11 
3.99 
3o80 
3.56 
3.40 
2.36 
2.17 
1.66 
1.55 
1.54 
1.13 r I 
! 
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agreement regarding the level of abstraction I'Tith which a 
-value :tn music education could be most clearly stated, and 
by implication, which could be understood by readers of 
the Mus!c ~~££a~ors .. ~r~~~~ 
Total Value Statements ---·- J-- p •I 'P~--
Table 4~22 gives~ by year, the number of articles 
in the Music Educators Jour~~l which were considered in L...........,. __ • "~•u - .. - ... -•••"" ,. .. "U-q::I'J"J ___ 
this study; and the number and percentages of articles 
which contained value statements. The percentages ranged 
from 18•6 per cent to 34~5 per cent, with a mean of 23 .t1 
per cent and a median of 23.t3 per cente Figure 4.20 shows 
these percentages graphically with their computed trend. 
The trend line rose at the rate of .18 per cent per year~ 
Thus, the music education profession apparently increased 
its interest in values in music education from 1950 to 
1970• A peak in interest occurred during the middle 
years of the twenty-one year period, from 1955 to 1967o 
Table 4o23 shows the number of value statements 
obtained by all nineteen value categories combined in each 
year, 1950-1970, and their computed trend values; it also 
shows the total intensities and their computed trend 
values. The total yearly frequencies ranged from tl'renty-
seven to ninety, while the total yearly intensities ranged 
from seventy-five to 250e The mean frequency was 56.0, 
and the mean of total yearly int~nsities was 155.095• 
I ~ 
r: r---
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Table 1~&22 
Number of Nusic Educators .rourml Articles Conside:red 7 
by Year, am Ntunberaoo~e"i'l'tage of Articles Which 
Co!ffiained Value Statements; and Computed Trend 
===========-=-=~=~=-=====-=~=-~=·=·$==========,-~-~=-=-===--=="Q=~-=~ .... ·.. --- - · ~ntaie ---
Year 
195<> 
19.51 
19.52 
1953 
19.54 
1955 
19.56 
1957 
19.58 
1959 
1960 
1961 
1962 
1963 
1964 
1965 
1966 
1967 
1968 
1969 
Number of Articles Total Number of .Artlcles 
vfuioh Contained of Articles Which Contained Computed 
Value Statements Considered Value Statements Trend 
1~ -· "86 - .. ·---Tirrb'-----zr;rjo 
1.5 
18 
19 
16 
19 
24 
19 
17 
18 
20 
29 
27 
28 
28 
29 
19 
J1 
JO 
25 
81 
98 
101 
85 
70 
91 
84 
73 
81 
82 
84 
98 
10.5 
116 
114 
98 
118 
131 
111 
18~5 
18~3 
18~8 
18o8 
27~1 
26~4 
26•0 
23•3 
22.2 
24•4 
34~5 
27•6 
26•6 
21c,48 
21~66 
1 0 22 
25•4 
19;4 
26•3 
22~9 
22.5 
1 •1 
21884 
22~02 
22~20 
22;38 
22~56 
22.74 
22.92 
23ao 
23.28 
23•46 
23•64 
2:H82 
24~00 
24.18 
24~36' 
24e54 
24~72 
24• 0 
Total= 9 Mean= .1 
Median=23 ~3 
---
1~ 
---
i 
. ' 
-
. -
35%-----
----25%--
---Percentages: of Articles Containing Value Statements 
······••·· Computed Trend 
-..................... . 
-20%-
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Figure 4o20 
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Percentages of Music Educators Journal Artic-les, by YearS! .950-1970, 
Which C'ontained Value Statements • and C'omputed Tret1d~ 
"·-------
,----------
l,3l 
Frequency and Total Intensity of All Value Statements in 
the Music- Ed'uc-ators .Journal, 19 50-1970·; 
--e.-n-<f·-croinputec1rfre'nd 'Values 
====~=M·=-b==========~F~'r=e=q~=~=-;=;=-=--=-=·=-=====~=·==-=-=~~i~~~~;--=ens~I~t=y=== 
Total Trend Total Trend 
.:.;;..f9;:;.:5;.:;:· ~;---.F;...;;_!;......~%~~-~EL_4f~~3g-.-. ----·--~ i ty - 11t~6~r---
1951 34 4)oJ55 109 121 o41 '7 
~--
CO--
·--
l ~ 
;· r---, . 
~~---~1~5~2~---3~1~-~~4~4~·~!~~83~---~8~1 ___ ~1~25.159~-----==== 
1953 61. 1~6.165 156 128G901 
1954 41 47.570 115 132 .. 61~3 
1955 lf-8 lt-8 .. 975 135 136 .. 385 
1956 61 50o380 178 140,.127 
1957 61 51.785 173 143.A69 
1958 52 53 .. 190 141 147.611 
1959 51 54 • .595 133 1.51 o353 
1960 54 56.000 172 155.095 
1961 86 57.405 250 158.837 
1962 67 58o810 160 162.579 
1963 69 60~215 199 166.321 
1964 64 61.620 160 170.063 
1965 67 63.025 179 173~805 
1966 4; 64.430 114 177.547 
1967 90 65.835 250 181.289 ' - ---- ---
1968 68 67.21.J.O 195 185~031 
1969 51 68.645 153 188.775 
1970 48 . 70.050 130 192.512 
Total 1176 3258 
----Total. FrequE'!ncy of Value StatAments 
········~····· Comp')lted' Trend 
F tgure· 4. 21! 
Total Frequency o'f Value Stat~ments in the Music- Educators Journal~ 
by Year 0 1950-1970o an~ Computed Trend 
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Total Intensity of Value StatemP-nts in the Music Educator1s .Journal~ 
by Year. 1950-1970 0 and: Computed Trend' 
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"':· ... 
'rhe frequency of occurrence of all value state-
ments increased over the entire twenty-one year periodo 
Figure 4.21 shows the freq~ency of occurrence of value 
statements and their computed trend. The trend line rose 
at the rate of 1.405 value statements per yearo The 
total intensities and their computed-trend are shown in 
Figure 4•22; the trend line rose at the rate of 3~740 
!:----
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statement, therefore, had an intensity rating of 2.662o 
The overall mean intensity rating for each va~ue in the 
entire study was 2~51; the difference of ~152 intensity 
points is not large enoug.h to indicate a real difference 
between intensity ratings in the early years of the study 
as opposed to those in the later yearse This indicates 
that writers in the Music Educators Journal expressed 
value statements with approximately e~ual intensity 
throughout the twenty-one year period under studye 
SUMMARY OF VALUE CHANGES 
In the foregoing discussion of the nineteen 
value categories, change was noted in terms of _increase 
or decline in emphasis on the value categories~ These 
changes are summarized below• 
J.Jittle or No C.!lilllge in Emp.h~f?is 
Eight value categories were subject to little or 
no cha.nge in emphasis over the period 1950-1970 s 
1. Cultural Force. 
2. Societal Ritual. 
3. Historic Tradition. 
lJ., Intellectual Discipline. 
1J.5 
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6. Symbolic Objectification. 
7. Music for Its Own Sake. 
8. Audience Development. 
Of these eight unchanging value categories, two may be 
considered to be ma,j.oi,'ofactors in values in music· educations 
1) Cultural Force; and 2) Psychological r,orce. Three 'lalue 
categories may be considered to be moderate factors: 1) 
Historic Tradition; 2) Intellectual Discipline; and 3) 
Audience Development. Three categories may be considered 
to be minor factors: 1) Societal Ritual; 2) Symbolic Object-
ification; and 3) Music for Its Own Sake. 
Decline in Emphasis 
Six value categories showed a decrease in emphasis 
over therperiod 1950-1970a 
1. "Democratic Ideals" declined at the rate of .165 per 
cent per year from 1950 to 1966. It was not found 
in articles from 1~966 to 19'li0· 
2. "Therapy" declined from 1950 to 1970 at the rate of 
.223 per cent per year. 
) •. "Socializing Force" declined from 1950 to 1961 at 
the rate of .680 per cent per year. It was not 
found in articles from 1961 to 1970. 
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4. "Enjoyment" declined from 1950 to 1970 at the rate 
of .)68 per cent per year. 
5. "Vocational Goal" declined from 1950 to 197.0 at 
the rate of .102 per cent per year. 
' 
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at the rate of .445 per cent per year. 
Of these six declining value categories, two may be con-
. ; 
sidered to be major factors in values in music education: 
1) Enjoyment; and 2) Unclassified Values. Two .valP.e cate-
gories may be considered to be moderate factorss l)Therapy; 
and 2) Socializing Force. Two value categories may be con-
sidered to be minor factors: l) Democratic Id~als; and 
2) Vocational Goal. 
Increase in Emphasis 
Two value categories showed an increase in emphasis 
over the period 1950-1970: 
1. "Aesthetic Experience" increased from 1950 to 1962 
at the rate of .265 per cent per year. It increased 
from 1963 to 1970 at the rate of 1.566 per cent per 
year. 
2. "Creativity" increased from 1950 to 1962 at the rate 
of .220 per cent per year. It increased from 1963 
to 1970 at the rate of .598 per cent per year. 
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Both of these value categorles may be considered to be major 
factors in values in music education. 
Bi-d i~ctionpJ G..ll.C!.l',lg!Ll.n Emphasi§.. 
Three value categories showed a bi-directional 
change in emphasis over the period 1950-1970s 
1. "Universal Language" declined from 1950 to 1956 at 
the rate of 1e135 per cent per year. It increased 
from 1957 to 1970 at the rate of .293 per cent per 
year. 
2. "Self-Expression" declined from 1950 to 1962 at the 
the rate of .115 per cent per year. It increased 
from 1963 to 1970 at the rate of 1.286 per cent 
per year. 
3. "Leisure Time! increased from 1950 to 1956 at the 
rate of .757 per cent per year. It declined from 
1957 to 1970 at the rate of .142 per cent per year, 
All three of these value categories may be considered to be 
moderate factors in values in music education. 
POSSIBLE RELATIONSHIPS 
Emphas&s on each of the nineteen value categories 
fluctuated from year to year throughout the twenty-one 
year period under study. Between any pair of consecutive 
r.ears, some value categories showed an. increase while other 
value categories showed a decline. No pattern of relation-
ships, however, was discernable. 
E----
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While no relationships were discernable in the 
year-to-year fluctuations, the comparison of overall trends 
can permit the establishment of possible relationships 
among value categories. Two possible relationships were 
discernable among the nineteen value categories. 
::; The first relationship concerns "Aesthetic 
Experience," "Crea·tivity," and "Self-Expression." 
increased in emphasis at approximately the same rate. 
Between 1962 and 1963, both value categories showed a 
marked sudden increase, and then increased strongly from 
1963 to 1970. "Self-Expression" declined in emphasis from 
1950 ·to 1970 and then reversed direction, inc~easing in 
emphasis from 1963 to 1970. In each case the turning 
point was 1962-63, and each value category increased in 
emphasis.from 1963 to 1970. Because of the coincidence. 
of these changes, it·is possible to hypothesize that a 
relationship exists among these three value categories, 
or that one existed in 1962-63 and continued through 1970. 
The second possible relationship concerns 
"Universal Language" and "Leisure Time." "Universal 
Language" declined in emphasis from 1950 to 1956 and 
increased in emphasis from 1957 to 1970. The opposite 
occurred with regard to "Leisure Time." The latter 
increased in emphasis from 1950 to .956 and declined 
from 1957 to 1970. In each case the turning point was 
1956-57. Because of the coincidence of these changes, 
f; 
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it is possible to hypothesize that an inverse relation-
ship exists between these two categories of value, or that 
it existed in 1956-57. 
INHERENT LIMITING BIAS 
In any study of this type, the i.nherentpossib.ility 
exists that one author or small group of authors can bias 
large number of articles, Table 4,24 shows that this 
phenomenon occurred in this study. It did not, however, 
operate to a great extent, A total of 378 authors 
contributed a total of 469 articlesr each author con-
tributed a mean of lo241 articles, and a mean of ).11 
value statements, Each article contained a mean of 
2,51 value statements. 
~--­
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r: __ _ 
N"umber of 
Artic-les per 
Author 
1 
2 
3 
4 
5 
6 
16* 
Table 4.24 
N"umber·'-of 
the 
.Artic--les Contributed by the Number of Aut :ors 
Music-- Educators Journa.l 0 1950-1970, and·· Ml1ans 
Of the Number of Value Statements per 
· ArtiC'le and per Year 
' 
N'unrber off 
Authors 
Contributing 
336 
30 
9 
.5 
2 
1 
1 
Total Num·ber 
of Articles 
Contributed 
336 
60 
27 
20 
10 
6 
16 
Total Number 
of Value 
Statements 
St4 
144 
61 
59 
35 
10 
53 
' 
Mean Numrr 
of Value 
Statements 
per Article 
2.;47 
2;4o 
2~26 
2~'95 
J;so 
1 .. 67 
3;'31 
in 
Mean Number 
of Value 
Statements 
per Author 
2~47 
4~80 
6~?8 
1io80 
17~'50 
10o00 
5Jo00 
total=378 total=469 total=11 ?6 mean=2 ~51 mea.n=3 :11 
~his author was the Music Educators National Col1ference. 
·-·- -,------~--1 "Lli.-" 
Chapter 5 
SUMMARY !J CONCLUSIONS, A~ID RECONI1ENDATJ:ONS 
The purpose of this s·tudy was to: 1) determine if 
values in muslc education, as presented in i'lritten value 
sta·t;ement s, changed. from 19 50 to 1970; and 2 ) if chang~ 
occurred, determine the direction(s) of that.; changei• 
SUN MARY 
The Music Educators Journal, 1950-1970' was the 
source of material for the study• Each major article in 
each issue, 1950-1970, was read and examined for any value 
statements in music education which i·t contained~ Each 
value statement found in each article was assigned an-
intensity rating of 1 (lot'lest), 2, 3, or 4( (highest).t 
Eighteen value categories were identified and 
selected for study: 
I~ Social values$ 
A'f. Nus1c as a cultural force, part of the 
national culture'~ 
B• Music as a societal ritual• 
C9 Music as a part of historic tradition~ 
D. Music as a means of achieving democratic 
ideals• 
E• Music as a universal language, as a means 
o~ communication~ 
II• Psychological values~ 
F•. Music as an intellectual discipline~ 
Gf, Music as therapy, or as a means of emotional 
adjustment~-
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lf~ Music as a psychological force in human~ 
developme:nnt • 
I& Music as a socia.lizlng force; 1 ~ e ~, as a means 
of conditioning or training an individual for 
participation in a social unit~ 
III~ Aesthetic values·• 
J'~ Music as a means of achieving aesthetic 
experience e 
K~ Music as a means of creativity. 
Lo r.lusic as the symbolic objectification of the 
subjective, non-verbal domain of human 
existance ~ 
Mo JVIusic for itis own sake~ 
c: 
I 
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0~ I>iusic as a means of enjoyment~ 
IV. l<uturistic values• 
P& Music as a leisure time activity. 
Qe Music as a vocational goal. 
R• 11usic as a means of developing audiences • 
A/nineteenth value category, called "Unclassified 
Values," was created for those value statements which did 
not belong in one of the above eighteen categories~ 
A' summation of intensity ratings of value state-
ments in each category was tabulated for each year. A 
percentage of total yearly intensities of all value state-
ments was computed for each value category for each year~ 
Using these percentages of total yearly intensitieB~ a 
trend was computed for each value category for the 
twenty-one year period• 
FINDINGS 
Based on the data obtained in this study and ·on 
.analysis or computed trends, the following findings of 
the study were obtaineds 
i 
[~ 
! 
' 
i 
I 
I 
.-------------
Little or No Chgpge in_ !?rrmhasif?. . 
Eight value categories were subject to little or 
no dhange in emphasis over the period 19.50-1970• 
1. "Cultural Force," 
2. "Societal Ritual." 
J. "Historic Tradition," 
4. "Intellectual Discipline o" 
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6 o "Symbolic Objectification. u 
7. "Music for Its Own Sake." 
8. "Audience Development," 
pec!iTie in Em~h~~!~ 
Six value categories showed a decline in emphasis 
over the period 1950-1970: 
1. "Democra·tic Ideals" declined at the rate of .16:5 
per cent per year from 1950 to 1966. It was not 
found in articles from 1966 to 1970. 
2. "Therapy" declined from 19.50 to 1970 at the rate 
of l22J per cent per year. 
)J, "Socializing Force"declined from 1950 to 1961 
at the rate-of ,680 per cent per year. It was not 
found in articles from 1961 to 1970. 
4. "Enjoyment" declined from 1950 to 1970 at the rate 
of ,J68 per cent per year. 
5. "Vocational Goal" declined from 1950 to 1970 at 
the rate of .102 per cent per year. 
I 
I 
,-
6;. Unclassified Value::~ declined from 1950 to 19'70 
at the rate of &445 per cent per year~· 
~!l.~Jl:.m.:e~si~ 
Two value cat;egorie s showed an increase in emphasis 
over the period 1950 to 1970: 
1 .. "Aesthetic Expe:riencen increased from :1.950 to 1962 
a.t the rate of ~265 per cent per year. It increased 
from 1963 to 1970 at the rate of 1~566 per cent 
per year~ 
z.- "Creativity" increased from 1950 to 1962 at the 
rate of &220 per cent per year• It increased from 
196.3 to 1970 at the rate of .598 per- cent per year··.-
Bi-:c!J.LE}.C?.tional Clli!,ne~ in Eip.J2hasis 
Three valuer---categories showed a b1 ... directional 
change in emphas:ts over the period·11950-~to 1970: 
1~ "Universal D;tnguage" declined from 1950 to 1956 
at the rate of 1.135 per cent per year• It increased 
from 1957 to 1970 at the rate of ~293 per cent 
per year~ 
2• "Self-Expression" declined from 1950 to 1962 at 
the rate of .115 per cent per year. It increased 
from 1963 to 1970 at the rate of 1•286 per cent 
I 
I 
I 
i 
J---------------
145 
Jc. "Leisure rrimeu .. increased from 1950 to 1970 at the 
rate of ~757 per cent per year. It declined from 
1957 to 1970 at the rate of .3142 per cent per yeart 
CONCLUSIONS 
Based on the findings of the study, the following 
conclusions seemed warranted: 
directionally from 1950 to 1970. Change was 
noted i'Ti th regard to eleven of the nineteen value 
categories: 
A~ From 1950 to 1970, two value categories 
increased in emphasis: 1) "Aesthetic 
Experience; u and 2) "Creativity .n 
B. From 1950 to 1970, six value categories 
declined in emPhasis: 1) "Democratic Ideals;" 
2) ttTherapy;" 3) nsocializing Force;" 
4) "Enjoyment;" 5) "Vocatior..al Goal;" and 
6} Unclassified Values• 
Ce From 1950 to 1970, emphasis on three value 
categories changed direction: 
1) ·uuniversal Languagett declined in emphasis 
from 1950 to 1956, and increased from · 
1957 to 1970• 
2) "I...eisure Time" increased in emphasis fr.om 
1950 to 1956, and declined from 1957 to 
1970• 
J) "Self-Expression" declined in emphasis 
from 1950 to 1962, and increased from 
196.3 to 1970• 
It seems reasonable to expect that, barring some 
event of significant influence, the above trends 
will continue to operate~ 
H---
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2 ~ Little or no o-verall change in emphasis was noted 
with regard to eight value categories: 1) '*Cultural 
Force;" 2) "Societal Ritual;" .3) "Historic Trad-
ition;" 4) "Intellectual Discipline;u 5)"Psycho-
logical Force;" 6) "Symbolic Objectification;" 
?) "Music for Its OW':n Sake;" and 8) "Audience 
Development e" It cou:J_d be concluded, then, that 
· rre-s-e-e-:tght-val~re categories were, in t:neTignt of 
the data of this study, unchailging elemeni;s in 
music education during the period 1950-1970. 
Jo Of the eight unchanging value categories, five 
were generally of weak emphasis: 1) "SociP.tal 
Ritual;" 2) "Historic Tradition;" .3) "Intellectual 
Discipline; 10 4) "Symbolic Objectification;rt and 
5) 11 ~1usic for Its OW"n Sake •" It may therefore be 
concluded that these elements in music education 
were those which the music education profession 
either:' 1) generally accepted and felt their 
discussion to be unnecessary; or 2) considered so 
insignificant as to be unworthy of discussion. 
4. Aesthetic values became progressive,ly more impor-
tant to the music education profession during the 
period 1950-1970, while Psychological Values 
became progressively less important. Three Aesthetic 
Values increa~ed in emphasis ("Aesthetic Experience,P. 
"Creativity," and "Self-Expressiontt) while one 
Aesthetic Value ("Enjoyment") d~clined in emphasis 
i: 
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and two Aesthetic Values ("Symbolic Objectification'' 
and "NUsic for Its OWn Sake) showed little or no 
change<. TWo.PsychoJ.ogical Values (uTherapy" and 
"Socializing Force") declined in emphasis~» ·while 
two categories ("Intellectual Disciplineu and 
"Psychological Force") showed little or no change~ 
5~ Although aesthetic values increased in importance, 
ession continued to recognize non-aesthetic values 
as significant factors in values in music educationc» 
Four non-aesthetic value categories ("Cultural 
Force," "Historic Tradition," "Intellectual 
Discipline," and "Audience Development") continued 
to be recognized as significant factors in values 
} 
in music ~ducation, maintaining a constant overall 
rate of advocacy throughout the period 1950 to 1970~ 
6~ The similarity between the c·omputed trends of 
emphasis on "Aesthetic Experience" and "Creativity" 
suggest that a relationship between these two values 
was recognized by writers in music educationo The 
increase in emphasis on "Self-Expression·," which 
occurred from 1963 to 1970, was concurrent with 
the increase in emphasis on "Aesthetic Experience" 
and "Creativity," suggesting that a further rela-
tionship between 11 Self-Expression" and the other 
two value categories was perceived. These rela-
tionships were in fact perceived by the present 
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author, and formed a basis for the~. inclusion of 
these three value categories into the same general 
heading of "Ae.sthetic Values.,u The data obtained 
in this study appear to confirm the existance of 
such a relationship. 
7• From 1950 to 1970, the eighteen value categories 
which were the focus of this study represented a 
rogress~vely larger propor~ion or-~ne total pop-
ulation of value statements in the ~_Jtduca~O£~ 
l~~ It may be therefore concluded that value 
statements in· the journal became progressively more 
in line with the level of abstraction represented 
by the eighteen value categories~ It may be pre-
sumed that the trend of writers in music education 
toward stating values in similar levels of abstraction 
was in part due to the profession's deepening aware-
ness that clarity in philosophical writing was 
necessary for the advancement of the position of 
music education in the American educational systemc, 
It may be hypothesized that the six events d~s­
cribed in Chapter 2 of this report contributed to 
that awareness• 
8e The American response to the Soviet Sputnik in 1957 
appeared to have had an influence on values in music 
education with regard to two value categories: 1) 
"Universal Language" declined in emphasis from 1950 
to 1956, and began to increase in 1957; and ::} 
L ________ _ 
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2) "Leisure Time .. ·increased in emphasis from 1950 
to 1956, and began to decline in 1957.. The increase 
in emphasis on "Universal Language" may have been 
partly due to the sudden increase in emphasis on 
foreigh language instruction in the public schools, 
which Sputnik precipitated. The music education 
profession may have ·seen the concept of' "music as 
a universal .ranguagei' as relateato-the socially 
and politically important issue of international 
communication. It would therefore seem to have 
been a defensible rationale for music education at 
a time when such r~tionales were needed. The decline 
in emphasis on "Leisure Time" may have been partly 
due to the political and educational call for re-
newed efforts on the part of American schools to 
close the apparent gap between American and Soviet 
space technology. In such a social climate in which 
increased effort was highly esteemed, leisure time 
would have seemed of lessened importance, 
9, The 1962 national conventio~ of the Music Educators 
National Conference appeared to have had an immed-
iate, observable influence on values in music educ-
ation. The profession apparently prepared for and 
anticipated the scheduled discussions abou·t values 
in music education well in,advance of the convention, 
As an apparent result of the convention, the years 
1962-63 saw change with regard to three value 
i 
---
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categories: 1) "Self-Expression" declined in 
emphasis from 1950 to 1962, and increased from 1963 
to 1970; 2) "Aesthetic Experience" and 3) "Creat;-
ivity~ increased in emphasis from 1950 to 1962, and 
increased from 196.3 to :1.970 at a markedly greater 
rateo This would appear to confirm Hooper's1 
findings with regard to the 1962 convention9 
\---------.'1~·:-o--;--oru:y "C~'lo evenw-(-sputffi.]-tin 'f93?, and~e 1962 
convention of the Music Educators National Conference) 
of the six events described in Chapter 2 of this 
report appeared to have influenced value thinking 
in music educationc. The other four events~ however' 
were theoretically capable of exerting such an 
influence• The absence of observable effect by 
those four events may have been due to a combin-
ation Of the following four possibilities: 
- At The strength of the impact of the events on 
music education was not as strong as was 
predicted by leaders in music education.a:nd 
as hypothesized by the present author~ 
B• Whatever influence the events exerted was less 
sudden than expected, taking longer than antici-
pated to be reflected in professional writings• 
Their influence would have therefore been dif-
fused over time, and would be reflected only 
gradually in the data in this study. An.y 
changes in emphasis that occurred, then, would 
not appear to have been attributable to the 
event(s) which may have influenced them. 
1Maureen Dorothea Hooper, ~jor Concerns of Music 
Education: Cont_ent Analysis of the r1usic Educators. Journal, 
1957-1~6z. Unpublished Dissertation, University of • 
Southern California, 1969~ 
f--- ------ -------·- ----
1.51' 
C~ Three of the four e-vents wh:l.ch dld not appear ·t;o 
have influenced value thinking in music education 
occurred during the latter ye~-=trs of the period 
under study: 1) the Tanglewood Symposium, in 
1967; 2) the Educational :Policies Commission 
statement, in 1968; and 3) the 1968 national 
convention of the Music Educators National Con-
ference. If the possibil:l.ty in (B) above did 
in fact operate9 any influence which these three 
events might have exerted l'tould not have been 
observable by 1970$ 
D~ The instruments of measurement util:lzed :l.n 
this study were of insufficient sensitivity to 
.c---
' 
,L_ __________________ ~~-l~Dw-ob~e~~~o~--~f~ome-changes ~ha~a~d;--------------~------
occur~ 
OBSERVATIONS REGARDING 'l'HE MUSIC EDUCATORS JOURNAL 
--8'11 ,_... lll•llo- ~ ... l~
In addition to the above conclusions, the following 
·· observations were noted from the reading and study of 140 
issues of the ~1£. Edu~s .• J2.llrna1: 
1. The Music Educators Jot~nal contains articles 
which concern widely diverse topics of interest 
to music educators: philosophy, methods and 
materials, musicology, applied technique, job place-
ment, et cetera• Value statements may be present 
in or absent from articles concerning any of these 
. topics except philosophy• Articles directly con-
cerning philosophy invariably contained value ......._ ______ __ 
statements • .... ,_-...b .. -~,...-.,..~~-~-c·- '""'""'• 
2 ~· The Music Educators Journal reflects and contains 
much diversity and difference in opinion, attitude' 
and philosophical orientation, as expressed in 
articles by contributing authors• 
J. The articles in the Music Ed1~tors Journal from 
which value statements were extracted represent 
many authors, with no one author or group of 
authors tending to dominate the others in terms 
of numerical contributions. 
4. Ar·ticles in the Musi.£._E_du.caj;g.§ Jqurp..§!! vary 
widely in the intensities with which they propose 
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SPECULATIONS 
Based on the findings and conclusions of this study 
and on ·the above ofservations regarding the Music EducatQ!.§_ 
Journal, the following speculations seemed warranted: 
1. The most recent of the six events which were des-
cribed in Chapter 2 of this report occurred in 
1968. It is possible that events occurred in 
1969 or 1970 which, from the perspective which 
the future will lend, will be considered to have 
been of equal or greater importance to values in 
music educa-tion than any of the six events des-
cribed in Chapter 2 of this report. Since the 
1968 Seattle convention of the Music Educators 
National. Conference, book have been written and 
published, position papers written, symposia and 
conferences held, and political events have occurred 
which may in the future be seen to have had a 
strong, measureable effect on values in music 
1 
!-
' 
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education. On the basis of the data of this study 
and the conclusions drawn, the probability of such 
events and their impact may be hypothesized wi·th 
a reasonable degree of .certainty. 
2. The yearly number of value statements contained in 
the Music Educato:rs Jgurn& increased from 1950 to 
1970 in a straight-line trenda There seems to be no 
It is probable that writers in music education will, 
in the future, be increasingly concerned with 
philosophical values in music ed.ucationa This 
concern will derive in part from the philosophical 
confusion and multiplicity of philosophical attit-
udes of the past which are demonstrated by this 
study, in part from social, political, and moral 
changes of the future, and in part from a greater 
recognition in music education of the need for 
philosophical inquiry into the foundations of all 
artistic endeavors. 
). The major trend of the latter years of the twenty-
one year period studied in this investigation was 
toward an increase in emphasis on aesthetic and 
aesthetically derived values. There seems to be 
no reason to believe that this trend will not 
continue. It is possible that the constant and 
significant interest in what have been considered 
to be non-aesthetic values ("Cultural Force," 
ci---
i 
"Historic Tradition," "Intellectual Discipline," 
and "Audience Development") will result in renewed 
efforts to discover and demonstrate positive 
relationships between ·these values and aesthetic 
valuesa It is also possible that these social, 
psychological, and futuristic values will be 
demonstrated by philosophical thinkers and writers 
rooted in aesthetic consideratj_ons. 
RECOMMENDATIONS 
The following recommendations for possible research 
studies are an outgrowth of this investigation: 
1. A study should be conducted, parallel to this 
investigation and utilizing a similar design, 
which would investigate value statements contained 
in the various journals of the state music educ-
ators associations. This would permit a comparison 
to be made. betweeri the state journals and the 
national journal, and could show to what extent 
the national association reflects value thinking 
within the various state associations. 
2. A similar study should be conducted, using as a 
source of material the books delaing with the 
philosophy of music education, published between 
1950 and 1970. This would permit a view of the 
develppment of philosophical values during this 
period which the study by the present au-thor does 
not provide. A comparison of such a study to the 
study by the present author could show to what 
extent the Music Educators Journal reflects and 
encompasses the opinionsp values, and attitudes 
which may be more fully developed in the books 
than in the journal. 
ation should be developed and made available to 
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the music education profession, Such a taxonomy 
could facilitate clarity of ph~losophical thought 
and intent among writers in music education. Using 
such a taxonomy, a further examination of the 
findings of this study could help to define and 
clarify philosophical values in music education. 
4. An historical study of values in mus~c education 
prior to 1950 should be conducted, which would 
investigate as many values as could be identified 
rather than a select few. Such a study could 
show the development and continuity ~f philoso-
phical values throughout the history.of American 
music education• 
5~. A study of the movements and forces in American 
society, politics, education, and demography, from 
1950 to 1970, should be conducted to provide 
insight into the causes of the value changes 
documented by this study. 
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PERSONAL CORRESPONDANCE ~ 2 
Orr the follol>Iing two pages are copies of })ersoa11l 
C'orrespondance bet·ween the author and Dr. OJ. Mo Hartsell, 
Chairman of the Editorial Board of the Music Educators 
-~---· ........... ··---·-------~---
.;rourE~· Two letters are includ·ed·: 1) from the author 
to Dr. Hartsell; and· 2) Dr. Hartsell's reply. 
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YAfUTON COLLIG! YANKTON COLLEGE YANKTON, SO. OAK. 57078 TELEPHONE 605•665•3661 
CONSERVATORY OF MUSIC 
September 22, 1972 
Dr. 0. M. Hartsell 
School of l'fusic 
University of Arizona 
Tucson, Arizona 85700 
ear Dr. Hartsell: 
I am currently writing my doctoral dissertation (Ed.D., University 
of the Pacific) on value changes in music education from 1950 to 
1970. The material for the study is the Music Educators Journal. 
In chapter 3 of the study, I have written the following statement: 
Publishing an article is not a haphazard or careless 
act, but an act of critical selection and evaluation 
of subject material. The final copy appearing in 
published form usually represents a carefully pre-
pared and edited statement by the author, and accepted 
by the editorial board of the Music Educators Journal. 
It is presumed that a printed article contains in-
formation, ideas, and value statements by the author 
for a specific purpose, and that the article represents 
his seasoned judgement. 
My dissertation committee insists that the above statement be 
supported and documented, Would you, as editor of the Music 
Educators Journal, find time in your busy schedule to write me 
a letter lending support to this statement? 
Thank you very much. 
Sincerely, 
William M. Jones 
Assistant Professor of Voice 
and Music Education 
WMJ:jfp 
,_ 
,----
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IXTEENTHSTREET NORTHWEST, WASHINGTON, D. C. 20036 {202) 833-4216 national conference <X::· 
OCTOBER 6, 1972 
MR. HILLIAM M. JONES 
Assistant Professor of Voice and Music Education 
Conservatory of Music 
Yankton College 
Yankton, South Dakota 57078 
Dear Professor Jones: 
This will awkno\vledge your letter concerning procedures used in selecting 
L ------------- --
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Editorial Board of the .MEJ represents extensive experience and study and 
is a very conscientious group in helping to select the cont~nt for our 
national professional publication in music education. In addition to 
the very thorough and time..,.consuming evaluations made by members of the 
. Editorial Board, we have an outstanding young Editor and a hard working, 
and dedicated MEJ staff. Our Editor and his staff work under the general 
supervision of7ur Director of Publications and \vith the Executive Secre-
tary of the Music Educators National Conference. The final product is 
indeed a team effort and much of the refining process necessary is done 
by the Editor of the Music Educators Journal and his staff as the copy is 
prepared for each issue. Whenever, in the judgment of the Editor or the 
Chairman of the MEJ Editorial Board, we do not have the expertise repre-
sented on the MEJ Editorial Board \vhich we feel is ne~ded for a particular 
topic or issu~e then employ one or more well•known consultants in the 
area and have this material evaluated for accuracy and content. Our 
October, 1972 special issue devoted to "Music in World Cultures" is a good 
example of this practice. If you have not received your copy yet, it 
will reach you in the next few days. It is both a significant and beauti-
ful issue and has been more than two years in preparation. 
The Music Educators Journal is the only contact many of our members have 
\vith the Music Educators National Conference. As such, \ve feel it should 
be attractive in format, balanced and accurate in content, and provide a 
forum for many different expressions of ideas and op~n~ons. Your disserta-
tion topic is an interesting one to me and I will be looking forward to 
reading your dissertation when it becomes available. All good wishes for 
the successful completion of your doctoral study. 
Sincerely, 
0. M. Hartsell, Chairman 
Editorial Board 
Music Educators Journal 
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Appendix B 
AHTICI.ES IN. 'rHE MUSIC EDUCA'l'ORS JOURNAL, 1950-1970, WHICH 
CONTAINED VALUE STA'I'EHENTtf;-WJ:TH ANNOTATIONS INDICATING 
WHICK VALUES WERE CO~rAINED IN EACH ARTICIE 
Orr the follm-ting pages_ is an alphabetical list of 
all the articles in the !:!E_sic Educ~.?rs .. J__purnal_, 1950-1970, 
~~ r-------- --------
~---
f' 
~ 
which were cons id ered to c onta1n...::._"lalu_e __ s_ta_t_e_nte_nt_s~_.<tt __ t.he~-----'c----
{l i 
end of each entry, an annotation is included in parenthesis. 
Each annotation is composed of two parts: 1) a code letter 
identifying each value statement found in the article; and 
2) the intensity rating-assigned to that value statement. 
The code letters and value categories are as 
follows: 
A. Music as a cultural force, part of the national 
culture. 
B~ Music ~s a societal ritual. 
C. Music as a part of historic tradition. 
D. Music as a means of achieving democratic ideals. 
E. Music as a'.'Universal language., as a means of 
communicatiom, 
F.. Music as an intellectual discipline. 
G. Music as therapy, or as a means of emotional 
adjustment. 
ff. Music as a psychological force in _human development. 
I. Music as a socializing force; i. e., as a means of 
conditioning or training an individual for 
participation in· a social unit. 
J. Music as a means of achieving aesthetic experience. 
K. Music as a means of creativity. 
L. Music as the symbolic objectification of the 
subjective,. non-verbal domain of human existance. 
M. Music for its own sake. 
N. Musi~ as a means of self-expression~ 
o. Music as a means of enjoyment. 
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P. Music as a leisure time activity. 
Q~ Music as a vocational goal. 
R. Music as a means of developing audiences. 
S. Un·class ified values. 
163 
Each annotation should be read thus 1 _ "B-3n means 
that "Music as a societal ritual" was found and assigned 
an intensity rating of 3. The annotation, "K-1" means 
that "!1us ic as a means of ere at i-vi ty" was found and 
- -- -- ---------1 
l __ 
-~ 
:--= 
{L----------as~i~d-ct~~rrt£~s~-r~tn~f-1:-.~··------------------~-----
i 
I 
164 
1. A be 1, David W. "Adolescence and Adolescent Beha·vior 
Aspects RelatAd to Music." Vol. 44~ No. 1 
(September-October, 1957) 74-77. (N-3, I-2, G-3t 
H-2} 
2. Adler, Samuel. "The CMP Institutes and Curriculum 
Change." Vol. 55, No. 1 (September. 1968) 36-38. 
(F-3, K-2} 
3. Aftreth, Orville B. "The Principal's Role in the Music 
Program." Vol. 46, No. 3 (January, 1960) 41-44. 
(0-3, S-3, J-2, L-3, G-3) 
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4. Altshuler, Blanche. "Carmen--A Study in Depth." 
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5. American Council of Learned Societies. "In the Opinion 
of the American Council of Learned. Societies." 
Vol. 45, No. 4 (February-March, 1059) 88-89. (A-2, 
P-2) 
6. Anderson, Simon V. nThe Role of Rock." Vol. 51-1-, No. 5 
(January, 1968) 37-41, 85-87. (J-J) 
7. Andrie, Eu~ene. nFine1 Music Education." Vol. 49, No. 
2 (November-December, 10f12) 111-112. (S-l, L-J, 
A-2) 
8. Anfinson, Rudolph D. "Guidance and Counselin~--A 
Professional Responsibility." Vol. 40, No. 4 
(February-March, 1954) 25-26. (Q-4) 
9. Apicella, Anthony J. and Giampa, Att111a J. "The 
General Truth About General Music." Vol. 65, 
No. 2 (October, 1969) 55-56. (R-2, F-2, J-2) 
10. Arberp:, Harold W. "t-Iusic and the Humanities." Vol. 49, 
No. 6 (June-July, 1963) 79-80. (Q-J, A-4) 
11. Baker, William. "After All, How Many of Them Con-
tinue With Music?" Vol. 52, No. J (January, 1966) 
71-74. (A-2, s-4, J-2) 
12. Ba.kkega.rd_. Bo M. "Public School Music As A Public 
Relations Agent." (Vol. 39, No. 1 (September-
October, 1952) 61-62. (S-3, A-3) 
1). Barr, E. J....awrence. "Music Teaching in the Secondary 
Schools." Vol. 41, No. 2 (November-December, 1954) 
38-43. ( 0-3, A-4, I-3, K-3) 
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14. Batcheller, John. "PiA.no and School Mus1c.tt Vol. 4?, 
No. 3 (January, 1961) 86-8?. (S-4) 
1 '5. Bay, Adela. "A Music Read in~ Center Proposed." 
Vol. S~, No. 2 (October, i96Q) 61. (N-4) 
16. Beattie, John W. "Manna for the Soul." ·Vol. 38, 
No. 4 (February-March, lo52) 15-16.. (H-3) 
17. Be~larian, Grant. "Music, Education, and the Univ-
ersity." Vol. 14, No. 1 (September, 1967) 42-44, 
113-118. (M-4) 
I· 1- -------------
18. Bell, Evale:ne. "Some Thin~s to T:ry in Junicr,.High•" 
u---------\·lG-J~.~~.--N·-~---4-(-nb~ua-!!-;y:-~:t>ta-r.-G-h-,-1~9-3-2-)~S--4-0-•. ------------
(S-l, 0-1, R-1) 
19. Bencriscutto, Fra:nlc. "The Precarious Position of 
Music." Vol. 51, No. 5 (April-May, 1965) 58-62. 
(J-3} 
20. Benn, Oleta A. "Excellence in Elementary Music 
Programs." Vol. 49, No. 2 (November-December, 
1962) 34-38, 59. (F-4, M~3. J-3) 
21. • "Objectives and Responsibilities in Teacher 
22. 
Education." Vol. 53, No. 9 (May, 1967) 42-45. 
(L-3} 
• "For Contact With the Si~nificant." 
--~5~2-.-=No. 2 (November-December, 1965) 40-42. 
Vol. 
(E-2, C-2) 
• --::-:w-o-r-=-ld":'. " 
20-33. 
"The Place of Music in a Technological 
Vol. 45, No. 4 (February-March, 1950) 
(M-4, K-3, F-3, S-3) 
24. Berg, Richar.d c. "A Concept for Teen-Agers." Vol. 41, 
No. 5 (April-May, 1055} 58-59. (R-4} 
25. • "The.Music Educators Stake in ComMercial 
Television and Radio." Vol. 38, No. 4 (February-
March, 1952) 40-42. (A-3) 
26. Berger, David A. "Tell It Like It Is vlith Pictures." 
27. 
Vol. 57, No. 4 (December, 1970) 50-53. (J-3, F-2, 
s-2) 
Berller, Donald A. "Creative Music Education." 
50. No. 2 (November-December, 19fi3) 79-81. 
K-4) 
Vol. 
)0-1, 
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43-47. (K-4, L-3, N-2) 
441. Walton, Charles W. "Analyzins:l: Analysis.•• Vol. 55. 
No. 6 (February-March, 19~9) 57-59, 139. (F-2, 
N-3, K-3, J-4) 
r,----
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442. Watson, J. Perry. "Music and Science Do Go To~ether." 
Vol. 47, No. 6 (June-July, 19~1) ~5-~6. {0-4) 
443. Watzman, Leona. "What's In A Son~?" Vol. 3'1, No. 3 
(January, 1Q51) 50-51. (E-4) 
Weaver, James D. "The School's Role in the Cultural 
Renaissance." Vol. 50, No. 2 {November-December, 
19~3) 99-103. (A-4, D-2, J-2) 
445. Vleep.:ar, Clarton E. "Who Else?" Vol. 40, No. 4 
(February-March, 1954) 72-74. (A~2, S-3) 
"-----~~ 
c--
446. Weidensee, Victor. "Some Thou~hts on Improving 
lll-----------0econda:r.y School-Hus ic. 11-Vol---:-49, No. 1 ('csf:;;e:-.;::p~t~e~m~he;:;-;,:r;;;-:-:-------:-----=== 
October, 1962) 70. (S-1, S-1, S-1, M-4, C-3, R-2) 
447. Wersen, Louis G. "The Challenge of Change." Vol. 53, 
No. 9 (May, 1967) 38-41. (A-4, 0-2) 
448. • "The G:rand Plan." VoL 53. No. 2 (October, 
1~66) 34-37, 120-121. (H-3,· S-3) 
449. 
451. 
452. 
• "Tangolew·ood: A Beg-inning. '1 Vol. 55, No. 1 
---.(~September, lOf)_B) 44-45. (P-3, H-3, A-3) 
Wheeler, Rufas. 11Group Plannin12: fo:r a Community 
Program." Vol. 42, No. 5 (April-May, 1955) 80-81. 
(s-2) 
Whitaker, Helen Hart. "Classroom ~1us ic Program. 11 
Vol. 39, No. 6 (June-July, 1953) 50-51. {0-1, C-1) 
Whitner, Mary Elizabeth. "Why Music Is Indespensible." 
Vol. 45, No. 3 (January, 1959) 24-28. (D-2, C-3, 
F-3, S-3, S-3, B-3, D-3, S-3, 0-2, S-3) .. 
453. Whitney, Gerald. "Are We Proficient?" Vol. 38, No. 3 
(January, 1952) 20. (F-3, S-3) 
455. 
Whybrew, William E. "Art and Technique in Music 
Education." Vol. 49, No. 4 (February-March, 1963) 
77-82. (s-4) · 
Williams, Thomas W. "Music for Everybody." Vol. 37, 
No. 6 (June-Julv, 1952) 32-33. (S-3, A-2,0-3) 
Willis, Benjamin C. "The Stake of Music in Education." 
Vol. 40, No. 6 {June-July, 1954) Q-12. (0-2, A-3, 
I-3, N-3, J-3, S-3~ S-3, C-3) 
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457. Willour, Judith. »Beginnin~ with Deli~ht, Leadin~ to 
Wisdom: Da.lc:ro?.e." Vol. 9.;, No. 1 (September, 
1969) 72~75. (K-3, 0-2) 
. 458. 
459. 
460. 
Wilson, A. Verne. "Private and School Nusic Teachers: 
Allied or Isolated?" Vol. 54, No. 2 (October, IG67) 
42-44. (A-3, S-2) 
• ''The State of Music Education." Vol. 42, 
------No. 1 (September-October, 1955) 34-38. (Q-4) 
"The State of Music Education." 
No. 2 (November-December, 1955) 36~· 
Vol. 42, 
(S-2, A-2) 
462~ Woodworth, G. Wallace. "The Place of Music i~ the 
Curriculum." Vol. 51, No. 4 (February-Ha:rch, 
1065) 48-50. (F-3, E-2, N-2) 
463. 1.fri.~ht, Thelma C. "Interrelating Langua~e Arts and 
:Husic." Vol. 42, No. 3 (January, 1G56) 51-.54. 
(E-4) 
464. Youngert, Eugene. "Music: Necessity, Not Frill." 
Vol. 50, No. 1 (September··October, 1963) 81-82. 
(C-2) 
465. Zimet, Leonard. "A Sad Trade but a Splendid One." 
Vol. 37, No. 1 (September-October, 1Q50) 64-65. 
(0-3, P-1, H-1) 
466. Zimmerman, Alex H. "The Meaning of Our Profession." 
Vol. 50, No. 3 (January, 1964) 29-33. (C-2, L-2, 
M-2) 
467. Zimmerman, George H. "Art and Music Mix Vlell.tt Vol. 42, 
No. 6 (June-July, 1956) 20-22. (S-2, S-4) 
468. • "Everyone Wants To Be Hanted." Vol. 45, 
No. 1 (September-October, 1958) 52-5?. (k-3, 
0-2, R-3) 
469. • "Listen!" Vol. 47, No. 6 (June-July, 1961) 
29-31. (F-3) 
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Appendix C 
REPORT ON CRITERIA RELIABILITY STUDY 
The crriteria for intensity ratings, as presented irr 
Chapter 3 o:f' this report, were of cruc-ial importance to this 
study. Of equal importance were the criteria for determin-
ing the presence or absense of a value statement in an 
article. A short study was conduQted, therefore, which had' 
a two-fold purpose: 1) to determine the degree of relia-
bility of the criteria for intensity ratings, as applied' 
to value statements extracr-ted from articles; and 2) to 
determine the reliability of the definitions of value and 
statement of value as criteria for determining the presence 
or absence of a value statement in an article. 
~~mple of the Stu1l 
-For the purposes of this reliability study, it was 
felt that a sample of 2.5 per cent of the articles iisted 
in Appendix B--i. e., articles which contained value state-
ments in music education--would be of sufficient size. 
The samplEr, therefore, consisted of twelve articles, selected 
at random from Appendix B, using a table of random numbers. 1 
1Herbert Arkirr and Raymond R. Colton·, Tables 'for 
Statistics. 2d. ed. (New York1 Barnes & Noble-;-1967) p. 1,58. 
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The twelve articles selected were: 
1. Ernst, Karl D. "f.lus ic in the Schools." Vol. 48, No. J 
(January, 1962) 46-50. ' 
2. Truthall, Gilbert, "The Necessity of New· Music." 
Vol. 5), No. 3 (NovembeT, 1966) 6)-65~ 
). Mus'tard, Edwin G. "An Administrator Looks at Nusic in 
the Junior High School." Vol. 4), No. 1 (September., 
October, 1956) 40-42~ 
4. Custer, Arthur. "The •coreness of Music: Questions, 
Observations, and an Impudent Proposal." Vol. 54, 
ll--~~~~~~~--------cN·e-. -8~(-A-pr-:t-l---,-1-968-)-3-8-3-3,--1-!J.1~.~~~~~~~~~~~~~~~,=== 
5. Mac-k, Gerald R. "Vocal Training in the Hlgh School." 
Vol. 50, No. 4 (February-1•1arch, 196lq 95~96. 
6. Educational Policies Commission·, "The Role of the 
Fine Arts irr Education." Vol. 55, No. 2 (October. 
1968) 27-31, 115-119. 
7. Hanks, Wilma.. "The Case of the Trembling Teacher." 
Vol. 41, No. 4 (February-111arch, 19 55) 72-'?4. 
B. lifalatesta, Anne. 
Expression. n 
82-85. 
"Let •s Not Routinize Creative 
Vol. 42, N'o. 5 (Apr11.-May, :1.965) 
Maslow, Abraham If. "Music Education and Peak 
Experience." Vol. 54, No. 6 (February, 1968) 
73-75. 163-171. 
10. Forcuc·oi, Samuel L. "Music and the Self-Contained 
Classroonr." Vol. 48, No. 4 (Fe bruary-Maroh, 1962) 
132•138. . 
11. Barr, E. Lawrencre. "Music Teaching in the Secondary 
Sc-hools.•• Vol. 41, No. 2 {November-December, 19.54) 
38-4Jo 
12. Lawler, Vanett. "50 Years: Look to the Future," 
Vol. 43, No. 5 {April-May, 1957) 33-38. 
Study Jurz 
A three-member jury was selected, and asked to 
participate in the study. The three jurors werea 
I 
I_ 
1. Normarr Davis, B. A., Mo A., Arizone State Univ-
ersity: D. A., Ph. D., University of Oregon. 
Assistant Professor of English, Yankton 
College, Yanktorr,.South Dakota. 
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2. Thomas o·verholt, B. A., Heidelburg College; B. D., 
University of Chicago; M. Ao, Ph. D., Univ-
ersity of Chicago Divinity School. 
Professor of Religion; Chairman, Department of 
Philosophy and Religion, Yankton College, 
Yankton, South Dakota. 
~----_ 
3o George B. Hhaley, B. Ao, Im•ra State Teachers 
College; M. M., Drake University; D. Ed. o 
J~----.------------B'-:n-1-ve-rs-i-ty-of-Wyonrhrg·-.----~_:_ ___ _-_ ________ ~=== 
Assistant Professor of Music, Yankton College; 
Yanlcton, South Dakota. 
The jurors were provided with the twelve articles 
used in this reliability study. They were requested to 
read them, and identify, extract, and rate the intensities 
of all.value statements contained in the articles. 
Packet of }1aterials 
Eac-h juror was provided with a packet of materials, 
which included the following: 
1. The twelve articles listed on the prev~ous page 
of this report. 
2. Procedural instructions. 
J. Criteria of Intensity Ratings. 
4. List of eighteen value categories. 
5. Work sheet on which to record value statements and 
intensity ratings. 
Copies of these materials, excepting the twelve articles, 
are appended to this report. 
Procedures 1rr Treating Data 
When the jury members had completed the reading and 
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examination of the twelve articles, and had extracted and 
rated the intensities of all value statements, the work 
sheets were collected. The data on the work sheets con-
sisted of: 1) the value statements identified; and 2) 
their corresponding intensity ratings. The data were 
transferred to a master data sheet; this sheet is shown 
on 'rable c.1. 
statements in- the tNelve articles. Of these forty-fourj,' 
the jurors found as follows: Whaley--thirt;y-five (80 per 
cent): Overhol t--thirty-nine ( 89 per cent); Davis-... 
thirty-nine (89 per cent). In addition each juror 
found value statements not found by the present autho:r: 
Whaley found two additional value statements: Overholt 
found one; Davis found four. 
A sign test was performed on these data. Each 
value found by both the present author and the jurors, 
separately, represented a plus. Each value found by 
the present author but not by the jurors, or found by 
the jurors and not by the present author, represented 
a m~nus. The numbers of plus and minus signs were 
compared between the present author and each juror 
separately, using a one-variable Chi-square test at the 
.05 level of significance. The Chi-square values were 
as follows: 
~----
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Between .Jones and Whaley 10.1 
Between Jones and OVerholt 24.6 
Between Jones and Davis 16.2 
All three of the above Chi-squa!'e values were significant. 
For each value statement found by both the jury and' 
·the present author--a total of thirty-nine ... -a mean of jury 
intensity ratings was computed. These means2 were then· 
author to the same value statements • using a Pearson• 
product-moment correlation· coefficient (r). The coefficient 
(r) was computed to be· • 879. 
Orr the basis of: 1) the high correlation bet~-Jeen 
intensity ratings of the jury and of the present author; 
and 2) the high degree of agreement on the identification 
of value statements as indicated by the significant 
Chi-square values, two conclusions se~med warl'anted: 
1. The definitfons of value and statement of value 
were, for the purposes of this study, deemed 
reliable criteria for determining the presence 
or absenc-e of a value statement t-rithin an 
article. 
2. The system of intensity ratings and the criteria 
for assigning them to value statements was, for 
the purposes of this study, deemed reliable. 
2The purpose of this portion of the reliability 
study was to test the reliability of the intensity ratings 
criteria, and not the criteria for determining the presence 
or absence of a value statement~ The means of 'jury inten• 
sity ratings were therefore computed only between jurors 
who identified a particular value statement. If one juror 
did not identify that statement, the mean was computed 
between the ratings of the jurors who did find it. 
(~---~----
~ 
l_i 
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Table C.1 
Intensity Ratings of Jurors and of the Author, and Jury I~ 
Intensity Means for Value Statements Found' I' 
in Twelve f.1usic· Educators Journal Articles -----·-· 
-·- p .. ---
Jury ------
Artic·le Value Intens 1 t~ Rat inr;s Intensity 
NUmber Cocre -JOires-~e.x, OverFwi t r5av1s Means 
1 E 3- - 1r·· ··---zr- w· ... rr~---
F 1 ... 2 2 2 
J 2 2 2 2 2 
p 2 3 1 2 2 
0 3 3 3 3 3 
R - 1 - 1 
2 a 3 - ,.-- ' J-J 3 2 4 3 3 s 3 - -
0 - - 3 3 
3· I 1 1 1 1 1 
0 1 - 1 1 1 p 4 4 3 3 Jo33 
Q 2 2 3 1 2 
R - - - 1 1 c 2 2 3 1 2 
s 4 ... ... - -s 3 .. .. - -s 2 - ..,. -
-!j: H 3 3 2 1 
2,.._ 
Q 2 2 1 3 2 
s 2 - 3 2 2.5 H ·j 3 3 :J 3 
I - - - 1 1 
.5 J 2 j 3 4 j:JJ 
Nt 2 2 2 2 2 ···-
'6 c 2 2 2 2 2 
G 2 2 2 2 2 
.K 4 i! 4 4 4 L 
·M 4 4 i! i! 4 .p 
- ·--··. ~-···-·~--
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Table C.1 (cont.) 
~- -Jury 
Artic-le '.Value ~ens.itl Ra.~ings Inte:nsity 
Number Cod'e J9i1es Wf1~le:L OV!¥-cg._L .Q.~E..o Means 
~ -o· - 3.33 
----~ 
• '11 r-~ lj. ¥ Zi 7,- ~-----~ 
H 2 2 2 2 2 
Nr 3 :3 4 3 3·:3:3 
9 H ·q: zc "1}" ·~ ' -,~--
L - ... .... 1 1 
. 16 . c 2 2 ··-r 2 1.0'7 
D 2 2 3 1 2 
Ir 2 2 2 2 2 
Q 2 1 2 3 2 
E - 1 ... .... 1 
11 A 4 1$ ij: rj: 4-·-· 
I 3 3 3 3 3 
K 3 3 2 4 3 
0 3 4 4 4 4 
H - 1 ... 1 
12 E J J 4 2 3 
s 3 3 3 :3 :3 
s 3 - ... -
,--
JURORS' PACKET OF MATERIALS 
Criteria Reliability Study 
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·-~~~··'-· This pac--ket of materials was given to each of the 
three jurors. The paC'ket includes: 
1. Instructions to Jurors. 
2. Categories of Value. 
3. Criteria of Intensity Ratings 
4. Work. sheet 
The· packet':given to each o-r- the jurors also 
included' the twelve articles used in this reliability 
study; however, the articles are omitted from this sample 
packet. 
- --- -----~ 
INSTRUCTIONS TO JURORS 
The·· purposec- of tl11s jury is to test the rel1al:Jillty 
or-· a research instrument·. This instrument is des igned1 to 
nreasure the intenslty with which the value statement is 
a.dvoca tet.T or stated'. 
which are the material for this test. The articles are 
taken from the Music' Educators Journal, an:d· were selec·ted 
at rando~ from the total population of articles which are 
considered to contain value statements. 
~To defin~tions are essential to this test: 
1} value; and 2) statement of value. 
· Value. A value is any obje~t, event, quality, 
111111'111 .. 
characteristic, or activity, which is characterized by 
the ~allowing propertiesz 
1. It is prized, desired·, errjoyed, approved, preferred~" 
important, and/or or· interest·--as indicated by the· 
author of the article and interpreted by the 
reader. 
2. It is actively sou~ht by those who consider it a 
value'--1. e., the author verbally names, asserts~~ 
states, or advocates it. 
J. It- is deemed a value by a group, and· imposed· upon 
the individual--i. e., the author explicitly or 
implicitly accepts a value imposed upon hinr by 
.a group, named or unnamed; he internalizes the 
value and interprets it in· the light of his own 
experience and knowledge. 
4. It·is perc-eived by the author as a value for its 
own sake--intrinsically--or as a means to a greater 
end·--instrumentally or extrinsically. 
· .. __ _ 
5. It cnn have its origin in psychological, social9 
moral, or aesthetic considerations, as perceived 
by the author. 
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6. It must be inte lleC'tualized·--1. e. • the author must 
perceive the value intellectually; but the end(s) 
it serves may be perceived either intuitively or 
inte llec tuall:Y'• 
~tement of Value.. Values in music education are 
mad·e operational by being stated' in terms of aims, goals 0 
objectives, and/or purposes of music education. Therefore, 
a statement of value in musi~ education is amy statement 
which names, asserts, states," or advocates any aim, goal. 
objective, or purpose of music education. A value state-
ment should be considered to exist in an article only if 
it is explicitly stated, asserted, advocated', and/or named. 
An implied' value should' not be considered to exist in an 
article. 
11 rou are requested to read each article. For each 
article, then, please take the following steps·: 
1. Rea~ it one time, without interruption. 
2.· Extrac-t each statement of value in music education. 
3. Record the presence of each value statement in each 
article on the enclosed Work Sheet. 
a. Use the identifying code letter for each value• 
as listed on the page entitled "Categories of 
Value." 
~. If you extract a value statement which does not 
seem to belong in any of the eighteen value 
categories, record it.as an "Unclassified 
Value" (code 8). 
4. Assign an intensity rating of 1, 2, 3, or 4 to 
each value, according to the criteria listed on the 
page entitled· "Criteria of Intensity Ratings." 
Notea A given article may contain more than one value 
statement.· 
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CATEGORIES OF VALUE 
The following eighteen value categories are the 
focus of this studyo Each value cm.tegory is identified by 
the capital letter on the left margin; these are the code 
letters. Use the code letters in recording the values on 
A. Music as a cultural force. part of the national culture. 
B. Music as a societal ritual. 
c. Music as a part of historic tradition. 
D.. Music as a means of achieving democratic ideals. 
E. Music as a universal language, as a means of communica-
tion. 
F. Music as an intellectual discipline. 
G. Music as therapy, or·as a means of emotional adjustment. 
~. Music as psychological force in human development. 
I. Music as a sociali~ing force. 
J. Music as a means of achieving aesthetic experience. 
K. Music as a means oT creativity. 
L. Music as the symbolic objectification of the subjective, 
non-verbal doamin of human existanoe. 
M. Music for its own sake. 
N. Music as a means of self-expression. 
o. Music as a means of enjoyment. 
P. Music as a leisure time activity. 
Q. Music as a vocational goal. 
R. Music as a means of developing audiences. 
s. Unclassified values. 
,.:; __ _ 
-·- ---------·---
CRITERIA OF INTENSITY RATINGS 
The intensity ratings measure the intensity with 
which a value statement is named, asserted, advocated, 
and/or stated. The criteria are as follows: 
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Rating ls Mentionerr positively by the author. but not 
significant. Key identification words are: 
ll-------------:---------'1•-bu-to-----ho't'reve-r-, -E!-It-hough-.''-ert;cr·-. -Not-im:>re-Hrar 
two sentences used· in its discuss iorr .. 
Rating 2: Stated by the author as significant, but not 
vi tal or central to music· or to music· education. 
Not more than one paragraph used in its dis-
cussion, but more than· ti'ro sentences. 
Rating 3: Strongly advocated by the author, but not a 
main thrust of the arti~le. Two means of 
identification: 
a. Not less than one paragraph used in its 
discuss ion·. but not more than two para-
graphs ; and/ or : 
'b-• Identified by the author as "An important 
purpose (or aim, goal, or objective) of 
music education is • • • " 
Rating 4: A main thrust of the article. Two means 
of identification: 
a. More than two paragraphs used in its 
discussion; and/or: 
17.. Identified by the author as "The chief 
(or main, major, primary, etc.) pul"pose 
(or aim, goal, or objective) of music 
.education is •• •" 
If a value statement seems to meet two sets of 
criteria simultaneously, the value statement should be 
assigned the higher intensity rating. For examplea a 
two-sentence paragraph should be assigned a rating of "2." 
~ .. ,. ' ' ; 
A single paragraph which is identified by the author as 
. . . .. -~· . . . . ' . 
stating "the chief purpose of music education •• •" should' 
6_- :_____ 
~ 
C'·---
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be assigned a rating of "4G" A single sentence which the 
author identi:fies as stating "an important purpose of 
music- education •• •" should be assigned a rating of "3. 11 
This plan should be followed in every case of apparent 
duplication. 
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